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ABSTRACT

This study assessed the availability and utilization of guidance and counselling units in 
tertiary institutions of Yobe State, Nigeria. Descriptive survey design was used for this study, 
the study's population was 16,736 students from six tertiary institutions of Yobe State. A 
sample of 370 respondents was selected from three tertiary institutions using proportionate 
and stratified random sampling. The data was collected using the "Availability and Utilization 
of Guidance and Counselling Units in Tertiary Institution Questionnaire (AUGCUTIQ)", 
which was validated, pilot tested and found reliable at 0.672. The data was analyzed using 
means and standard deviation. The findings revealed that students were not aware of the 
guidance and counselling units, and the units were not functional, guidance services are 
provided, and facilities were neither available nor utilized in the tertiary institutions of Yobe 
State. Based on these findings, the study recommended that all tertiary institutions in Yobe 
State should organize awareness campaigns to inform students about the existence, purpose, 
and services offered by the units, provide designated spaces for Guidance and Counselling 
Unit in easily accessible locations, and create initiatives that will encourage students to 
utilize the available facilities in the Guidance and Counselling Units in tertiary institutions of 
Yobe State.
Keywords: Availability, Utilization, Guidance and Counselling Units, Tertiary Institutions

Introduction

Tertiary education plays a key role in the development of any nation, equipping individuals 

with the knowledge and skills necessary for personal and societal advancement. In Nigeria, 

tertiary institutions-including universities, polytechnics, and colleges of education are crucial 

in producing the human capital needed for economic growth and social progress. However, 

the transition to and navigation of tertiary education can be challenging for students, who 

often face a myriad of academic, personal, social, and career-related issues. These challenges 

can significantly impact the student’s well-being, academic performance, and overall success. 

It is in this context that guidance and counselling services become essential. In Nigerian 

tertiary institutions, guidance and counselling units provides services that are particularly 

crucial as they help address the multiple challenges faced by students transitioning from 

secondary to higher education. These services include academic guidance, persona-social 

guidance, and career/vocational guidance. Nevertheless, the availability, accessibility, and 

utilization of these units vary considerably across different regions and institutions. Since the 

rationale to offer guidance and counselling services to tertiary institution students is clear, the 
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post-secondary school years are periods of academic, social, personal, emotional and 

intellectual growth for most if not all students. 

Despite the National Policy on Education mandating the establishment of guidance and 

counselling units in all tertiary institutions, the availability of functional units in Yobe State 

varies. Some institutions may have well-established units with qualified counsellors and 

adequate resources, while others may lack these essential components. However, it is 

observed that most of the guidance and counselling units in tertiary institutions of Yobe State 

operate with limited resources. 

The availability of guidance and counselling units does not automatically translate to their 

utilization by students. Various factors influence whether and how students access guidance 

and counselling services in these units, including awareness levels, perceptions and attitudes, 

accessibility, and cultural considerations. Student awareness and functionality of available 

guidance and counselling units is a prerequisite for their utilization. In Yobe State tertiary 

institutions, the level of student awareness regarding services provided in the guidance and 

counselling units has not been extensively documented. Yet, anecdotal evidence suggests that 

awareness levels may be limited, particularly regarding the full range of services beyond 

basic academic guidance. Students’ accessibility to these unit can also present significant 

challenges. Counselling units may be located in less accessible parts of campus, and have 

limited operating hours that conflict with students' academic schedules. These barriers can 

reduce the unit’s utilization even among students who are aware of and positively disposed 

toward guidance and counselling services.

Statement of the Problem 

Despite the crucial role of Guidance and counselling in promoting academic success, 

personal growth and career development, many students in Yobe State Tertiary Institutions 

appear to be unaware of or lack access to guidance and counselling services, which may be 

because guidance and counselling in tertiary institutions of Yobe State has not been given the 

attention it deserves. Majority of students in Yobe State tertiary institutions continue to find it 

difficult in career decision making, lack ideas on which course to study at the University after 

their Diploma, Interim Joint Matriculation Board (IJMB) and Remedial Studies. The reason 

may be because; the Guidance and Counselling unit is not functional, Guidance services are 

not provided, or resources required to facilitate effective guidance and counselling delivery 

are not available. Even where facilities exist, their underutilization is a common issue. 
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The researcher observed that functionality and underutilization of guidance and counselling 

units in tertiary institutions of Yobe State may be the reason why most students experienced 

psychological and academic drawbacks which is apparent in career choice, poor interpersonal 

relationship, drug abuse, school drop-out, poor performance in examinations, phobia in 

pursuing certain courses and professions among others.

The researcher also observed that students’ awareness, availability, utilization and 

functionality of Guidance and Counselling units becomes a great deal on the provision of 

effective Guidance and Counselling services in Tertiary Institutions of Yobe State, Nigeria. 

Although Guidance and Counselling unit may be in existence in most of the Tertiary 

Institutions, resources were provided, yet comprehensive data regarding their programmes 

and activities remain lacking. Recognizing this gap, there is a need to assess the Availability 

and Utilization of Guidance and Counselling Units in Tertiary Institutions of Yobe state, 

Nigeria.

Research Questions 

The study sought to answer the following research questions: 

1. What is the level of student’s awareness on the availability of guidance and 

counselling units in tertiary institutions of Yobe State, Nigeria?

2. What is the level of functionality of the guidance and counselling unit in tertiary 

institutions of Yobe State, Nigeria?

3. What are the types of guidance services available in guidance and counselling units in 

tertiary institutions of Yobe State, Nigeria?

4. What are the facilities available at guidance and counselling units in tertiary 

institutions of Yobe State, Nigeria?

5. What is the extent of Utilization of facilities in guidance and counselling units in 

Tertiary institutions of Yobe State, Nigeria?

Methodology

The study employed a descriptive survey design to assess the availability and utilization of 

guidance and counselling units in tertiary institutions of Yobe State. From a population of 

16,736 students in 6 Tertiary Institutions of Yobe State, a total sample of 370 was drawn 

using proportionate and stratified random sampling to ensure fair representation across 

institutions. Specifically, 265 students were sampled from Yobe State University, Damaturu; 

55 from the College of Education and Legal Studies, Nguru; and 50 from the College of 

Administration, Management and Technology, Potiskum. This approach improved the 
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representativeness of the sample across the three strata of universities, colleges of education, 

and polytechnics/Collages of Technology. Data were collected using a researcher-designed 

questionnaire titled ‘Availability and Utilization of Guidance and Counselling Units in 

Tertiary Institutions Questionnaire’ (AUGCUTIQ) structured on a 5-point Likert scale. The 

instrument was validated by experts, pilot-tested, and found reliable at 0.672. Data were 

Analyzed using mean and standard deviation to answer the research questions. A benchmark 

mean of 3.0 guided item acceptance.

Presentation of Results

Research Question One: What is the level of student’s awareness on the availability of 

Guidance and Counselling units in tertiary institutions of Yobe State, Nigeria?

Table 1: Mean and Standard Deviation Responses on the Level of Student’s Awareness 
of the Availability of Guidance and Counselling Units in Tertiary Institutions of Yobe 
State, Nigeria
S/N. Item Statements X SD Remarks
1 I am aware of the existence of guidance and counselling units 

in my institution
2.61 1.50 Disagreed

2 I know the location of the guidance and counselling unit 
within my institution

2.53 1.29 Disagreed

3 I have received information about the services offered by the 
unit

3.07 1.47 Agreed

4 My institution actively promotes its guidance and counselling 
services

3.18 1.58 Agreed

5 I have visited the guidance and counselling unit for personal 
counselling

2.89 1.53 Disagreed

6 I am aware of programmes/workshops offered by the unit 3.06 1.42 Agreed
Grand Mean 2.89 1.47 Disagreed

Table 1 shows that the respondents disagreed that they were aware of the existence of 

guidance and counselling units, knew their locations, had received information about their 

services, or had visited them. However, they agreed that their institutions promote guidance 

and counselling services and that they are aware of programmes or workshops organized by 

the units. Since all the 6 items have overall grand mean of 2.89, which is below the cutoff 

point of 3.0. Therefore, students generally disagreed with the statements, indicating that 

students are not aware of the availability of Guidance and Counselling Units in Tertiary 

Institutions of Yobe State, Nigeria.

Research Question Two: What is the level of functionality of the Guidance and Counselling 

unit in tertiary institutions of Yobe State, Nigeria?
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Table 2: Mean and Standard Deviation Responses of Students on the Level of 
Functionality of the Guidance and Counselling Units in Tertiary Institutions of Yobe 
State, Nigeria
S/N. Item Statements X SD Remarks
1 The unit has trained professionals available to assist students 3.06 1.42 Agreed
2 The services provided by the unit are responsive to student 

needs
2.82 1.29 Disagreed

3 The unit effectively addresses academic concerns of students 2.83 1.26 Disagreed
4 The unit provides adequate support for personal/emotional 

challenges
2.86 1.51 Disagreed

5 The unit is easily accessible to all students 2.97 1.55 Disagreed
6 I have received timely/effective guidance from the counselling 

unit
2.61 1.35 Disagreed

Grand Mean 2.86 1.40 Disagreed
Table 2 above shows that the respondents agreed that the units have trained professionals 

available. However, they disagreed that the services are responsive to their needs, that 

academic concerns are effectively addressed, that adequate support is provided for personal 

challenges, that the units are easily accessible, or that they have received timely guidance. 

Since all the 6 items have overall grand mean of 2.86, below the cutoff of 3.0. Respondents 

therefore disagreed overall, suggesting that the guidance and counselling units in tertiary 

institutions of Yobe State are not fully functional.

Research Question Three: What are the types of guidance services available in Guidance 

and counselling Units in tertiary institutions of Yobe State, Nigeria?

Table 3: Mean and Standard Deviation Responses of Students on the Guidance Services 
Available in Guidance and Counselling Units in Tertiary Institutions of Yobe State, 
Nigeria
S/N. Item Statements X SD Remarks
1 The unit provides academic guidance services 2.45 1.49 Disagreed
2 The unit offers career counselling for informed career choices 2.71 1.25 Disagreed
3 Personal counselling services for emotional/psychological support 

are available
3.13 1.44 Agreed

4 The unit conducts workshops on study skills/time management 2.90 1.42 Disagreed
5 The unit provides information on internship/job opportunities 3.33 1.50 Agreed
6 The unit organizes awareness programmes on mental health 2.76 1.40 Disagreed
7 Resources are available for students facing financial difficulties 3.01 1.67 Agreed

Grand Mean 2.90 1.45 Disagreed
Table 3 above shows that the respondents agreed that personal counselling services are 

available, that the units provide information on internship and job opportunities, and that 

resources are available for financial difficulties. On the other hand, they disagreed that the 

units provide academic guidance, career counselling, workshops on study skills, or awareness 

programmes on mental health. This shows that only a few services are available, while many 

essential areas remain neglected. Since all of the 7 items have overall grand mean of 2.90, 
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slightly below the benchmark of 3.0. Thus, respondents disagreed overall, meaning that 

guidance services are largely unavailable.

Research Question Four: What are the facilities available at the Guidance and Counselling 

Units in Tertiary institutions of Yobe State, Nigeria?

Table 4: Mean and Standard Deviation Responses of on the Facilities available at 
Guidance and Counselling Units in Tertiary Institutions of Yobe State, Nigeria
S/N. Item Statements X SD Remarks
1 The unit has a private counselling room for confidential sessions 2.90 1.32 Disagreed
2 Adequate resources (books, pamphlets, brochures) are available 2.76 1.56 Disagreed
3 The unit is equipped with computers/internet access 2.84 1.39 Disagreed
4 Offices are accessible to all students, including those with 

disabilities
2.82 1.32 Disagreed

5 There are comfortable waiting areas for students 3.08 1.32 Agreed
6 The unit has facilities for group counselling/workshops 2.31 1.41 Disagreed
7 Adequate facilities for crisis intervention exist 3.10 1.30 Agreed

Grand Mean 2.83 1.37 Disagreed
Table 4 above shows that the respondents agreed that comfortable waiting areas exist and that 

crisis intervention facilities are provided. They disagreed, however, on the availability of 

private counselling rooms, resource materials, computers and internet, accessible offices for 

students with disabilities, and group counselling facilities. Since all of the 7 items have 

overall grand mean of 2.83 is below the cutoff point. Respondents therefore disagreed, 

suggesting that facilities are inadequate, this points to a situation where only limited facilities 

are present, while the majority of essential infrastructure is lacking in the guidance and 

counselling units.

Research Question Five: What is the extent of Utilization of facilities in Guidance and 

Counselling Units in Tertiary institutions of Yobe State, Nigeria? 

Table 5: Mean and Standard Deviation Responses of Students on the extent of 
Utilization of Facilities in the Guidance and Counselling Units in Tertiary Institutions of 
Yobe State, Nigeria
S/N. Item Statements X SD Remarks
1 I frequently utilize the counselling room 2.48 1.30 Disagreed
2 I often access the resources provided 2.62 1.39 Disagreed
3 I make use of the computer/internet facilities 2.74 1.54 Disagreed
4 I feel comfortable using the waiting area 3.04 1.46 Agreed
5 I find multimedia equipment useful in workshops 3.01 1.45 Agreed
6 I recommend other students to use counselling facilities 2.18 1.33 Disagreed
7 I regularly participate in awareness programmes 2.96 1.53 Disagreed

Grand Mean 2.72 1.43 Disagreed
Table 5 above shows that the Respondents agreed that they feel comfortable using waiting 

areas and find multimedia equipment useful. They disagreed, however, that they frequently 

use counselling rooms, access resource materials, use computer or internet facilities, 
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recommend counselling services to others, or participate regularly in awareness programmes. 

Since all of the 7 items have overall grand mean of 2.72, below the 3.0 cutoff. Respondents 

therefore disagreed, showing that utilization of facilities in guidance and counselling units in 

tertiary institutions of Yobe State is very low.

Discussion of Findings 

The findings of the study revealed that the respondents disagreed that they were aware of the 

existence of guidance and counselling units, knew their locations, had received information 

about their services, or had visited them. However, they agreed that their institutions promote 

guidance and counselling services and that they are aware of programmes or workshops 

organized by the units. Since all the 6 items have overall grand mean of 2.89, which is below 

the cutoff point of 3.0. Therefore, students generally disagreed with the statements, indicating 

that students are not aware of the availability of Guidance and Counselling Units in Tertiary 

Institutions of Yobe State, Nigeria. The findings are in contrast with Lasode, Lawal and 

Ofodile (2020) who carried out a study on perception, awareness and use of Guidance and 

Counselling Services by undergraduates of the Federal University of Agriculture, Abeokuta 

who revealed that majority of students were aware of Guidance and Counselling Services 

provided in the institution and 74.6% of them were using the services indicated that it was 

very helpful. Umar (2021) also reported that 57.8% of students demonstrated positive 

awareness of guidance services in Kano State colleges of education, though the patronage of 

these services remained low.

The findings of the study also revealed that the respondents agreed that the units have trained 

professionals available. However, they disagreed that the services are responsive to their 

needs, that academic concerns are effectively addressed, that adequate support is provided for 

personal challenges, that the units are easily accessible, or that they have received timely 

guidance. Since all the 6 items have overall grand mean of 2.86, below the cutoff of 3.0. since 

the respondents disagreed overall, suggesting that the guidance and counselling units in 

tertiary institutions of Yobe State are not fully functional. The non-functionality units 

appeared to be rooted in operational and service delivery challenges rather than absence of 

qualified personnel. While the students acknowledged the availability of trained 

professionals, they expressed dissatisfaction with service responsiveness, effectiveness in 

addressing academic concerns, adequacy of support for personal challenges, and accessibility 

of the units. These challenges resonate with the findings of Sanni (2017) who found that only 

Seven (7) Counsellors where functional out of 23 counsellors that were found to be available 

in 93 schools making the guidance and counselling units not functional for providing 
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necessary services to meet the purpose of its establishment. In another study by Muhammad, 

Bashar and Hassan (2021) who assessed the Provision and Management of students’ Health 

and Guidance and Counselling Services in Federal Universities in North West Geographical 

Zone Nigeria found that facilities for guidance and counselling services were fairly provided 

and managed, rendering the guidance and counselling units in the universities less functional, 

thereby providing effective guidance and counselling services to meet student needs.

The findings of the study further revealed that the respondents agreed that personal 

counselling services are available, that the units provide information on internship and job 

opportunities, and that resources are available for financial difficulties. On the other hand, 

they disagreed that the units provide academic guidance, career counselling, workshops on 

study skills, or awareness programmes on mental health. This shows that only a few services 

are available, while many essential areas remain neglected. Since all of the 7 items have 

overall grand mean of 2.90, slightly below the benchmark of 3.0. Thus, respondents disagreed 

overall, meaning that guidance services are largely unavailable. The findings of the study 

dissonates with the work of Kyauta, Shariff and Garba (2017) who found that Guidance and 

Counselling services were offered in College of Education Gashua, the services offered 

proved to be moderately effective in influencing students’ study habits and much 

improvement in academic performance. Alale (2019) also revealed that majority of guidance 

service (orientation, information, appraisal, counselling and placement services) were 

provided in tertiary institutions, whereas consultation, referral, and follow-up were the least 

provided services in the guidance and counselling centers of the tertiary institutions. The 

study findings further showed that benefits of guidance services to students brought about the 

improvement of student’s behaviour and discipline and the development of positive attitude 

towards education.

The findings of the study also revealed that, the respondents agreed that comfortable waiting 

areas exist and that crisis intervention facilities are provided. They disagreed, however, on the 

availability of private counselling rooms, resource materials, computers and internet, 

accessible offices for students with disabilities, and group counselling facilities. Since all of 

the 7 items have overall grand mean of 2.83 is below the cutoff point. Respondents therefore 

disagreed, suggesting that facilities are inadequate, this points to a situation where only 

limited facilities are present, while the majority of essential infrastructure is lacking in the 

guidance and counselling units.  The inadequacy of facilities in guidance and counselling 

units have been studied over the years. The finding of the study is also contented with the 

work of Alkali, Kagu and Ali (2020) who evaluate the availability of counselling facilities in 
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Tertiary Institutions in Borno State, Nigeria, noted that only few tertiary institutions have 

established Guidance and Counselling centers, even those with established Guidance and 

Counselling centers have inadequate facilities required to provide guidance and counselling 

services. Omoyemiju (2022) also found that the most available counselling resources in 

tertiary institutions are professional counsellors and Internet Facilities and, accessibility to the 

counselling resources are generally low (40.0%). The findings are equally supported by Tata 

(2016) who also found that resources for guidance and counselling are grossly unavailable in 

Schools.  

The findings of the study further revealed that, the Respondents agreed that they feel 

comfortable using waiting areas and find multimedia equipment useful. They disagreed, 

however, that they frequently use counselling rooms, access resource materials, use computer 

or internet facilities, recommend counselling services to others, or participate regularly in 

awareness programmes. Since all of the 7 items have overall grand mean of 2.72, below the 

3.0 cutoff. Respondents therefore disagreed, showing that utilization of facilities in guidance 

and counselling units in tertiary institutions of Yobe State is very low. Even where facilities 

exist, their underutilization is a common issue as the finding of the study is collaborated with 

the work of Bright, Ezems-Amadi and Bakari (2020) which revealed that Resources for 

counselling are grossly not utilized. Many schools fail to fully leverage existing resources due 

to inadequate guidance and counselling facilities and low awareness among students about 

the benefits of counselling services leading to underutilization of the available resources 

(Ohamobi, Akulue & Okonkwo 2021).

Although this study focused on students as the primary end-users of guidance and counselling 

services, future research should also incorporate the perspectives of counsellors and unit staff. 

Understanding factors such as counsellors’ qualifications, workload, institutional support, and 

budgetary constraints would provide a more holistic explanation for the low utilization and 

perceived non-functionality of the unit by students. Such insights may reveal structural or 

administrative challenges that students cannot directly observe but can significantly influence 

utilization of the guidance and counselling units. 

Conclusion  

It is concluded that students at tertiary institutions of Yobe State were not aware of guidance 

and counselling services and provided to the students. However, some students still claim to 

benefit from the services even though there are no awareness campaigns on programmes 

concerning with the benefits of guidance and counselling. The study revealed that guidance 

and counselling units are not functional even though some students have the opinion that the 
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unit performs its functions of providing students with support services.   Furthermore, the 

findings also revealed that various types of guidance services are not provided to students, 

and Guidance and Counselling facilities are neither available nor utilized in the Guidance and 

Counselling units. Therefore, it is concluded that, Guidance and Counselling in Tertiary 

Institutions of Yobe State has not been given the attention it deserves. 

Recommendations

Based on the findings from this study, the researcher recommends the following: 

1. Managements of Yobe State tertiary institutions Should organize awareness 

campaigns to inform students about the existence, purpose, and services offered by 

Guidance and Counselling Units. This can include orientation programmes for new 

students, workshops, and informational materials distributed both in print and 

electronically.

2. There is need to create a comprehensive plan to revitalize the Guidance and 

Counselling Units and provide necessary resources to enable the unit to function 

efficiently.  

3. The tertiary institutions need to make guidance services available for students to 

support their academic, personal, and professional development, which will enable 

them to navigate the challenges of higher education and achieve their full potential.

4. The management of the Tertiary Institutions need to provide designated spaces for 

Guidance and Counselling Unit in easily accessible locations equipped with the 

necessary facilities for effective guidance and counselling service delivery.

5. There is need for tertiary institutions in Yobe State to create initiatives that encourage 

students to utilize the available facilities, such as anonymous feedback forms and 

incentives for participation in guidance and counselling activities.
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ABSTRACT

This study investigates the Effects of Socratic Teaching Technique using Mother Tongue on 
Academic Performance among NCE I Principles of Biology Students of College of Education 
Gashua.Quasi-Experimental and Control group design, using pretest and posttest was used 
for this study. The study used a population of 62 students (34 males and 28 females). This 
also served as sample for the study. The research instrument used for data collection was 
Principles of Biology Students Test (PBST), with reliability coefficient of r = 0.86, obtained 
through Kuder-Richardson 21 (K-R 21). The research question was answered using 
descriptive statistic of mean and standard deviation, with mean difference (MD=2.7). The 
null hypothesis was tested using t-test statistic and obtained t-cal of 12.2 and p-value of 0.00 
at p=0.05 level of significance. The result of the study revealed that there was significant 
difference between the mean academic performance scores of the experimental and control 
groups in favour of the experimental group. Based on the findings of the research, a number 
of recommendations were made, among which were; i) Socratic Teaching Technique in 
Hausa should be integrated in the teaching of science and technology subjects, including 
principles of biology. ii) There should be in place, training and re-training opportunities for 
teachers to be more effective in carrying out their teaching tasks by employing the use of 
Socratic Teaching Technique in Hausa as to enhance teaching and learning, and to reduce 
over dependence on lecture method and borrowed language. 
Keywords: Socratic Technique, Mother Tongue, Academic Performance, NCE I Students.

Introduction

Education is the backbone of both human and societal development, and the standard of 

education of any nation depends, to a large extent on the educational background of its 

teachers and the teaching methodologies they embraced. This is because, no educational 

system could rise above the caliber or quality of its teachers, and the quality of present 
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teachers will however reflect in the behavioural disposition of the citizens of tomorrow (NPE, 

2004). Because teachers are the instruments for imparting good quality education and 

functional knowledge to the students, it becomes imperative to give substantial attention to 

teacher training in the country (Ayatse, 2006). Omodara (2012) believed that; the production 

of good science students in the nation’s education institutions revolves around the various 

techniques of teaching imbibed by the teachers. It then became necessary, as observed by 

Mfon (2001), to examine some of the techniques and approaches of teaching that are capable 

of inculcating useful skills and knowledge to the recipients in the teaching-learning process 

of science in Nigerian schools, to improve the day-to-day academic achievement. Despite the 

importance of science and technology to man and national development, the study of science 

seems to be facing many problems in Nigeria. Students are increasingly becoming unable to 

cope with the understanding of scientific concepts due to lack of application of effective 

teaching techniques (Koroka, 2004) and appropriate language of instruction (Nathaniel, 

2014). The research findings of Rwantag (2011) revealed that students learn better in 

language in which they are very familiar. Some research findings demonstrated that mother 

tongue as medium of instruction at lower levels of education can promote learning (Idakwo & 

Ocholi, 2024). 

Teaching methods can be said to be the fundamental instruments of education and therefore the 

nucleus in teaching (Brand, Bennet, Hampden-Thopson, 2013). Omodara (2012) also opined that; 

methodology is a process of imparting knowledge, ideas and beliefs on a person or group of persons, 

and it is a general guideline for promoting teaching and learning, which involves various ways of 

manipulating instructional resources and  language of  communication to make the learner receive and 

understand the teacher’s message clearly, hence the need for teachers to appreciate the roles of their 

mother tongues in the teaching – learning process (Anfani, 2024). Language is said to be one of the 

important features that distinguishes humans from other living things. It is the basis of communication 

among human beings and effective key to learners’ academic performance (Nathaniel, 2014). 

Similarly, Omwicheren (2002) believes that; for any teacher to be effective and successful, he must 

have the ability to pass his knowledge to the learners to bring about the desired behavioural change, 

thereby enhancing academic performance.

Academic performance according to Tomporouski, Philip, Catherine, Patricia and Jack (2008); refers 

to the extent or manner to which learners, teachers or instructors have achieved their educational goals 

and objectives through effective measurement and evaluation of a teaching-learning process. The 

academic performance of students may also be affected by several factors, such as; family 

background, peer influence, truancy, teachers’ qualification, teaching methods and language of 

instruction among others (Vanstumni et’al, 2011).
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Statement of the Problem:

Some of the major causes of poor academic performance by students in biology may be associated to 

the types of teaching methods adopted by teachers, because many teachers, especially higher 

institutions like Colleges of Education, Mono and polytechniques and universities, still prefer to use 

the popular lecture method (Danladi, 2019).  Other factors are the problem of adoption of appropriate 

language of instruction in Nigerian schools (Uwaisu, 2009). Also, many teachers are not proficient in 

the use of mother tongue to teach, and this diminishes their ability to deliver instructional content 

effectively (Palmer et’al, 2014). However, the problem of ineffective ways of teaching of abstract 

concepts and learning difficulties in biology, have consequently leads to poor performance of students 

(Wu and Yu, 2017).  This according to Wu and Yu (2017) can be effectively overcome by using 

teaching methods that are learner-centered, such as Socratic technique among others (Jegede and 

Okebukola 2013). 

In order to overcome the seeming failure in biology education, some research evidences such 

as that of Usman, Olorukooba and Muonomi (2014) saw the pressing need to reconsider the 

instructional techniques and methods in Nigerian institutions which foresters meaningful 

learning. Biology curriculum for colleges of Education suggest a shift in methodology from 

teacher-centered to learner-centered, aimed at engaging learners to explain concepts through 

effective interaction, and  integrating Socratic Teaching Technique using Hausa as the 

language of instruction is an effective way to stimulate critical thinking and problem-solving 

skills into teacher education (Scholle, 2020). Other research studies have dealt students’ study 

habits, students’ friendly instructional materials, among others. Of all these studies, quite a 

few have been found to utilize Socratic Teaching Technique using mother tongue to teach 

biology at NCE level. Socratic Technique involves a teacher asking questions to encourage 

students to think deeply about a subject matter and arrive at their own conclusions (Chew, 

2024). This study therefore, utilized Socratic Teaching Technique using Hausa language as 

medium of instruction to evaluate the academic performance of NCE I students offering 

principles of biology course.

Objective of the Study 

The objective of the study is to;

1. Determine the academic performance of students exposed to Socratic Teaching Technique in 

Hausa and those taught the same concept in English.
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Research Question

1. What is the academic performance level of students exposed to Socratic Teaching 

Technique in Hausa and those taught using English Language?

Null Hypothesis

1. There is no significant difference in the academic performance levels of principles of 

biology students taught using Socratic Teaching Technique in Hausa and those taught 

the same concept using English Language. 

Methodology

Quasi-Experimental research design using pretest and posttest was used for this study. The 

population for the study comprised of all NCE I biology students offering principles of 

biology course for 2022/2023 academic session at Umar Suleiman College of Education, 

Gashua. There are 62 students in all (34 males and 28 females). The sample size used for the 

study comprised NCE I biology students offering principles of biology course at Umar 

Suleiman College of Education, Gashua. Sixty two (62) students (34 boys and 28 girls) were 

used in both pretest and posttest procedures (Tuckman, 1975), in order to measure their 

academic performance level, using Socratic Teaching Technique in Hausa. These students 

were randomly selected into the two groups (Experimental and Control). The number of 

students that serve as sample for the study were selected through simple balloting method, in 

which the researchers wrote 31 As and 31 Bs on pieces of papers, shuffle them together and 

allowed each student to pick one piece of the paper. Those in category A serve as 

experimental group, while those in category B are the control group. The experimental group 

was measured for academic performance using Socratic Teaching Technique in Hausa, while 

the control group was also measured for the same variable using English language. This is in 

line with the study objective.

Results 

Research Question One: What is the effect of Socratic Teaching Technique in Hausa on the 

academic performance of NCE I students offering principles of biology course?

In order to effectively answer the research question for the study, descriptive statistics of means and 

standard deviation were used to determine the posttest scores of the students exposed to Socratic 

Teaching Technique in Hausa and that of the control group taught same concepts in English 

Language.
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Table I: Mean and Standard Deviation of Posttest Scores of Experimental and Control 
Groups on Academic Performance Level.

Variables N X SD       M/D 
Experimental 31 14.10 5.30     

              2.7    
Control 31                10.30 5.50

 Table I showed that the mean score of experimental group exposed to Socratic Teaching Technique 

in Hausa is 14.10, which is higher than that of the control group taught using English Language with 

10.30. This clearly indicated that Socratic Teaching Technique in Hausa proved to be more effective 

in improving the academic performance level of students over those taught in English Language.

Hypothesis One: There is no significant difference between the academic performance levels of NCE 

I principles of biology students taught using Socratic Teaching Technique in Hausa and those taught 

using English Language.

In order to test the null hypothesis, t-test analysis was used to compare the posttest scores of students 

exposed to Socratic Teaching Technique in Hausa and those taught the same concept using English 

Language, at 0.05 level of significance. The result is presented on table II.

Table II: Effect of Socratic Teaching Technique on Students’ Academic Performance Level.

Variables N X SD t-cal.  t-crit.  DF P             Remark

Experimental 31 14.10 5.30

12.2  6.0 60 0.00          Sig.

Control 31                10.30 5.50

                                                Significant P≤0.05                           

Table II above showed the result of t-test analysis used to test the null hypothesis formulated. 

From the table, t-calculated is 12.2 which is higher than t-critical which is 6.0 at 0.05 level of 

significance. This analysis therefore showed that, Socratic Teaching Technique in Hausa has 

significant effect on the academic performance level of NCE I principles of biology students. 

Therefore, the null hypothesis is rejected.

Discussion: 

The research study revealed that, Socratic Teaching Technique taught using mother tongue 

(Hausa language) has significantly improved the academic performance level of NCE I 

biology students offering principles of biology course in College of Education, Gashua. This 

evidence was revealed by the findings on tables I and II. Table I showed the mean scores on 

academic performance level of students exposed to Socratic Teaching Technique in Hausa to 
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be 14.10, which was higher than the mean scores for students taught in English Language, 

which was 10.30.

The result of t-test analysis on table II also revealed that Socratic Teaching Technique in 

Hausa had significant influence on the academic performance level of the students in the 

experimental group over the control group taught the same concepts in English Language. 

This is because t-calculated (12.2) was higher than t-critical (6.0) at 0.05 level of significance 

(p=0.05). The findings agreed with what was obtained by some researchers. This work agreed 

with that of Wushishi, Ashafa and Sadiq (2016) who found that, the use of Hausa language as 

a medium of instruction enhances the academic performance of Secondary School biology 

Students in Sokoto State, Nigeria. It also agreed with the finding of Danladi (2019) who 

found that, Socratic Teaching Technique helped in enhancing the academic performance of 

NCE II biology students in Evolution concepts; it also tallied with the work of Nathaniel 

(2014) on the Effect of Mother Tongue in the Teaching and Learning of Basic Science in 

Delta State, Nigeria, in which mother tongue had significant on the academic achievement of 

primary school pupils in basic science. Similarly, the research work of Hadijat (2016) showed 

that the use of Hausa Language as medium of instruction enhances students’ academic 

performance in biology, but showed no difference in performance in relation to gender.  

Conclusion   

Based on the findings of this study, the following conclusions were drawn; Socratic Teaching 

Technique taught using mother tongue (Hausa) proved to be effective in the teaching of 

Principles of Biology Course among NCE I students in Umar Suleiman College of Education, 

Gashua, thus enhanced their academic performance. 

Recommendations

Based on the findings and conclusion of the study, the following recommendations were 

made by the researcher:

1. Socratic Teaching Technique using mother tongue (Hausa Language) should be 

practiced by science and technology subject teachers including Principles of Biology 

Course because of its impact on academic performance.

2. There should be in place, training and re-training opportunities for teachers to be 

effective in their work and carry out their teaching tasks more effectively by 

employing the use of Socratic Teaching Technique in students’ mother tongue, and 

reduce over dependence on lecture method, as well as foreign language (English 

Language) for instruction. 
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ABSTRACT

This paper surveyed teachers views on agricultural science curriculum and its effects on 
senior secondary school students of Sabon-gari Local Government Area, of Kaduna State, 
Nigeria. The study adopted the survey design. A sample size comprising one and twenty-five 
(125) Agricultural Science Teachers was purposively drawn from thirteen (13) Senior 
Secondary Schools in Sabon-Gari Local Government Area of Kaduna State. The instrument 
used is self-structured questionnaire, while data were analyzed using weighted mean and 
standard deviation. For the research question, a mean score of 3.5 and above was regarded 
as “accepted” and a mean rating below 3.5 was interpreted as “rejected”. The study found 
that while teachers perceive the Agricultural Science curriculum as well-structured and 
adequately resourced, it lacks alignment with modern agricultural practices and does not 
sufficiently integrate theoretical and practical learning. Also, the curriculum significantly 
enhances students’ understanding, academic performance, and interest in agriculture, 
demonstrating a strong positive relationship between curriculum implementation and student 
success. The study recommends among others that government and education stakeholders 
should periodically review the Agricultural Science curriculum to align with contemporary 
agricultural technologies and industry demands, ensuring that students gain relevant and up-
to-date knowledge. Teachers should be encouraged to participate in regular training, 
workshops, and refresher courses on modern teaching methodologies and practical 
agricultural techniques to enhance their competence in delivering the curriculum effectively. 

Key words; Perception, curriculum, Agricultural Science, Implementation, Performance 

Introduction 

A curriculum is a comprehensive plan that outlines the objectives to be achieved, the 

resources required, and the stages of work to be performed (Adepoju, 2020). According to 

Obayan (2019), a curriculum is a structured set of coordinated activities aimed at achieving a 

defined educational goal, often divided into segments or projects that contribute to the overall 

curriculum framework. Curriculum assessment is defined by Omoregie and Odu (2021) as a 
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systematic and continuous process of collecting, analyzing, and utilizing data from various 

sources to evaluate educational programs and measure student learning outcomes.

Agricultural Science is a fundamental subject in secondary school education, particularly in 

countries where agriculture is a significant sector of the economy. The curriculum aims to 

equip students with knowledge and skills in farming, food production, and agribusiness. 

However, the perception of teachers towards this curriculum plays a crucial role in 

determining its effectiveness in achieving its objectives. This presentation explores teachers' 

perceptions of the Agricultural Science curriculum and its impact on secondary school 

students. The Nigerian Educational Research and Development Council (NERDC, 2021) 

specifies that Agricultural Science should be integrated into the curriculum to foster students’ 

interest in agriculture and lay the foundation for advanced studies in the field. Given its 

potential to promote self-reliance through employment creation and the production of 

essential food and raw materials for agro-industries, the federal government has prioritized its 

teaching in schools (Ezeokoli, 2022).

The Federal Republic of Nigeria outlines the objectives of Agricultural Science education at 

the secondary school level to:

1. Stimulate and sustain students' interest in agriculture.

2. Develop practical farming skills among students.

3. Provide foundational knowledge and technical expertise in agriculture.

4. Prepare students for further education in agriculture.

5. Train future agricultural professionals (FRN, 2021).

These objectives can only be achieved through effective instruction and student motivation 

by Agricultural Science teachers. However, many Agricultural Science teachers face 

challenges in teaching key concepts, resulting in poor student performance in external 

examinations such as the West African Senior School Certificate Examination (WASSCE), 

National Examination Council (NECO), and National Business and Technical Examinations 

Board (NABTEB) (Adebayo, 2019).

The importance of teachers in the success of any educational program is emphasized in the 

National Policy on Education (FRN, 2021). According to Bello (2022), teacher qualifications 

and training significantly influence the effectiveness of instruction and student learning 

outcomes. Recruitment, continuous training, and professional development of teachers are 
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central to improving education quality. Idowu (2020) asserts that unqualified and 

inexperienced Agricultural Science teachers who use ineffective teaching methods contribute 

to students' lack of interest and poor performance in practical agricultural skills. This 

highlights the need for well-trained teachers who possess both theoretical knowledge and 

practical expertise to ensure the successful implementation of the Agricultural Science 

curriculum.

The school environment plays a vital role in student learning and academic achievement. 

Umoh and Etuk (2021) emphasize that a well-equipped and stimulating learning environment 

enhances students’ understanding and interest in Agricultural Science. Similarly, Ekanem 

(2020) notes that the availability of school facilities, including farmland, laboratories, and 

necessary equipment, directly affects the quality of Agricultural Science education. Olaitan 

and Mama (2019) argue that inadequate school infrastructure limits students’ practical 

learning experiences, thereby reducing the effectiveness of Agricultural Science instruction.

Furthermore, Umoh (2021) reports a significant difference in performance between students 

with access to adequate school facilities and those in resource-constrained environments. 

Jemba (2022) highlights that Agricultural Science, being a practical subject, requires 

substantial financial investment in land, tools, and laboratory resources, which many schools 

struggle to provide. Similarly, Sekamba (2021) observes that the high costs associated with 

practical education hinder the effective teaching of vocational subjects like Agricultural 

Science.

Eze and Uzoka (2022) emphasize that teachers are the primary implementers of the 

curriculum through their interactions with students. Osam (2022) argues that insufficient 

funding negatively impacts education, limiting classroom activities, extracurricular programs, 

and overall learning experiences. Addressing these challenges through policy reforms, 

teacher training, and adequate funding is essential for the effective implementation of the 

Agricultural Science curriculum and the achievement of its educational objectives.

Statement of the problem 

Recent studies have highlighted several challenges in the teaching and learning of agricultural 

science in senior secondary schools in Sabon-Gari Local Government Area, Kaduna State, 

Nigeria. These challenges include teachers' reluctance to participate in professional 

development, reliance on traditional teaching methods, inadequate infrastructure such as 

laboratories and farm equipment, insufficient funding for practical activities, and a noticeable 

lack of student interest in the subject. While various factors have been suggested as 
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contributing to these setbacks, insufficient emphasis has been placed on the critical role of 

effective agricultural science curriculum implementation. The National Policy on Education 

emphasizes the importance of a well-structured agricultural science curriculum in Nigeria's 

educational system. Teaching agricultural science at the senior secondary level necessitates 

that educators possess a robust foundation in both theoretical and practical aspects of the 

subject. For Niger State to advance in vocational and technical education, it is imperative to 

implement the agricultural science curriculum effectively in senior secondary schools within 

the local government. Therefore, this study aims to assess teachers' perceptions of the 

agricultural science curriculum in senior secondary schools in Sabon-Gari Local Government 

Area, Kaduna State.

Objectives of the study

1. To examine teachers’ perceptions of the Agricultural Science curriculum.

2. To assess the impact of the curriculum on students’ academic performance and 

interest in agriculture.

Research questions

1. What are teachers’ perceptions of the Agricultural Science curriculum in secondary 

schools?

2. How does the Agricultural Science curriculum impact students’ academic 

performance and interest in agriculture?

Literature Review 

The theoretical foundation of this study is based on Tyler’s (1942) Theory of Evaluation, 

which emphasizes a systematic approach to curriculum design and assessment. Tyler’s theory 

asserts that educational programs should be evaluated based on clearly defined objectives, 

relevant learning experiences, organized instructional processes, and measurable student 

outcomes. This framework is particularly relevant to the study on teachers’ perceptions of the 

Agricultural Science curriculum and its effects on senior secondary school students in Sabon-

Gari Local Government Area, Kaduna State.

According to Tyler (1949), curriculum development should be guided by four fundamental 

questions: (1) What educational purposes should the school seek to attain? (2) What 

educational experiences can be provided to attain these purposes? (3) How can these 

experiences be effectively organized? and (4) How can we determine whether these purposes 
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are being attained? These principles provide a structured methodology for assessing the 

effectiveness of the Agricultural Science curriculum in secondary schools.

Applying Tyler’s framework to this study, teachers’ perceptions of the curriculum can be 

evaluated by examining how well the curriculum objectives align with students' needs, the 

availability of instructional resources, and the effectiveness of teaching methodologies. 

Additionally, the study considers the extent to which the Agricultural Science curriculum 

fosters practical skills and theoretical knowledge necessary for students’ future careers in 

agriculture. Challenges such as inadequate training for teachers, insufficient instructional 

materials, and poor funding for practical activities can be analyzed within Tyler’s evaluation 

framework to determine their impact on curriculum implementation (Obanya, 2019; 

Akinbote, 2021).

By utilizing Tyler’s Theory of Evaluation, this study will provide insights into the strengths 

and weaknesses of the Agricultural Science curriculum from teachers' perspectives, 

ultimately contributing to policy recommendations for improving curriculum implementation 

and student learning outcomes.

Agricultural Science curriculum has been defined by Nigerian scholars in various ways. 

According to Adeyemi (2017), the Agricultural Science curriculum refers to a structured plan 

of instructional content and learning experiences designed to equip students with theoretical 

knowledge and practical skills in farming, livestock management, and agribusiness. 

Similarly, Oyeleke (2019) conceptualizes the Agricultural Science curriculum as a dynamic 

educational framework aimed at integrating modern technological advancements with 

traditional agricultural practices to enhance food production and sustainability. These 

definitions emphasize the importance of aligning curriculum design with national agricultural 

policies and global best practices to ensure relevance and applicability.

The concept of curriculum has been defined by various Nigerian scholars in relation to 

Agricultural Science. According to Okebukola (2016), curriculum refers to the totality of 

experiences, knowledge, and skills systematically arranged and implemented to achieve 

educational goals. He emphasizes that in Agricultural Science, the curriculum should not only 

focus on theoretical knowledge but also integrate practical applications that equip students 

with hands-on experiences in modern agricultural practices. This definition underscores the 

role of a well-structured curriculum in fostering students' interest and competence in 

agriculture. Similarly, Olaitan (2018) defines curriculum as a structured and planned 
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sequence of instructional activities designed to meet societal needs and national objectives. In 

the context of Agricultural Science, he argues that an effective curriculum should be adaptive 

to technological advancements, ensuring that students gain relevant skills applicable in 

agribusiness and sustainable farming. He further posits that a flexible and dynamic 

curriculum is essential in addressing contemporary challenges in the agricultural sector, 

thereby preparing students for careers in food production and agro-economy.

Scholars have expressed various opinions on teachers' perceptions of the Agricultural Science 

curriculum. According to Yusuf and Adebayo (2018), teachers often view the Agricultural 

Science curriculum as outdated and lacking practical relevance, which affects their 

enthusiasm for teaching the subject. They argue that inadequate teacher training and limited 

access to modern instructional materials contributed to the perception that the curriculum 

does not adequately prepare students for careers in agriculture. Similarly, Okonkwo (2019) 

observed that many teachers feel the curriculum is rigid and does not accommodate emerging 

trends in agricultural technology and entrepreneurship. Adamu and Salisu (2020) opine that 

teachers who receive continuous professional development and adequate resources perceive 

the Agricultural Science curriculum more positively. Their study found that when teachers 

have access to demonstration farms, laboratory facilities, and up-to-date teaching materials, 

they are more likely to be engaged and effective in delivering lessons. This highlights the role 

of proper curriculum implementation in shaping teachers' attitudes and perceptions. Also, 

Nwachukwu (2021) argues that teachers' perceptions of the Agricultural Science curriculum 

are influenced by government policies and institutional support. He asserts that policies 

promoting agricultural education, alongside incentives for teachers such as grants and 

specialized training, can improve their outlook on the curriculum. 

Scholars have extensively explored the impact of the agricultural science curriculum on 

students’ academic performance and interest in agriculture. According to Adeyemi and 

Ogunleye (2017), a well-structured agricultural science curriculum enhances students' 

understanding of agricultural concepts and improves their academic performance. They assert 

that practical-oriented curricula that integrate fieldwork and hands-on experiences 

significantly contribute to students' comprehension and retention of agricultural knowledge. 

Furthermore, Olatunji and Adebayo (2018) observe that students exhibit greater interest in 

agriculture when the curriculum includes modern agricultural techniques, such as mechanized 

farming and agribusiness. Their study reveals that an outdated curriculum that fails to align 

with contemporary agricultural practices results in declining student engagement and interest 
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in pursuing agriculture as a career. Similarly, Okoro and Umeh (2019) argue that inadequate 

resources, such as poorly equipped laboratories and insufficient funding, hinder the effective 

implementation of the curriculum, thereby affecting students’ academic achievements and 

reducing their enthusiasm for agricultural science. Also, Eze and Alabi (2020) emphasize that 

a dynamic curriculum, regularly updated to reflect industry advancements, fosters both 

academic excellence and career aspirations in agriculture. They highlight that exposure to 

innovative agricultural practices through a well-designed curriculum increases students' 

motivation and inspires them to consider agriculture as a viable profession. 

Another critical challenge highlighted by Oladipo and Akinwale (2018) is the shortage of 

qualified agricultural science teachers. Their study reveals that many schools, particularly in 

rural areas, face a severe deficit of trained agricultural educators, leading to ineffective 

curriculum implementation. Moreover, Ogundele and Hassan (2019) observe that large class 

sizes make it difficult for teachers to offer personalized instruction, affecting students' 

comprehension and engagement. Eze and Alabi (2020) further note that the lack of support 

from school management and policymakers also hampers the effective implementation of the 

curriculum. They argue that inadequate supervision and monitoring mechanisms make it 

difficult to assess and address challenges in agricultural science education. 

Famiwole & Kolawole (2013) carried out a study on the perception of teachers of agriculture 

about supervised agricultural experience programmes (Saep) in secondary schools in Ekiti 

and Ondo States Nigeria. The population used for the study consisted of 520 teachers of 

agricultural science in all the secondary schools in Ekiti and Ondo States. The sample used 

for this study was 136 teachers of agricultural science drawn through a proportionate 

stratified sampling technique to pick four(4) teachers from each of the 34 Local Government 

of the two states. The Instrument used was a structured questionnaire to investigate the 

extended to which the teachers agreed on disagree with statement regarding SAEP. The data 

for the study were analyzed using mean, standard deviation t-test and two tailed probability 

statistics. The probability level was set at P<0.05. Thirty eight items were generated for the 

study. The study found out among others that the teaching of agriculture needs improvement; 

that though SEAP related contents are in the agricultural science curriculum the teaching and 

learning of agriculture are not vocationally oriented in Ekiti and Ondo States. It was 

recommended among others that agricultural programmes in all schools should include 

supervised agricultural experience programmes, while the State School Boards in 
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collaboration with relevant Ministries should conduct informational workshop and orientation 

on SAEP for educational planners, administrator and teachers of agriculture in Nigeria.

Oni, et al., (2019) investigated the Influence of Students' Perception and Teachers' Attitude 

towards Agriculture as a Career Choice in Akure South Local Government Area, Ondo State, 

Nigeria. The multi-stage sampling technique was used in selecting the respondents for the 

study. At the first stage, 10% of registered secondary schools (12 schools) in Akure South 

Local government area of Ondo State (6 privates and 6 public secondary schools) were 

purposively selected based on the accessibility. Thereafter, proportionate random sampling 

was used to select fifteen (15) students offering agriculture as a subject from each of the 

selected schools, making a total of one hundred and eighty (180) respondents. Data was 

collected through the use of a well-structured questionnaire and the objectives were analyzed 

using descriptive and inferential statistics. Findings from the study showed that 97.8% of 

parents supported their children on their intended study subject and only 2.8% of the students 

indicated to take up a career in agricultural field. Based on the above findings, educational 

policy implementation should make agricultural subject at secondary school level to be 

compulsory for all categories of students where student will be exposed to agriculture as a 

career and as an important tool for economic development as well as a nation's advancement.

Methodology 

The study adopted the survey design. A sample size comprising one hundred and twenty-five 

(125) Agricultural Science Teachers was purposively drawn from thirteen (13) public Senior 

Secondary Schools in Sabon-gari  L.G.A. of Kaduna State. Purposive sampling was preferred 

because the researcher reasoned that having already experienced the teaching Agricultural 

Science, the teachers were much more informed and likely to respond more knowledgably. 

The instrument used for data collection was a structured questionnaire to survey teachers’ 

views on the need for the review of Agricultural Science Curriculum for academic 

performance in senior secondary schools which consisted of 5 items. A 5-Point Rating Scale 

showing Strongly Agree (SA) = 5, Agree (A) = 4, Undecided (UD) = 3, Disagree (D) = 2 and 

Strongly Disagree (SD) = 1. The instrument was validated by three experts in the field. 

Cronbach Alpha technique was used to determine the internal consistency of the 

questionnaire items. A coefficient of 0.76 was obtained. The data collected were analyzed 

using weighted mean and standard deviation. For the research question, a mean score of 3.5 

and above was regarded as “accepted” and a mean rating below 3.5 was interpreted as 

“rejected”.

https://en.wikipedia.org/wiki/Kontagora
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Results

Research Questions One: What are teachers’ perceptions of the Agricultural Science 

curriculum in secondary schools?

Table I: Mean rating of on the teachers’ perceptions of Agricultural Science curriculum 
in secondary schools. 
S/No Items N X SD Remark

1. The Agricultural Science curriculum is well-
structured and easy to implement.

125 3.93 0.98 Accepted 

2. The curriculum aligns with modern agricultural 
practices and technologies.

125 3.43 1.64 Rejected 

3. Agricultural Science textbooks and instructional 
materials are adequate and up-to-date.

125 3.57 1.31 Accepted 

4. The curriculum encourages both theoretical and 
practical learning.

125 3.15 1.06 Rejected 

5. The Agricultural Science curriculum effectively 
prepares students for agricultural careers.

125 3.76 1.27 Accepted 

Grand Mean 3.57

In the above Table 1, the respondents agreed with the items which have the mean value of 

3.93, 3.57, and 3.76, showing that the need to review agricultural science curriculum to effect 

on students’ academic performance in senior secondary schools of Sabon-gari L.G.A, of 

Kaduna State. While the items with the mean value 3.43 and 3.15 were rejected indicating 

that there is no need to review agricultural science programme on above items were not 

identified in senior secondary school of Kaduna State.

Research Questions Two: How does the Agricultural Science curriculum impact students’ 
academic performance and interest in agriculture?

Table 2: Mean rating on how agricultural science curriculum impact students’ 
academic performance and interest in agriculture Sabon-gari L.G.A, Kaduna State

S/No Items N X SD Remark
6. The Agricultural Science curriculum improves 

students' understanding of agricultural concepts.
125 4.26 0.82 Accepted 

7. Practical activities in the curriculum enhance 
students’ academic performance.

125 3.96 0.83 Accepted  

8. The curriculum fosters students’ interest in 
agriculture as a career.

125 4.13 0.85 Accepted 

9. There is a positive relationship between curriculum 
implementation and students' success in 
Agricultural Science.

125 4.50 0.77 Accepted  

10. Students are motivated to engage in agricultural 
activities after learning through the curriculum.

125 4.20 0.85 Accepted 

Grand Mean 4.22
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From table 2, the respondents agreed with the items which have the mean value of 4.26, 3.96, 

4.13, 4.50, and 4.20. This shows that the above items have been identified as how agricultural 

science curriculum impact students’ academic performance and interest in agriculture Sabon-

gari L.G.A, Kaduna State. Considering the grand mean of 4.22, it implies how agricultural 

science curriculum impact student’ academic performance and interest in agriculture in 

Sabon-gari L.G.A, kaduna State, Nigeria to a high extent. 

Discussion of Findings 

The evidence from the findings in table 1 of this study shows that teachers perceive the 

Agricultural Science curriculum as well-structured (mean- 3.93) and effective in preparing 

students for agricultural careers (mean = 3.76). However, they believe it does not fully align 

with modern agricultural practices (mean = 3.43) and does not adequately encourage both 

theoretical and practical learning (mean = 3.15). The overall grand mean (mean = 3.57) 

suggests a moderately positive perception of the curriculum. The findings of this study is in 

line with the work of Adewale & Oladipo (2018), who found that inadequate resources and 

poor funding negatively impact Agricultural Science curriculum implementation in Nigerian 

secondary schools. They argued that without proper infrastructure, teachers are unable to 

effectively deliver practical agricultural lessons, leading to reduced student engagement and 

learning outcomes. This supports the current study's findings that a lack of laboratory 

equipment and farm tools hampers the practical application of the curriculum. Furthermore, 

Nwachukwu & Okeke (2019) reported similar results, highlighting that although the 

Agricultural Science curriculum is well-structured, it is not adequately aligned with modern 

agricultural advancements. Their study found that many teachers still use outdated teaching 

methods due to a lack of retraining opportunities, which echoes the present study’s findings 

on the necessity of teacher professional development.

On the contrary, Eze (2020), who argued that the Agricultural Science curriculum in Nigeria 

is effectively implemented and does not significantly suffer from resource constraints. 

According to Eze’s study, teachers have access to adequate training and materials, and the 

curriculum has successfully increased students' interest in agriculture as a career. However, 

the present study refutes this claim, as respondents indicated that students’ interest in 

Agricultural Science is often low due to poor exposure to real-world agricultural practices 

and limited career prospects in the field.

The findings from Table 2 indicate that the Agricultural Science curriculum significantly 

improves students' understanding of agricultural concepts (mean = 4.26), enhances their 
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academic performance through practical activities (mean = 3.96), and fosters their interest in 

pursuing agriculture as a career (mean = 4.13). The overall grand mean (mean = 4.22) 

suggests a strong positive impact of the curriculum on students' academic success and 

motivation in agriculture. The study confirms that the Agricultural Science curriculum 

positively influences students' academic performance and interest in agriculture. This aligns 

with the findings of Adebayo & Yusuf (2017), who reported that practical activities in 

Agricultural Science significantly improve students' comprehension and engagement, leading 

to better academic outcomes. Their study emphasized that hands-on learning bridges the gap 

between theory and practice, making agricultural concepts easier to understand. Similarly, 

Umeh & Okeke (2018) found that well-implemented agricultural science curricula motivate 

students to consider agriculture as a career. They observed that students exposed to practical 

farm experiences develop a deeper appreciation for the subject and are more likely to pursue 

agriculture-related professions. This aligns with the present study, where teachers 

acknowledged the curriculum's role in fostering students' interest in agriculture. Furthermore, 

Ogundele & Adeyemi (2019) highlighted the positive correlation between curriculum 

implementation and students' success in Agricultural Science. Their study revealed that when 

agricultural curricula are effectively delivered with adequate instructional resources, students 

perform better and develop stronger motivation for agricultural activities. This supports the 

current study's findings, which show a significant relationship between curriculum 

implementation and students' academic success (mean = 4.50).

However, these findings contrast with Eze (2020), who argued that despite curriculum 

improvements, many students still perceive Agricultural Science as less valuable compared to 

other science subjects. His study suggested that inadequate funding, poor instructional 

materials, and societal attitudes towards agriculture contribute to students’ limited interest, 

contradicting the present study’s findings of high student motivation (mean 4.20).

Conclusion/Recommendations 

The study examined teachers' perceptions of the Agricultural Science curriculum and its 

effects on students’ academic performance and interest in agriculture in senior secondary 

schools in Sabon-Gari Local Government Area, Kaduna State. Findings revealed that while 

teachers perceive the curriculum as well-structured and supported by adequate instructional 

materials, it does not fully align with modern agricultural practices. Also, the study 

established that the curriculum significantly enhances students’ understanding of agricultural 

concepts, improves their academic performance, and fosters their interest in pursuing 
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agriculture-related careers. Therefore, the study recommended that government and education 

stakeholders should periodically review the Agricultural Science curriculum to align it with 

contemporary agricultural technologies and industry demands, ensuring that students gain 

relevant and up-to-date knowledge. Teachers should be encouraged to participate in regular 

training, workshops, and refresher courses on modern teaching methodologies and practical 

agricultural techniques to enhance their competence in delivering the curriculum effectively, 

and that schools should organize agricultural clubs, field trips, and entrepreneurial projects to 

stimulate students’ interest in agriculture beyond the classroom, fostering a stronger 

connection between theoretical knowledge and real-life applications.
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ABSTRACT
The COVID-19 pandemic dramatically accelerated the adoption of digital teaching 
technologies in Nigerian secondary schools, creating an unprecedented shift from traditional 
face-to-face instruction to e-learning platforms. This study examines the extent of e-learning 
integration among secondary school teachers in Kaduna State, Nigeria, and identifies factors 
that predict continued post-pandemic adoption. Using a quantitative research design, data 
were collected from 400 secondary school teachers across Kaduna metropolis through 
stratified random sampling. The study employed the Technology Acceptance Model (TAM) as 
the theoretical framework to investigate relationships between perceived usefulness, 
perceived ease of use, self-efficacy, leadership support, infrastructure availability, cost, and 
teachers' intention to continue e-learning use. Results revealed that 67.3% of teachers 
integrated e-learning platforms into their regular teaching practices, with perceived 
usefulness (β = 0.68, p < 0.001) and self-efficacy (β = 0.52, p < 0.001) serving as the 
strongest predictors of continued adoption. Teacher characteristics including age (r = -0.43, 
p < 0.01), years of experience (r = 0.38, p < 0.01), and subject specialization significantly 
influenced digital adoption patterns. The study found that younger teachers and those in 
science subjects demonstrated higher adoption rates. Key barriers included inadequate 
infrastructure (78.5%), high internet costs (71.2%), and insufficient technical training 
(69.8%). The findings provide crucial insights for educational policymakers and 
administrators seeking to enhance sustainable e-learning integration in Nigerian secondary 
education. 
Keywords: Digital teaching, e-learning adoption, post-pandemic education, secondary 
schools, Technology Acceptance Model

Introduction

The global education landscape underwent unprecedented transformation during the COVID-

19 pandemic, compelling educational institutions worldwide to rapidly transition from 

traditional classroom instruction to digital learning platforms (UNESCO, 2023; Muñoz-Najar 

et al., 2021; World Bank, UNESCO, & UNICEF, 2021). In Nigeria, this shift exposed both 

the potential and limitations of the country's educational technology infrastructure, 

particularly in secondary schools where digital literacy and technological resources varied 

significantly across different regions (Adetona et al., 2021; Muñoz-Najar et al., 2021). The 

pandemic served as a catalyst, accelerating adoption timelines by 5–10 years across many 

developing countries, including Nigeria, as systems embraced remote and hybrid modalities 

far sooner than anticipated (OECD, 2021; UNESCO, 2023; World Bank, UNESCO, & 

UNICEF, 2021).
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Kaduna State, located in Nigeria's northwestern region, represents a critical case study for 

understanding post-pandemic digital education adoption patterns. The transition to digital 

teaching platforms during the pandemic was not merely a temporary adjustment but 

represented a fundamental shift in pedagogical approaches (World Bank, UNESCO, & 

UNICEF, 2021). Teachers who had previously relied on traditional chalk-and-board methods 

were suddenly required to master various digital tools, online platforms, and virtual classroom 

management techniques (Adetona et al., 2021; Muñoz-Najar et al., 2021). This abrupt 

transformation raised critical questions about the sustainability of digital teaching practices in 

the post-pandemic era and the factors that would determine teachers' continued engagement 

with e-learning technologies (Van der Merwe, 2023; World Bank, UNESCO, & UNICEF, 

2021).

Research indicates that successful technology integration in educational settings depends on 

multiple interconnected factors, including technical infrastructure, teacher competencies, 

institutional support, and individual attitudes toward technology adoption (Muñoz-Najar et 

al., 2021; Van der Merwe, 2023). The Technology Acceptance Model (TAM), developed by 

Davis (1989), provides a robust theoretical framework for understanding how users perceive 

and adopt new technologies based on perceived usefulness and perceived ease of use, and its 

relevance has been extended and validated in contemporary education technology contexts 

(Usman, 2015; Van der Merwe, 2023). In the context of Nigerian education, several studies 

have validated TAM's applicability in predicting technology adoption behaviors among 

educators, including secondary school teachers and instructors in higher education settings 

(Usman, 2015; Adetona et al., 2021).

The significance of this study extends beyond academic inquiry to practical implications for 

educational policy and practice (World Bank, UNESCO, & UNICEF, 2021). As Nigerian 

educational institutions continue to navigate the post-pandemic landscape, understanding the 

factors that promote or hinder sustained e-learning adoption becomes crucial for developing 

effective strategies that enhance educational quality and accessibility (Adetona et al., 2021; 

Muñoz-Najar et al., 2021). The insights generated from this research will inform policy 

decisions, professional development programs, and infrastructure investments aimed at 

strengthening Nigeria's digital education capabilities (World Bank, UNESCO, & UNICEF, 

2021). Furthermore, the study addresses a critical gap in the literature regarding post-

pandemic e-learning adoption in sub-Saharan Africa, where limited empirical research has 

examined the long-term implications of emergency remote teaching transitions (Van der 

Merwe, 2023; OECD, 2021). By focusing specifically on secondary education in Kaduna 
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State, this research contributes to a more nuanced understanding of digital teaching adoption 

patterns in diverse Nigerian educational context.

Problem Statement

The COVID-19 pandemic accelerated digital teaching adoption in Nigerian secondary 

schools, yet post-pandemic sustainability remains uncertain. While Kaduna State educators 

rapidly implemented e-learning platforms during lockdowns, the extent of continued 

integration into regular teaching practices is poorly understood. Critical gaps exist regarding 

which factors, perceived usefulness, ease of use, self-efficacy, leadership support, 

infrastructure, or cost, predict sustained digital adoption intentions. Additionally, the 

influence of teacher demographics and subject specialisation on adoption patterns remains 

unexplored. This study addresses these knowledge gaps by examining digital teaching 

effectiveness and sustainability among secondary educators in Kaduna State, providing 

insights essential for educational policy and professional development strategies.

Research Questions

This study addresses three primary research questions designed to comprehensively examine 

digital teaching adoption among secondary school teachers in Kaduna State:

1. To what extent have secondary school teachers integrated e-learning platforms into their 

regular teaching practices in Kaduna State?

2. Which factors (perceived usefulness, ease of use, self-efficacy, leadership support, 

infrastructure, cost) significantly predict teachers' intention to continue e-learning use 

post-pandemic in Kaduna State?

3. What role do teacher characteristics (age, years of experience, and subject 

specialization) play in shaping digital adoption patterns in Kaduna State?

Research Objectives

The specific objectives of this study are to:

1. Assess the level and patterns of integration of e-learning platforms into routine teaching 

practices among secondary school teachers in Kaduna State.

2. Determine the extent to which perceived usefulness, perceived ease of use, self-

efficacy, leadership support, infrastructure availability, and cost predict teachers' 

intention to continue using e-learning post-pandemic in Kaduna State.

3. Analyze the influence of teacher characteristics (age, years of experience, and subject 

specialization) on digital adoption patterns in Kaduna State secondary schools.
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Null Hypotheses

The study tests three null hypotheses corresponding to the research questions:

Ho1: There is no significant difference in the integration of e-learning platforms into the 

regular teaching practices among secondary school teachers in Kaduna State.

Ho2: There is no significant relationship between teachers' intention to continue e-learning 

use after the pandemic and their perceptions of usefulness, ease of use, self-efficacy, 

leadership support, infrastructure, or cost in Kaduna State.

Ho3: There is no significant difference in digital adoption patterns among secondary school 

teachers in Kaduna State based on their age, years of teaching experience, or subject 

specialization.

Underpinning Theories

Technology Acceptance Model (TAM)

This study is primarily grounded in the Technology Acceptance Model (TAM), originally 

developed by Davis (1989) and subsequently refined through extensive empirical validation 

across diverse technological and cultural contexts. TAM posits that technology adoption 

behaviour is primarily determined by two key perceptual factors: perceived usefulness and 

perceived ease of use. Perceived usefulness refers to the degree to which an individual 

believes that using a particular technology will enhance their job performance, while 

perceived ease of use represents the extent to which a person believes that using the 

technology will be free from effort. 

In educational contexts, TAM has demonstrated robust predictive validity for understanding 

teachers' technology adoption decisions. The model suggests that teachers who perceive e-

learning platforms as useful for improving their teaching effectiveness and student learning 

outcomes are more likely to adopt and continue using these technologies. 

Self-Efficacy Theory

The study also incorporates Bandura’s Self-Efficacy Theory, which emphasizes that beliefs 

about one’s capabilities shape whether new behaviors are adopted and sustained through 

effort and persistence (Bandura, 1977; Pfitzner-Eden, 2016). In digital teaching, self-efficacy 

denotes teachers’ beliefs about their capability to deploy e-learning technologies effectively 

to achieve instructional aims (Zeng et al., 2022; Dolighan & Owen, 2021). Empirical 

evidence shows that higher technology-related self-efficacy is associated with greater 

integration of digital tools in practice and stronger follow-through amid implementation 

challenges (Zeng et al., 2022). This theoretical lens is especially salient post-pandemic, when 

educators had to acquire new technology skills rapidly under stressful, resource-constrained 
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conditions (Dolighan & Owen, 2021). Those who built confidence during the initial transition 

are more likely to continue using e-learning platforms consistently, whereas those who 

struggled may default to more traditional methods unless supports enhance their capability 

beliefs (Zeng et al., 2022; Dolighan & Owen, 2021). Consistent with the theory, self-efficacy 

beliefs are shaped by mastery experiences, vicarious learning, verbal persuasion, and 

physiological/affective states, each of which was markedly affected by the emergency shift to 

remote instruction.

Diffusion of Innovation Theory

Rogers’ Diffusion of Innovation Theory provides additional theoretical support for 

understanding how e-learning adoption spreads through educational institutions and 

communities (Rogers, 2003).

The theory identifies five adopter categories—innovators, early adopters, early majority, late 

majority, and laggards, each with distinct characteristics that influence their adoption 

timelines and decision-making processes (Rogers, 2003). In the context of secondary schools 

in Kaduna State, understanding these adopter categories can help identify which teachers are 

likely to serve as innovation champions and which may require additional support for 

successful adoption (Rogers, 2003). The theory also emphasizes the importance of 

communication channels, social systems, and time in the adoption process (Rogers, 2003). 

During the pandemic, traditional diffusion patterns were disrupted as all teachers were 

simultaneously required to adopt e-learning technologies regardless of their natural adoption 

tendencies (Klusmann et al., 2022). This creates a unique research context for examining how 

post-pandemic adoption patterns align with or diverge from traditional diffusion model.

Methodology

This study employed a quantitative research design using a cross-sectional survey approach 

to examine digital teaching adoption and effectiveness among secondary school teachers in 

Kaduna State. The population for this study comprised all secondary school teachers in 

Kaduna metropolis. According to the Kaduna State Ministry of Education records, there are 

approximately 2,847 secondary school teachers distributed across 156 public and private 

secondary schools in the Kaduna metropolis. A sample size of 400 teachers was used. Simple 

random sampling was used to select individual participants, ensuring that every eligible 

teacher had an equal chance of being selected. Structured questionnaire developed 

specifically for this study, 5-point Likert response formats ranging from "Strongly Disagree" 

to "Strongly Agree" was used. The questionnaire underwent content validation by educational 

technology experts and pilot testing with 30 teachers to ensure clarity, relevance, and cultural 
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appropriateness. Descriptive statistics of frequencies, percentages, mean and standard 

deviation were used to answer the research questions. While ANOVA and muntiple were 

used to test the hypotheses.

Results 
Current Levels of E-Learning Integration

Table 2 presents data on the extent to which teachers have integrated e-learning platforms 

into their regular teaching practices post-pandemic.

Table 2: Levels of E-Learning Integration in Regular Teaching Practices (N = 400)
Integration Level Frequency Percentage Mean Score (1-5)
Very High Integration (4.5-5.0) 92 23.0 4.72
High Integration (3.5-4.4) 124 31.0 3.89
Moderate Integration (2.5-3.4) 98 24.5 2.94
Low Integration (1.5-2.4) 62 15.5 2.12
Very Low Integration (1.0-1.4) 24 6.0 1.25
Overall Mean 400 100.0 3.42

The results indicate that 54.0% of teachers demonstrate high to very high levels of e-learning 

integration (combining the top two categories), suggesting substantial adoption of digital 

teaching practices beyond the pandemic period. The overall mean score of 3.42 on a 5-point 

scale indicates moderate to high integration levels across the sample, which exceeds 

expectations given the infrastructural challenges typically associated with Nigerian 

educational contexts. However, 21.5% of teachers still show low to very low integration 

levels, indicating significant variation in adoption patterns and potential digital divides within 

the teacher population. This finding aligns with research suggesting that technology adoption 

follows predictable distribution patterns, with early adopters leading implementation while 

others require additional time and support. 

Technology Acceptance Factors

Table 3 presents descriptive statistics for key factors identified in the Technology Acceptance 

Model as predictors of technology adoption.

Table 3: Descriptive Statistics for Technology Acceptance Factors (N = 400)
Factor Mean Std. Deviation
Perceived Usefulness 4.12 0.78
Perceived Ease of Use 3.67 0.92
Self-Efficacy 3.89 0.85
Leadership Support 3.24 1.06
Infrastructure Availability 2.76 1.18
Cost Concerns 2.31 1.02
Intention to Continue Use 3.78 0.94
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Teachers demonstrated highest scores for perceived usefulness (M = 4.12, SD = 0.78), 

indicating strong recognition of e-learning platforms' potential to enhance teaching 

effectiveness and student learning outcomes. This finding suggests that teachers have moved 

beyond viewing digital tools as emergency measures to recognizing their genuine 

pedagogical value. Self-efficacy scores (M = 3.89, SD = 0.85) were also relatively high, 

suggesting that many teachers have developed confidence in their ability to effectively use 

digital teaching technologies. This is particularly significant given that many teachers had 

limited prior experience with e-learning platforms before the pandemic. Infrastructure 

availability received the lowest mean score (M = 2.76, SD = 1.18), confirming persistent 

challenges with technological infrastructure in Nigerian secondary schools. Cost concerns 

also scored low (M = 2.31, SD = 1.02), indicating that financial barriers remain significant 

obstacles to sustained e-learning adoption. These findings highlight the importance of 

addressing systemic infrastructure and funding challenges to support individual teacher 

adoption efforts. 

Barriers to E-Learning Adoption

Table 4 presents the frequency and severity of barriers identified by teachers as impediments 

to e-learning adoption.

Table 4: Barriers to E-Learning Adoption (N = 400)
Barrier Frequency Reporting as 

Major Barrier
Percentage Mean Severity 

(1-5)
Inadequate Infrastructure 314 78.5 4.23
High Internet Costs 285 71.2 4.01
Insufficient Technical 
Training

279 69.8 3.89

Poor Power Supply 272 68.0 4.12
Limited Administrative 
Support

198 49.5 3.34

Student Access 
Limitations

267 66.8 3.76

Time Constraints 189 47.2 3.21
Resistance to Change 134 33.5 2.89

Inadequate infrastructure emerged as the most frequently reported barrier (78.5%), with the 

highest severity rating (M = 4.23, SD not shown), confirming previous research highlighting 

infrastructure deficits in Nigerian educational contexts. High internet costs affected 71.2% of 

teachers, representing a significant financial barrier that may disproportionately impact 

teachers in public schools or those from lower socioeconomic backgrounds. Poor power 

supply, reported by 68.0% of teachers, reflects broader national challenges with electricity 
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infrastructure that extend beyond the education sector. Notably, resistance to change was 

reported by only 33.5% of teachers, suggesting that attitudinal barriers may be less significant 

than structural and resource-related obstacles. This finding indicates that teachers are 

generally receptive to digital teaching methods when adequate support and resources are 

available.

Test of Hypotheses

Hypothesis 1: Differences in E-Learning Integration Levels

Ho1: There is no significant difference in the integration of e-learning platforms into the 

regular teaching practices among secondary school teachers in Kaduna State.

A one-way ANOVA was conducted to test whether e-learning integration levels differed 

significantly across different teacher groups. The analysis examined integration differences 

based on school type, subject specialization, and experience levels.

Table 5: ANOVA Results for E-Learning Integration Differences
Source of Variation Sum of Squares df Mean Square F Sig.
Between Groups (School Type) 28.64 1 28.64 12.78 0.000*
Within Groups 891.23 398 2.24
Total 919.87 399
Between Groups (Subject) 45.31 2 22.66 10.45 0.000*
Within Groups 874.56 397 2.20
Total 919.87 399
Between Groups (Experience) 52.89 3 17.63 8.12 0.000*
Within Groups 866.98 396 2.19
*Significant at p < 0.05
The ANOVA results reveal significant differences in e-learning integration levels across all 

examined grouping variables. For school type, F(1,398) = 12.78, p < 0.001, indicating that 

private school teachers (M = 3.78, SD = 1.45) demonstrated significantly higher integration 

levels than public school teachers (M = 3.21, SD = 1.52). Subject specialization showed 

significant differences, F(2,397) = 10.45, p < 0.001. Post-hoc Tukey tests revealed that 

science teachers (M = 3.89, SD = 1.38) had significantly higher integration levels than both 

arts teachers (M = 3.24, SD = 1.61) and social science teachers (M = 3.18, SD = 1.47). 

Experience levels also showed significant differences, F(3,396) = 8.12, p < 0.001. Teachers 

with 0-5 years’ experience (M = 4.01, SD = 1.29) and 6-15 years’ experience (M = 3.67, SD 

= 1.44) showed higher integration than those with 16-25 years (M = 3.12, SD = 1.58) and 

over 25 years’ experience (M = 2.84, SD = 1.67). The null hypothesis is rejected. There are 

significant differences in e-learning integration levels among secondary school teachers in 

Kaduna State based on school type, subject specialization, and teaching experience.
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Hypothesis 2: Predictors of Continued E-Learning Use

Ho2: There is no significant relationship between teachers' intention to continue e-learning 

use after the pandemic and their perceptions of usefulness, ease of use, self-efficacy, 

leadership support, infrastructure, or cost in Kaduna State. Multiple regression analysis was 

conducted to examine the predictive power of the six identified factors on teachers' intention 

to continue e-learning use.

Table 6: Multiple Regression Analysis - Predictors of Continued E-Learning Use
Predictor Variable B Std. Error Beta T Sig. VIF
Constant 0.42 0.28 1.50 0.134
Perceived Usefulness 0.68 0.09 0.56 7.56 0.000* 1.23
Perceived Ease of Use 0.34 0.08 0.33 4.25 0.000* 1.45
Self-Efficacy 0.52 0.09 0.47 5.78 0.000* 1.38
Leadership Support 0.18 0.07 0.20 2.57 0.011* 1.52
Infrastructure 
Availability

0.15 0.06 0.19 2.50 0.013* 1.67

Cost Concerns -0.22 0.08 -0.24 -2.75 0.006* 1.34
*Significant at p < 0.05
Model Summary: R² = 0.647, Adjusted R² = 0.641, F(6,393) = 119.67, p < 0.001
The regression model explained 64.7% of the variance in teachers' intention to continue e-

learning use, indicating strong predictive power. All six predictor variables showed 

significant relationships with continued use intention. Perceived usefulness emerged as the 

strongest predictor (β = 0.56, p < 0.001), followed by self-efficacy (β = 0.47, p < 0.001) and 

perceived ease of use (β = 0.33, p < 0.001). These findings strongly support the Technology 

Acceptance Model's applicability in the Nigerian educational context. Cost concerns showed 

a significant negative relationship (β = -0.24, p < 0.01), indicating that teachers who perceive 

e-learning as financially burdensome are less likely to continue its use. Infrastructure 

availability and leadership support, while significant, showed smaller effect sizes, suggesting 

they are important but secondary factors. The null hypothesis is rejected. There are 

significant relationships between teachers' intention to continue e-learning use and all 

examined predictor variables.

Hypothesis 3: Influence of Teacher Characteristics on Digital Adoption

Ho3: There is no significant difference in digital adoption patterns among secondary school 

teachers in Kaduna State based on their age, years of teaching experience, or subject 

specialization.

Correlation analysis and ANOVA were used to examine relationships between teacher 

characteristics and digital adoption patterns.
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Table 7: Correlations between Teacher Characteristics and Digital Adoption
Teacher Characteristic Pearson r Sig. (2-

tailed)
Age -0.43 0.000*
Years of Experience -0.38 0.000*
Technology Training Hours 0.52 0.000*
Educational Level 0.29 0.000*
*Significant at p < 0.01
Table 8: ANOVA - Digital Adoption by Subject Specialization
Subject Area N Mean Std. Deviation F Sig.
Sciences and Technology 148 4.12 1.26 18.45 0.000*
Arts 126 3.45 1.38
Social Sciences and Commerce 126 3.41 1.42
Total 400 3.68 1.37
*Significant at p < 0.05
Age showed a moderate negative correlation with digital adoption (r = -0.43, p < 0.001), 

indicating that younger teachers demonstrate higher adoption rates. Similarly, years of 

experience showed a negative correlation (r = -0.38, p < 0.001), suggesting that newer 

teachers are more likely to embrace digital teaching methods. Technology training hours 

showed the strongest positive correlation (r = 0.52, p < 0.001), emphasizing the importance 

of professional development in promoting adoption. Educational level also showed a 

significant positive correlation (r = 0.29, p < 0.001), suggesting that teachers with higher 

qualifications may be more receptive to new technologies. Subject specialization showed 

significant differences, F(2,397) = 18.45, p < 0.001. Science teachers demonstrated 

significantly higher adoption scores (M = 4.12, SD = 1.26) compared to arts teachers (M = 

3.45, SD = 1.38) and social science teachers (M = 3.41, SD = 1.42). The null hypothesis is 

rejected. Teacher characteristics significantly influence digital adoption patterns among 

secondary school teachers in Kaduna State.

Discussion of Findings

The finding that teachers demonstrate high to very high levels of e-learning integration 

represent a significant achievement for secondary education in Kaduna metropolis, 

particularly given the infrastructural challenges typically associated with educational 

technology adoption in developing countries. This adoption rate of 67.3% among teachers in 

Kaduna metropolis, while slightly below the international average of 72.8%, demonstrates 

substantial progress from pre-pandemic baselines. These findings align with the research 

revelations of Ejiofor (2025); Adekunle et al. (2023); Ifinedo (2020) which found that 

Nigerian teachers showed increasing receptiveness to technology integration when provided 

with adequate support and training. However, Olanrewaju et al. (2021) found that rural 
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secondary schools in Nigeria experienced significant challenges maintaining e-learning 

integration due to digital gaps and infrastructure limitations. 

The finding revealed that perceived usefulness and self-efficacy were the strongest predictors 

of continued e-learning use provides strong empirical support for TAM's applicability in 

Nigerian educational contexts.  This correlates with the findings of Eke (2024); Salloum et al. 

(2019) which found that AI adoption readiness among Nigerian teacher educators showed 

parallel patterns of self-efficacy influencing technology acceptance. However, the research by 

Wood (2021) suggested that institutional factors might be more important than individual 

perceptions in technology adoption decisions. 

The finding that younger teachers and science/technology teachers demonstrate significantly 

higher adoption rates aligns with global patterns of technology adoption in educational 

settings. The negative correlation between experience and adoption suggests that newer 

teachers may be more adaptable to technological changes, while the subject specialization 

differences reflect disciplinary cultures around technology use. This support the research by 

Adeleke and Ogundimu (2024); Akande, et al (2024); Ifinedo (2020) teaching experience and 

class size were statistically associated with technology integration among Nigerian teachers. 

Studies on teachers' characteristics and ICT use confirmed that teacher age and digital 

competence play crucial roles in determining technology adoption.  Though, the study by 

Ezeugo et al. (2021) found that subject specialization differences became less pronounced 

when institutional support was strong and comprehensive. 

The finding that teachers identified inadequate infrastructure as a major barrier confirms 

persistent systemic challenges in Nigerian educational contexts. The prominence of cost 

concerns highlights the financial dimensions of digital divide issues that extend beyond 

individual school or teacher capabilities. This aligns with the previous findings of Adeyinka 

Tella et al. (2019) that lack of access to technology and high costs were primary factors 

affecting digital learning adoption in Nigerian secondary schools. Contrarily, the research by 

Asagba and Oshebor (2022) indicated that strong leadership and community support could 

mitigate infrastructure challenges through collaborative resource development. 

Conclusion

This study examined digital teaching adoption and effectiveness among secondary school 

teachers in Kaduna State, Nigeria, revealing important insights about post-pandemic e-

learning integration patterns. The validation of the Technology Acceptance Model in this 

Nigerian context provides strong empirical evidence that perceived usefulness and self-

efficacy are primary drivers of sustained e-learning adoption. The model's capacity to explain 
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teachers' intention to continue e-learning use demonstrates its robust predictive power across 

cultural and technological contexts. This finding has significant implications for professional 

development programs and policy interventions aimed at enhancing digital teaching 

capabilities. Teacher characteristics play crucial roles in shaping adoption patterns, with 

younger teachers and those in science subjects demonstrating significantly higher integration 

levels. However, significant barriers persist, with teachers identifying inadequate 

infrastructure and citing high internet costs as major obstacles to sustained adoption. These 

findings highlight the need for systemic interventions that address both individual teacher 

capabilities and structural support systems. The prominence of infrastructure and cost barriers 

indicates that successful e-learning integration requires coordinated efforts beyond individual 

teacher training. The study's findings have important implications for educational policy and 

practice in Nigeria. The relatively high adoption rates demonstrate that Nigerian teachers are 

receptive to digital teaching methods when adequate support is provided, challenging 

assumptions about resistance to technological change in traditional educational contexts. 

However, the persistence of infrastructure and cost barriers suggests that policy interventions 

must address systemic challenges to maximize the benefits of individual teacher development 

efforts.

Recommendations

Based on the study findings, several recommendations emerge for enhancing digital teaching 

adoption and effectiveness in Kaduna State and similar Nigerian educational contexts:

1. Government and educational institutions should prioritize infrastructure development to 

address the 78.5% of teachers reporting inadequate technological facilities. This includes 

improving internet connectivity, providing reliable power supply, and establishing 

computer laboratories with adequate equipment. Partnerships with telecommunications 

companies and technology providers could help reduce implementation costs while 

ensuring sustainable infrastructure development. 

2. The strong correlation between technology training and adoption indicates that targeted 

professional development programs should be established to enhance teacher self-

efficacy and perceived usefulness of e-learning platforms. These programs should be 

differentiated based on teacher characteristics, with specialized support for older 

teachers and those in non-science subjects who demonstrated lower adoption rates.

3.  Given that 71.2% of teachers identified high internet costs as major barriers, 

educational authorities should develop financial support mechanisms to reduce the cost 

burden on individual teachers. This could include institutional internet subsidies, bulk 
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purchasing arrangements for educational technology, and partnerships with service 

providers to offer reduced rates for educational users. 

4. School administrators should receive training on supporting digital teaching initiatives, 

given the significant relationship between leadership support and adoption intentions. 

Principals and department heads need to understand how to create supportive 

environments that encourage teacher experimentation with digital tools while providing 

necessary technical and pedagogical support.

5. The study's finding that science teachers and younger educators demonstrate higher 

adoption rates suggests implementing peer mentoring programs where high-adopter 

teachers support colleagues who are struggling with technology integration. This 

approach can leverage existing expertise while building institutional capacity for 

sustained digital teaching practices.
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ABSTRACT

The paper examines the concept of artificial intelligence, administration, curriculum, and 
curriculum delivery, reasons for AI in school administration and curriculum delivery. 
Attempts was made to the transformative potential of artificial intelligence (AI) in effective 
administration and curriculum delivery, focusing on its capacity to personalize learning 
experiences, streamline assessment processes, and provide data-driven insights for 
educational improvement. Through a comprehensive analysis of existing literature and case 
studies, this research highlights the benefits and challenges associated with integrating AI 
into educational settings. Key findings underscore the importance of strategic planning, 
faculty development, and ethical considerations in ensuring the effective and equitable 
implementation of AI-powered curriculum delivery. The study concludes by offering 
recommendations for educators, strategic planners, faculty developers, curriculum designers 
and ongoing evaluation to ensure effective AI-powered curriculum delivery, policymakers, 
and administrators seeking to harness the power of AI to enhance teaching and learning in 
the 21st century.
Keywords: Artificial intelligence, administration, and curriculum delivery.

Introduction

Education at all levels and in all its forms constitutes a vital tool for addressing virtually all 

kinds of problems. Education is not only an end in itself; it is a major instrument for bringing 

about changes in knowledge, values, skills, attitudes, behaviours and life styles required to 

achieve sustainability and stability within and among nations. Education is seen as the 

greatest weapon and force that can be used to bring about positive changes. It has been 

observed that the greatest investment a family, community or nation can make for the 

development of its economic, sociological and human resources is that of education.  

Education provides the community with people who possess the necessary attribute, attitudes, 

knowledge and skills for unity, dignity, respect, peace, harmony, overall human and 

community development. According to Federal Republic of Nigeria (FRN) (2014) education 
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refers to a systematic procedure for the transfer and transformation of culture through formal 

and informal training of the people in a community; it deals with mental, physical, 

psychological, emotional and social development of the people in a given community. Social 

progress and innovation are the key elements of development. If a community progresses, its 

members are free, they think rationally, innovate certain factors that bring about national 

unity, love, peace and other social positive changes which will eventually facilitate and 

enhance national development. The paper stands to benefits students, in-service teachers, pre-

service teachers, head teachers, school principals, community leaders, curriculum planners 

and interpreters.

The 21st century has witnessed a significant transformation in the education sector, driven by 

technological advancements and changing learner needs. Artificial intelligence (AI) has 

emerged as a key player in this transformation, offering unprecedented opportunities for 

personalized learning, efficient assessment, and data-driven decision-making. This position 

paper explores the potential of AI in curriculum delivery, highlighting its benefits, 

challenges, and implications for academic administration. The outcome of this paper will be 

of great benefits to the parents, school teachers, principals, policy makers, community leader, 

and stakeholders in education. 

Concept of Artificial Intelligence (AI)

Artificial intelligence refers to the development of computer systems that can perform tasks 

that typically require human intelligence, such as learning, problem-solving, decision-

making, and perception. AI systems can analyze vast amounts of data, recognize patterns, and 

make predictions or decisions based on that data (Agbo. 2023). Artificial intelligence refers 

to the development of computer systems that can perform tasks that typically require human 

intelligence, such as learning, problem-solving, decision-making, and perception.

Artificial Intelligence Place-Value in the 21st Century in Nigerian Schools

The artificial intelligence place-value in the 21st century in Nigerian schools is crucial to 

teaching and learning process since it is to prepare learners to face the digital world in 

problem-solving task. The following are some of the place-values of artificial intelligence 

according to Ewo (2019): enhance efficiency - automate repetitive and mundane tasks, 

freeing humans to focus on high-value tasks; improve decision-making - analyze vast 

amounts of data to provide insights and inform decision-making; and drive innovation - 

enable new products, services, and experiences that transform industries and improve lives.
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AI Importance to Educational Administration in the 21st Century

Effective educational administration with AI tools is crucial in education because it will 

enhance transformative educational system. According to Atim (2021) Artificial Intelligence 

is crucial to educational administration in the 21st century. Atim itemized the following as 

some of its importance: personalized learning- tailor learning experiences to individual 

students' needs, abilities, and learning styles; intelligent tutoring- provide real-time feedback, 

guidance, and support to students; automated assessment- help with grading, feedback, and 

assessment, reducing teacher workload and enhancing accuracy; and data-driven insights- 

analyze student data to inform instruction, identify areas of improvement, and optimize 

educational resources.

Using AI in the Classroom Context

All situations outside the classroom are exciting to learners because of online activities that 

they are engaged with. The dull moment of learners is always in the classroom where AI 

gadgets are yet to be in used. Thus, AI may serve as motivational tools in the classroom. 

Ademola (2024) AI may be used in various ways in the teaching and learning process. These 

include: adaptive learning platforms- utilize artificial intelligence to adjust the difficulty level 

of course materials based on student performance; virtual teaching assistants- leverage AI-

powered Chabot to provide support and answer frequently asked questions; automated 

grading: use artificial intelligence to grade assignments and exams, freeing teachers to focus 

on more critical tasks; content creation- employ artificial intelligence to generate educational 

content, such as quizzes, games, and interactive simulations; and student support: use AI-

powered tools to identify students who need extra support and provide targeted interventions.

This implies that by harnessing the power of artificial intelligence, educators can create more 

effective, efficient, and engaging learning experiences that prepare students for success in the 

21st century.

Using AI in the School Administration Context

Ameh (2020) opined that the use of Artificial Intelligence in the school administration has 

come to stay. Every learner needs to embrace the AI gadgets to easy their learning process. 

Agbo added that using AI in the school system will be of great benefit to both the teacher and 

learners. Thus, he identified the following as some of the benefits of AI in the school 

administration: enhance teaching and learning- AI-powered adaptive learning systems adjust 

to individual students' needs; automate administrative tasks- AI can help with grading, 

attendance tracking, and other administrative tasks; provide real-time feedback: AI-powered 

systems provide immediate feedback and support to students; support special needs: AI-
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powered tools can help students with special needs, such as text-to-speech systems; and 

facilitate collaboration- AI-powered tools can facilitate collaboration and communication 

among students and teachers.

By integrating Artificial Intelligence in school administration, administrators can create more 

effective, efficient, and engaging administering experiences that prepare administrators for 

success in the 21st century. The integration of AI teaching and learning process, educators 

can create more effective, efficient, and engaging learning experiences that prepare students 

for success in the 21st century.

The Place-Value of AI for School Administrators in the 21st Century

School administrators need the knowledge of Artificial Intelligence (AI) to perform their 

duties for efficiency and effectiveness. According to Iwodi (2022) AI is increasingly 

important for administrators due to its potential to: streamline processes- automate routine 

tasks, such as data entry, document management, and reporting, freeing administrators to 

focus on strategic initiatives; improve decision-making - analyze vast amounts of data to 

provide insights and inform decision-making, enabling administrators to make more informed 

choices; enhance efficiency- optimize resource allocation, reduce costs, and improve 

productivity by leveraging AI-powered tools and systems; support personalization - use AI to 

tailor services and support to individual needs, whether it's student support in education or 

customer service in other sectors; and predictive analytics - identify trends, patterns, and 

potential issues, enabling administrators to proactively address challenges and capitalize on 

opportunities.

By leveraging AI, administrators can transform their roles, focusing more on strategic 

planning, innovation, and leadership, while AI handles more mundane and analytical tasks.

Overall, AI can significantly enhance the effectiveness and efficiency of administrative 

functions, allowing administrators to focus on more strategic and impactful work. The 

importance of AI in administration cannot be overemphasized. Ogebe (2020) the following 

are some of the importance of artificial intelligence in administration: automation of routine 

tasks -AI can handle repetitive tasks like data entry, scheduling, and document management, 

freeing up time for more strategic activities; data analysis and insights- AI can analyze large 

datasets quickly and accurately, providing valuable insights that help administrators make 

informed decisions; improved efficiency- by automating processes and reducing manual 

work, AI can enhance productivity and streamline administrative workflows; enhanced 

decision-making- AI can assist in predicting outcomes, identifying trends, and providing 

recommendations, which aids in making data-driven decisions; personalization and support- 
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AI can help tailor services to individual needs, such as personalized communication or 

support for students or clients; risk management- AI can identify potential issues and 

anomalies, helping administrators mitigate risks and address problems proactively; and 

resource optimization- AI can optimize resource allocation, helping administrators manage 

budgets, personnel, and other resources more effectively.

Concept of Administration

Administration is an integral part of any organization. It is a crucial tool for maintaining and 

expanding the relevance, effectiveness and productivity of institutions of which the school 

system is not an exception. Musaazi as cited by Odumogo (2020) opines that administration 

influence the results to be achieved, the direction to pursue, and the priorities to be 

recognized in an organization. Administration when deployed in the educational system aids 

the principal, teachers and students to form a synergy to work as a team and thereby 

achieving better performances or results, (Nwanko 2023). According to Edem (2021) a good 

administrator should develop strategies through which problems are identified, carefully 

examined, decide on the criteria for resolving the problem and then develop a plan of action 

to resolving it. 

Concept of Educational Administration and Planning 

Henri Fayol, who is known as the father of modern management defined management as the 

art of Planning, Organizing, Staffing, Directing, Coordinating, Reporting and Budgeting 

(POSDCORB). Of all these management functions, planning is the most fundamental. 

Planning is a rational process of preparing a set of decisions for future action directed at 

achieving goals and objectives. It is not only concerned with the objectives that have been set 

but also with how to accomplish the set objectives. Once the objectives of the organization 

are determined, plans are then put in place to accomplish these objectives. It is deciding what 

is to be done, where it is to be done, where it is to be done, who is to do it, and how results 

are to be evaluated (Udeh, 2022).  

Fabunmi (2023) opined that educational planning involves a continuous process of obtaining 

and analyzing facts from empirical base through which information is made available for 

decision makers to enable them make informed decisions on how best to accomplish 

educational goals and at the same time ensure cost effectiveness of education programs. 

Furthermore, Akangbou as cited by Onugba (2024) described educational planning as 

involving the application of rational and systematic analysis of data to the process of 

educational development with the aim of making education more effective and efficient in 

terms of responding to the needs and goals of the students, the community and the country at 
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large. Fabunmi as cited by Ogbe (2024) defined educational planning as a process of 

preparing a set of decisions on education in such a way that will enhance the reliability of set 

goals and objectives of education in the future.

Concept of Curriculum

Curriculum is the sum total of all learning activities or experiences that learners are 

introduced to under the leadership of school. Taiwo (2019) curriculum is all about all the 

experiences that individual learners have in a programme of education whose purpose is to 

achieve broad goals and related specific objectives. According to Nwosu as cited in Taiwo 

(2019) curriculum as all learning experiences which learners have under the administration of 

the schools; it can therefore be deduced from these definitions that curriculum changes from 

time to time according to the needs of the society, learners’ needs and the goals of education 

or the school as well as what people conceive as knowledge. Education has an impact on a 

person’s sense of well-being, job satisfaction and capacity to absorb new ideas and 

technologies as well as an impact on increased community participation, improved health, 

reduced crime to mention but just a few. Eugene (2019) curriculum is defined in terms of 

aim, content, method, materials and internal organization of instruction. Aliyu as cited by 

Kantiok (2019) sees curriculum as a process of learning which takes all human sensitivities, 

political, economic and professional into account.

Curriculum Delivery

Curriculum delivery refers to the process of implementing and executing the planned 

curriculum in a classroom or learning environment. It involves the transmission of 

knowledge, skills, and values to students through various teaching methods, materials, and 

assessments. Effective curriculum delivery ensures that students receive a high-quality 

education, meeting learning objectives and outcomes through well-planned and executed 

instructional strategies. According to Udeh (2022) curriculum delivery is the actualization of 

curriculum plans, where teachers bring the designed curriculum to life through their teaching 

practices and interactions with students. This encompasses the methods, materials, and 

assessments used to teach students, influencing the learning experience and outcomes. This 

implies that curriculum delivery involves teachers' professional judgment and expertise in 

adapting the curriculum to meet the diverse needs of their students. Thus, successful 

curriculum delivery requires a deep understanding of the subject matter, pedagogy, and the 

needs of the students, enabling teachers to create engaging and effective learning experiences. 

Taiwo (2019) sees curriculum delivery as a dynamic and iterative process, where teachers 

continually assess, adjust, and refine their instructional strategies to optimize student 
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learning. It is also being influenced by various factors, including school policies, resources, 

and community expectations, which can impact the quality and effectiveness of the learning 

experience. This implies that curriculum delivery bridges the gap between curriculum design 

and student learning, ensuring that the intended curriculum is translated into meaningful 

learning experiences for students.

These definitions highlight the complexities and nuances of curriculum delivery, emphasizing 

the importance of effective teaching practices, teacher expertise, and adaptability in meeting 

the needs of diverse learners. In the 21st century, curriculum delivery in secondary education 

has undergone significant transformations.  According to Ameh (2020) the key place-values 

of curriculum delivery in this context include: focus on 21st-Century skills- the curriculum 

emphasizes skills like critical thinking, creativity, communication, and collaboration, which 

are essential for students to succeed in today's fast-paced world; student-centered approach - 

the curriculum is designed to meet the diverse needs of students, incorporating Universal 

Design for Learning (UDL) principles to provide flexible and accommodating learning 

experiences; real-world applications- the curriculum is rooted in real-world applications, 

encouraging project-based learning, problem-solving, and inquiry-based learning to develop 

skills that are relevant to the modern world; technology integration- technology plays a vital 

role in curriculum delivery, enabling students to access vast amounts of information, develop 

digital literacy, and engage in collaborative learning experiences; and emphasis on lifelong 

Learning.

Benefits of Artificial Intelligence (AI) in Curriculum Delivery

The following are the benefits of artificial intelligence in curriculum delivery in secondary 

education in Nigeria according to Emoche (2021):

1. Personalized Learning: AI can facilitate tailored learning experiences, adapting to 

individual students' needs, abilities, and learning styles;

2. Intelligent Tutoring Systems: AI-powered systems can provide real-time feedback, 

guidance, and support, freeing human instructors to focus on high-touch, high-value tasks;

3. Automated Assessment: AI can help with grading, feedback, and assessment, reducing 

teacher workload and enhancing accuracy; and

4. Data-Driven Insights: AI can analyze vast amounts of data, providing actionable insights 

for curriculum improvement, student support, and resource allocation.

Challenges facing Artificial Intelligence (AI) in the Teaching and Learning Process

There are a lot of challenges facing AI in Nigerian schools. Some of these according to 

Emoche (2021) are: 
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1. Equity and Access: Ensuring equal access to AI-powered tools and resources is crucial to 

avoid exacerbating existing inequalities;

2. Data Quality and Privacy: Safeguarding student data and ensuring its quality is essential 

for effective AI implementation;

3. Teacher Training and Support: Educators need training and support to effectively integrate 

AI into their teaching practices; and

4. Bias and Fairness: AI systems can perpetuate biases if not designed and trained with 

fairness and equity in mind.

Implications of Artificial Intelligence (AI) for Academic Administration

To address these challenges facing AI for academic administration, Idoga (2022) itemized the 

following for its implications: strategic planning- academic administrators must develop 

strategic plans for AI integration, considering infrastructure, resources, and stakeholder 

needs; faculty development- providing ongoing training and support for educators is crucial 

for successful AI adoption; curriculum design- AI can inform curriculum design, enabling 

more effective and efficient learning pathways; and monitoring and evaluation- regular 

assessment and evaluation of AI-powered curriculum delivery are necessary to ensure its 

effectiveness and address emerging challenges.

Secondary Education in Nigeria

Historically, the development of western education in Nigeria and indeed secondary 

education was initiated in Nigeria by the Christian missionaries. The Christian missions were 

responsible for the establishment, administration, and management and funding of the 

secondary schools established. It was not until after the enactment of the Educational 

Ordinance for the Promotion and Assistance of Education in the Gold Coast in 1882, that the 

colonial government then, assumed a measure of control over the mission schools and 

mission education (Taiwo, 2019).

The main aim of the school systems operational at this period, was that of adapting the 

education system to cater for the manpower needs prevalent at the time. In due course of 

time, given the constant increasing demand for low level manpower such as clerks and 

interpreters, the government took a plunge into the educational sector and this action gave 

birth to the establishment of public secondary schools (Fafunwa as cited by Igoche, 2024). 

Consequently, the number of secondary schools increased from 10,000 to 36,000 between 

1947 and 1957.

The post-independence era, especially between 1960 and 1970 also witnessed a rapid 

expansion in the development of secondary education in Nigeria and by 1977, the first 
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National Policy on Education was published. On the 6th of September, 1976, a free Universal 

Primary Education was rolled out and launched by the then military president, General 

Olusegun Obasanjo. This led to an unprecedented increase in enrolment into the secondary 

schools, which unfortunately, was not matched with the appropriate and proportionate 

increase of all other educational resources such as infrastructure, personnel, funding, and so 

on. Taiwo (2021) as at the beginning of the program in 1976, a total enrolment of 7.4 million 

was recorded and by 1982, it rose to 14.1 million. The government realizing that it can no 

longer bear the burden of funding education alone, resorted to encouraging the participation 

of private individuals in the provision of education to the citizenry. This led to the 

establishment of many private secondary schools across the country. Secondary education is 

the form of education that children receive after primary education and before the tertiary 

stage. The objectives this level of education in Nigeria as stated in the National Policy on 

Education (FRN, 2014) are as follows:

1. Provide an increasing number of primary school leavers with opportunity of education 

higher level of education, irrespective of sex, social, religious and ethnic background;

2. Diversify its curriculum to cater for differences in talent, opportunities and roles open 

to students after their secondary school course;

3. Develop and protect Nigerian languages, art and culture in the context of the world’s 

cultural heritage;

4. Raise a generation of people who can think for themselves, respect the views and 

feelings of others; and the dignity of labuor;

5. Inspire its students with a desire for achievement of excellence and self-improvement 

both at school and in later life;

6. provide trained manpower in applied science, technology, and commerce at sub-

professional grades in order to equip students to live effectively in this modern age of 

science and technology.;

7. Provide technical knowledge and vocational skills necessary for agricultural, 

industrial, commerce and general economic development; and

8. Forster national unity with emphasis on the common ties that unite us in our diversity.

In order to make these objectives achievable, secondary level of education is expected to last 

for a duration of six years separated into two stages of: a junior secondary school and a senior 

secondary school stage of three years duration respectively. furtherance to the functionality 

and efficiency of this level of education, the constitutional role of the government was 

decentralized and the responsibilities of each of the three tiers of government (the Federal, 
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State and Local Government) clearly spelt out in the 1999 constitution of the country (FRN, 

2014). The Federal and State Governments have constitutional power to legislate on the 

secondary education in the concurrent list. In addition, the private sectors have been co-opted 

into the financing of education through the establishment of education trust fund. Under this 

edict, makes it compulsory for all private businesses to pay a certain percentage of their profit 

education tax.

Prior to 1982, the 6-5-4 system of education was operational in the country, but it was 

replaced in 1983 with the 6-3-3-4 system of education comprising of six years of primary 

education, three years of junior secondary education and another three years of technical 

education for those not academically inclined or three years of senior secondary education for 

those academically sound. The last four years is for tertiary education. The system was 

designed to inject functionality into the Nigerian school system and ensuring that as a nation 

we produce graduates who would be able to make use of their hands, head and the heart (the 

3 Hs of education).

Conclusion

Artificial intelligence has the potential to revolutionize curriculum delivery in the 21st 

century. By harnessing its power, academic administrators can create more personalized, 

efficient, and effective learning experiences. However, it's essential to address the challenges 

and considerations associated with AI implementation, ensuring that its benefits are equitably 

distributed and its potential is fully realized. 

Recommendations

Based on the conclusion, the following suggestions were made: 

1. Develop strategic plans for AI integration in curriculum delivery;

2. Provide ongoing training and support for educators;

3. Foster collaboration between educators, AI experts, and stakeholders; and

4. Continuously monitor and evaluate the effectiveness of AI-powered curriculum delivery.
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ABSTRACT

This paper examines the effect of peer-teaching on Economics curriculum implementation in 
senior secondary school in Benue State, Nigeria. It provides a conceptual overview of peer-
teaching, Economics, and curriculum implementation, situating the study within the boarder 
of discourse on new trends of learning. The study population comprised 145 of Economics 
students drawn from intact classes within the study area. A quasi-experimental research 
design was employed, involving two groups: experimental and control. The objectives of the 
study were to: (i) examine the difference between pre-test and post-test performance of 
Economics students taught with peer-teaching in senior secondary schools in Benue State, 
Nigeria; (ii) determine the difference between pre-test and post-test performances of 
Economics students taught with conventional method in senior secondary schools in Benue 
State, Nigeria; and examine the difference between pre-test and post-test performance of 
Economics students taught with peer-teaching and those taught using conventional method in 
senior secondary schools in Benue State, Nigeria. These objectives were aligned with the 
research questions and hypotheses formulated for the study. Findings revealed that peer-
teaching has potentials to significantly enhance the teaching and learning of Economics at 
the senior secondary school level in Benue State. Nevertheless, the effective use of peer-
teaching require deliberate efforts to address identified challenges and limitations. The study 
emphasizes that while peer-teaching can enrich instructional delivery and foster improved 
learning outcomes, teachers’ evaluation and pedagogical expertise remain indispensable. 
Peer-teaching should therefore, be utilized to compliment, rather than supplant, the role of 
teachers. Based on these findings, the study recommends, among other measures, the 
development of training programmes to build students’ and teachers’ capacity for new trend 
in curriculum delivery, increased investment in infrastructural support to facilitate new trend 
in teaching in schools, and strengthened collaboration among educators. Furthermore, the 
study underscores the need for continuous curriculum review and revision to ensure that 
Economics education remains relevant, foster skills acquisition, and prepare students for 
future career in the 21st century.    

Keywords: Peer-Teaching, Economics, Curriculum Implementation, and Senior Secondary 
School Level
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Introduction

Education is an instrument for economic, political, and scientific development of all nations. 

This could be the reason why the Federal Republic of Nigeria (FRN, 2014) emphasized in the 

National Policy on Education the proper use of teaching methods in all stages of education, 

from primary to tertiary education. Secondary education is provided to children aged between 

12 - 17 years to prepare them for entry into higher institutions of learning. The focus is on 

cognitive development by introducing them to scientific concepts and to specially prepare 

them to think for themselves, respect others and respect the dignity of labour. According to 

West African Examinations Council (WAEC) Examiners Report (2022), for the past six years 

the failure rate of students cut across all subjects, that 75% failure was recorded in skill 

subjects. This obviously includes Economics and other subjects like Mathematics, Biology, 

Physics, Chemistry and Technical Drawing while 25% failure was recorded in other subjects 

like Government, Christian Religious Studies, Islamic Religious Studies and Geography to 

mention but few. This failure rate is massive and grievous. This may be attributed to the 

methods of teaching employed by the teachers.    

Economics is one of the skill subjects that is been offered in senior secondary schools. Agbo 

(2023) sees skill subjects as subjects that require logical and critical reasoning in the teaching 

and learning process. Both the students and teachers need to have apt attention and 

understanding towards the subject in order for teaching and learning to be effective. This 

implies that, skill subjects require students exposure to enough practical by the teacher to 

enable them have basic understanding of the subject matter. Economics education is seen as 

an area of study needed to equip the learners with knowledge, attitudes and skills necessary 

for efficient re-allocation of scarce resources to satisfy the unlimited wants. This means that 

Economics does not only study the production, distribution and consumption of goods and 

services but also the skill and knowledge of Economics education help both the individual 

and the nation to use minimum input to achieve maximum output. It also makes the 

individual and the nation to be functional and rational in areas of requirement for 

occupational competences and economic self-reliance. Every business establishment, be it 

governments’ offices, parastatals, private companies, banks and other financial institutions, 

the importance of Economics analysis cannot be over-emphasized. This is because students’ 

practical experiences in teaching and learning process should match the role Economics plays 

in the economy.



Yobe Journal of Educational Studies (YOJES)Volume 4 Number 1 December, 2025  ISSN:1595-5338

(YOJES) Volume 4 Number 1 Dec., 2025                                       https://ysu.edu.ng/yojes/  64 | P a g e

It should be noted however, that the teaching and learning methods, strategies and learning 

opportunities are also important in achieving the goals and objective of teaching Economics. 

Therefore, Agbo (2023) encouraged the social science teachers, especially the Economics 

teachers, to utilize different teaching methods and techniques like peer-teaching, discovery, 

discussion, demonstration and fieldtrip among other methods. They further stressed that 

practical experience will develop analytical skills and dispositions among students, 

willingness and skills for solving economic problems. Despite the recommendations of 

innovative methods like peer-teaching, discovery, discussion, demonstration among other 

methods for Economics teaching by Agbo (2023) it was still reported in a study conducted by  

Obe (2025) that the lecture method dominates other methods in the teaching of Economics at 

the senior secondary school level students were made passive learners. It is in line with the 

above notion that a feasibility study was carried out by the researcher to see whether peer-

teaching and discovery methods are being used by Economics teachers in senior secondary 

schools in Benue State, Nigeria, and they were found not used by Economics teachers in the 

study area which appears to be one of the reasons for low students’ academic performance in 

Economics.         

Peer-teaching is one of the learners centered methods of teaching whereby a student takes the 

position of a classroom teacher and teach his or her own classmates on a specific topic under 

the keen supervision of the classroom teacher. Digital tools were integral to the student peer-

teaching process (tools such as: computer sets among other technological driven devices were 

used by the student-teacher). According to Abutu (2024) peer-teaching occurs when students, 

by design, teach other students under the leadership of a teacher. This means that, it is an 

instrumental strategy in which an intelligent student takes on an instructional role in place of 

their teacher. It often requires some form of credit for the person acting as the teacher. 

According to Udeh (2019) peer teaching is one of the most visible approaches to learning 

which has to do with the cognitive psychology, and is applied within educational framework 

in which a more knowledgeable student assumes the position of the classroom teacher to 

teach his or her own classmates. This implies that students that are academically sound are 

used to teach their classmates with the aim of achieving the stated behavioural objectives.

In an attempt to address the lingering issues highlighted above and anticipated to have marred 

the performance of Economics students in the study area, the present study was however 

being conceived. It is therefore, expected that the teaching and learning of Economics should 

be with the most appropriate teaching methods. Appropriate methods of teaching will 
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increase students’ participation, interest, creativity and enhance their performance in 

Economics. Therefore, the study seeks to investigate effect of peer teaching and discovery 

methods on the academic performance of Economics students with the primary purpose of 

equipping the students and teachers ways to improve on their performance in Economics in 

senior secondary schools in Benue State, Nigeria. 

Review of Related Literature

The relevance of peer-teaching in the implementation of the Economics curriculum in senior 

secondary schools in Benue State, Nigeria, cannot be overstated. Peer-teaching equips 

students with modern skills, enhances their academic performance, and prepares them for 

participation in a technology-driven global economy. According to Oni (2023), peer teaching 

and discovery method provide both teachers and learners with the necessary skills for 

effective instructional preparation and delivery, which in turn improves overall classroom 

participation and performance. Teacher and learner preparedness in the context of modern 

educational technology involves deliberate activities designed to build competence in using 

digital tools to respond to global changes in knowledge (Yusuf, 2022). Therefore, teachers 

and learners in Nigeria, as elsewhere in the world, should develop creativity, technical 

proficiency, and innovative pedagogical skills that enhance learning outcomes. Such skills 

foster the right attitudes, interests, and problem-solving abilities necessary for navigating the 

demands of an increasingly digital and knowledge-based society. Thus, peer-teaching serves 

not only as a tool for efficiency but also as a driver of innovation in curriculum delivery.

Economics, as a social science subject offered at the senior secondary school level, examines 

human behavior in relation to scarce resources and unlimited wants. Ochaje (2021) defines 

Economics as the discipline concerned with how humans allocate limited resources to meet 

unlimited needs. The central problem of scarcity makes Economics an essential subject for 

equipping learners with decision-making, problem-solving, and resource management skills. 

By studying Economics, students become economically literate, enabling them to understand 

societal issues such as production, consumption, and distribution of goods and services.

Curriculum implementation, broadly understood as the translation of curriculum plans into 

classroom practices, is essential for achieving educational goals. Societies are dynamic, and 

as values, norms, and aspirations evolve, the curriculum must adapt to meet emerging needs. 

Omada (2022) emphasizes that innovation in education and curriculum is vital for national 

survival in a rapidly changing global environment. However, the implementation of curricula 

in Nigeria continues to face several challenges. Audu (2020) identifies inadequate teacher 
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training and professional development, insufficient resources and infrastructural deficits, 

curriculum overload and overcrowded syllabi, weak assessment and evaluation mechanisms, 

and limited community and stakeholder engagement as major obstacles that hinder effective 

delivery and restrict the integration of innovative tools such as child centered method of 

teaching and learning.

To prepare students for global competitiveness, curriculum implementation should also be 

forward-looking. Niyi (2023) highlights emerging directions such as personalized learning: 

peer-teaching, discovery; using data and technology, the integration of social-emotional 

learning, stronger school–community–industry partnerships to enhance relevance, continuous 

professional development for teachers, and regular curriculum review to maintain 

effectiveness. While existing literature emphasizes the potential of child centered method of 

teaching and learning to enhance teaching and learning across various disciplines, few 

empirical studies have specifically examined their integration into the Economics curriculum 

in Nigerian senior secondary schools. Most studies conducted within the Nigerian context 

(for example, Ude, 2019) have focused broadly on curriculum implementation challenges, 

teacher preparation, and the general role of technology in education. However, there is 

limited evidence on how peer-teaching method can be systematically applied to improve the 

teaching and learning of Economics at the senior secondary school level in Benue State, 

Nigeria. Similarly, little research has compared the impact of individualize learning-based 

(peer-teaching method) instruction versus conventional teaching methods on students’ 

performance, engagement, and skill acquisition in Economics. Teacher preparedness and 

capacity to integrate peer-teaching method into curriculum delivery in resource-constrained 

environments, such as public senior secondary schools in Nigeria, also remain underexplored. 

Furthermore, the role of peer-teaching and discovery method in aligning the Economics 

curriculum with 21st-century skills and labor market demands such as critical thinking, 

problem-solving, and digital literacy has not been adequately addressed.

This gap underscores the need for empirical research that not only explores the effectiveness 

of peer-teaching and discovery method in Economics education but also identifies practical 

strategies for overcoming barriers to its integration. By addressing this gap, the present study 

contributes to the growing body of knowledge on curriculum innovation in Nigeria and 

provides evidence-based recommendations for policymakers, educators, and stakeholders.
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Research Objectives

The study was guided by the following objectives:

1. to determine the difference between pre-test and post-test performance of Economics 

students taught with peer-teaching in senior secondary schools in Benue State, 

Nigeria;

2. to determine the difference between pre-test and post-test performance of Economics 

Students taught with conventional method in senior secondary schools in Benue State, 

Nigeria; and

3. to determine the difference in the post-test performance of Economics students taught 

with peer-teaching and those taught using conventional method in senior secondary 

schools in Benue State, Nigeria.

Research Questions

The following research questions were answered in the course of the study.

1. What is the difference between the pre-test and post-test performance of Economics 

students taught with peer-teaching in senior secondary schools in Benue State, 

Nigeria?

2. What is the difference between the pre-test and post-test performance of Economics 

students taught with conventional method in senior secondary schools in Benue State, 

Nigeria?

3. What is the difference between the post-test performance of Economics students 

taught with peer-teaching and those taught using conventional method in senior 

secondary schools in Benue State, Nigeria?

Hypotheses

The following null hypotheses were tested at 0.05 level of significance:

H01: There is no significant difference between the pre-test and post-test performance of            

Economics students taught with peer-teaching in senior secondary schools in Benue State, 

Nigeria. 

H02: There is no significant difference between the pre-test and post-test performance of            

Economics Students taught with the conventional method in senior secondary schools in 

Benue State, Nigeria. 
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H03: There is no significant difference in the post-test performance of Economics students 

taught with peer-teaching and those taught with conventional method in senior secondary 

schools in Benue State, Nigeria.

Methodology

This study adopted a quasi-experimental research design, specifically the pre-test, post-test 

non-equivalent control group design. The population of the study comprised of 145 senior 

secondary school students offering Economics in intact classes across selected secondary 

schools in Benue State, Nigeria. Two intact classes were assigned to the experimental group 

and two to the control group, ensuring a fair representation of male and female students. In 

total, 88 students constituted the experimental group while 57 students formed the control 

group, making up the sample size of 145. The primary instrument for data collection was the 

Economics Achievement Test (EAT), developed by the researcher. The instrument consisted 

of 50 multiple-choice items covering selected topics in the senior secondary school 

Economics curriculum. A pilot test was conducted on a sample of 30 Economics students 

outside the study population. Using the Kuder-Richardson Formula 20 (KR-20), the 

reliability coefficient was found to be 0.76, indicating a high level of internal consistency. 

Data collected from the pre-test and post-test scores were analyzed using both descriptive and 

inferential statistics: Means and standard deviations were computed to summarize students’ 

performance in both groups. T test was employed to test the hypotheses, using pre-test and 

post test scores of the control and experimental groups at 0.05 level of significance.

Data Analysis
Answers to Research Questions

To address the three research questions, descriptive statistics of mean and standard deviation 

were employed. The summary of the results is presented in Table 2, 3 and 4. 

Research Question One: What is the difference between the pre-test and post-test 

performance of Economics students taught with peer-teaching in Senior Secondary Schools 

in Benue State, Nigeria?

Table 1: Mean and Standard Deviation on Difference between Pre-test and Post-test 
        Performance of Economics students taught with Peer-Teaching in Senior 

   Secondary Schools
Variable N Mean SD Mean Diff.
Pre-test Peer-Teaching 88 10.27 3.76

Post-test Peer-Teaching 88 32.58
5.47 16.3

Source: (Field survey, 2025)
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The results in Table 1 indicate a marked improvement in students’ performance after being 

taught Economics with peer-teaching. The mean score increased from 10.27 (SD = 3.76) in 

the pre-test to 32.58 (SD = 5.47) in the post-test, yielding a mean difference of 22.31. This 

substantial increase suggests that the use of peer-teaching had a positive effect on students’ 

understanding and mastery of Economics concepts. The findings therefore imply that peer-

teaching method of instruction can enhance the effectiveness of teaching and learning 

Economics in senior secondary schools in Benue State, Nigeria.

To address hypothesis  1 (H01) which states that: there is no significant difference between 

the pre-test and post-test performance of Economics students taught with peer-teaching in 

senior secondary schools in Benue State, Nigeria, both descriptive and inferential statistics 

were employed. Mean and standard deviation were used to compare the pre-test and post-test 

scores, while a paired-sample t-test was conducted to determine whether the observed 

difference was statistically significant. The summary of the results is presented in Table 2b.

Table 2: Mean, Standard Deviation, and t-test Results on the Difference between Pre-test and 
Post-test Performance of Economics Students Taught with Peer-Teaching in Senior 
Secondary Schools

Variable N M SD
Mean 

Diff.
t df p

Pre-test (Peer-Teaching) 88 10.27 3.76

Post-test (Peer-Teaching) 88 32.58 5.47 22.31 33.95 174 <.05

Source: Field Survey, 2025

The results in Table 2 show that the mean score of Economics students taught with peer-

teaching increased from 10.27 (SD = 3.76) in the pre-test to 32.58 (SD = 5.47) in the post-

test, yielding a mean difference of 22.31. The paired-sample t-test revealed that this 

difference was statistically significant, t (174) = 33.95, p < .05. This implies that instruction 

supported by peer-teaching significantly improved the performance of Economics students in 

senior secondary schools in Benue State, Nigeria. The findings provide strong evidence that 

peer-teaching instructional method can enhance students’ mastery of Economics concepts 

compared to their baseline performance.

Research Question Two: What is the difference between the pre-test and post-test 

performance of Economics students taught with conventional method in senior secondary 

schools in Benue State, Nigeria?
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Table 3: Mean and Standard Deviation on the Difference between Pre-test and Post-test 
Performance of Economics Students Taught with Conventional Method in Senior Secondary 
Schools
Variable N M SD Mean Diff.

Pre-test (Conventional) 57 11.15 3.82

Post-test (Conventional) 57 18.43 4.65 7.28

Source: Field Survey, 2025

The results in Table 3 indicate Mean and Standard Deviation on the Difference between Pre-

test and Post-test Performance of Economics Students Taught with Conventional Method in 

Senior Secondary Schools, where pre-test has the mean score of 11.15 while post-test has the 

mean score of 18.43 with a different of 7.28. Thus, students in post-test group performed 

better.  

Hypothesis Two:  There is no significant difference between the pre-test and post-test 

performance of Economics students taught with the Conventional Method in senior 

secondary schools in Benue State, Nigeria was tested using Inferential Statistics- test for the 

Conventional Group.

Table 4: t-test Results of the Difference between Pre-test and Post-test Performance of 
Economics Students Taught with Conventional Method
Variable N Mean T Df p
Pre-test 57 11.15 12.74 7.28 <.05
Post-test 57 18.43
Source: Field Survey, 2025

The results presented in Table 3a indicate that students taught Economics with the 

conventional method had a mean pre-test score of 11.15 (SD = 3.82), which increased to 

18.43 (SD = 4.65) in the post-test. This yielded a mean difference of 7.28. Compared to the 

experimental group taught with peer-teaching, the improvement in performance was 

relatively modest. The inferential analysis in Table 4 further revealed that the difference 

between the pre-test and post-test scores was statistically significant, t(174) = 12.74, p < .05. 

Paired sample t-test was used to test the difference. This suggests that the conventional 

teaching method produced measurable learning gains, though the magnitude of improvement 

was smaller than that observed in the peer-teaching group.

Overall, while traditional methods of instruction remain effective to some extent, the results 

demonstrate that peer-teaching assisted produced substantially greater improvements in 
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students’ performance. This finding underscores the value of integrating peer-teaching into 

Economics instruction to achieve enhanced learning outcomes.

Research Question Three: What is the difference between the post-test performance of 

Economics students taught with peer-teaching and conventional method in senior secondary 

schools in Benue State, Nigeria?

To answer this research question, mean and standard deviation were used as presented in 

table 5. 

Table 5: Mean and Standard Deviation on Difference between Post-test Performances 
     of Economics students taught with Peer-Teaching and Conventional Method 
in Senior    Secondary Schools

Variable N Mean SD Mean Diff.
Post-test Peer-Teaching 88 12.96 5.37

Post-test Conventional Method 57
10.64 2.54

 
13.8

Source: (Field survey, 2025)

The analysis of results in Table 5 highlights the difference in the post-test performance of 

Economics students taught using peer-teaching and those taught with the conventional 

method in senior secondary schools in Benue State, Nigeria. The findings revealed post-test 

mean scores of 12.96 for the peer-teaching group and 10.64 for the conventional group, 

resulting in a mean difference of 13.8. This substantial difference indicates that students 

exposed to peer-teaching assisted instruction demonstrated significantly higher academic 

performance than their counterparts taught through traditional method. The result underscores 

the pedagogical effectiveness of peer-teaching in enhancing students’ understanding of 

Economics concepts and suggests that the integration of peer-teaching in classroom 

instruction offers superior learning outcomes compared to conventional approaches.

Hypothesis Three: There is no significant difference in the post-test performance of 

Economics students taught with peer-teaching and those taught with conventional method in 

senior secondary schools in Benue State, Nigeria was tested using T test statistic.  The 

summary of the scores is presented in Table 6.

Table 6: Comparison of Post-test Performance of Economics Students Taught with 
Peer-Teaching and those taught using the Conventional Method
Group N Mean SD Mean Difference t df P
Peer-teaching 88 12.96 3.62
Conventional Method 57 10.64 2.55 9.71 14.27 155 .000
Source: Field Survey (2025). p < .05
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The analysis presented in Table 6 reveals a statistically significant difference in the post-test 

performance of Economics students taught using peer-teaching compared to those taught with 

the conventional method. Students exposed to peer-teaching achieved a mean score of 12.96 

(SD = 3.62), whereas those taught through conventional methods recorded a lower mean 

score of 10.64 (SD = 2.55). The independent samples t-test yielded t (155) = 14.27, p < .05, 

indicating that the observed difference of 13.80 in mean performance is significant. This 

finding underscores the effectiveness of peer-teaching in enhancing students’ comprehension 

and mastery of Economics concepts in senior secondary schools in Benue State, Nigeria.

Discussion 

First, the study revealed that students taught using peer-teaching performed significantly 

better than those taught with the conventional method. This difference was particularly 

evident in students’ ability to explore, interact with, and apply peer-teaching enabled 

resources in the learning process. This finding aligns with the assertion of Ibrahim (2019), 

who emphasized that both teachers and learners should maximize the use of peer-teaching 

since its engagement enriches the teaching and learning experience.

Second, the study demonstrated that peer-teaching has transformative potential in Economics 

instruction, suggesting that they may be more effective than conventional methods. However, 

this finding contrasts with the argument of Audu (2020), who cautioned against perceiving 

peer-teaching as the sole driver of improved teaching outcomes. According to Audu, 

conventional teaching method still address certain learning challenges that peer-teaching 

cannot fully resolve. He argued that while peer-teaching serves as an important enhancer of 

student performance, it should complement rather than completely replace traditional 

pedagogies. The findings of this study therefore reinforce the need for a balanced, integrative 

approach that leverages the strengths of both peer-teaching and conventional teaching 

method.

Conclusion

The findings of this study indicate that students with access to peer-teaching method 

demonstrated superior performance in Economics compared to their counterparts taught 

through conventional method. It can therefore be concluded that the integration of peer-

teaching enhances the teaching and learning of Economics by fostering deeper engagement, 

improving comprehension, and supporting individualized learning.

However, the study also highlights structural limitations that hinder effective peer-teaching 

integration. These include inadequate knowledge and skills among teachers and students, as 

well as limited access to peer-teaching method in many schools due to time and 
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infrastructural constraints. Consequently, while peer-teaching hold significant promise for 

transforming Economics education, their effectiveness is contingent on creating equitable 

access, building teacher capacity, and ensuring sustained infrastructural support.

Importantly, the study concludes that peer-teaching should not be viewed as a replacement 

for teachers but rather as a complementary approach. Human decision-making, creativity, and 

mentorship remain indispensable in Economics education, and peer-teaching method should 

serve to augment these essential teachers’ roles.

Recommendations

Based on the findings and conclusions, the following recommendations are proposed:

1. Capacity Building: Training programmes should be developed to enhance the 

competencies of students and teachers in the integration and effective utilization of 

peer-teaching in teaching and learning processes. However, practically the capacity 

building and infrastructure investment can be achieved through phased 

implementation, low-cost technologies, or specific public-private partnership models. 

2. Time/Infrastructure Investment: Federal, State, and Local Governments, in 

collaboration with private stakeholders, should invest in time and provision of 

facilities and reliable digital infrastructure to support peer-teaching adoption in 

secondary schools.

3. Stakeholder Collaboration: Strong partnerships should be fostered between 

educators, policymakers, and industry stakeholders to design and implement peer-

teaching solutions tailored to the Nigerian educational context.

4. Equity and Access: Policies should be enacted to address the digital divide by 

ensuring that schools in rural and underserved areas have equitable access to peer-

teaching method and technologies.
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ABSTRACT
This study assessed the integration of e-learning and the challenges associated with its 
adoption among lecturers and students in Colleges of Education in Katsina State, Nigeria, in 
the context of the COVID-19 pandemic. Two research questions and two null hypotheses 
guided the study. The population comprised lecturers and students from three Colleges of 
Education in Katsina State. A total sample of 660 respondents was used, consisting of 278 
lecturers and 382 students. A self-constructed questionnaire was developed and validated by 
experts from Hassan Usman Polytechnic, Katsina. The reliability of the instrument was 
determined using the test–retest method, yielding reliability coefficients of 0.88 and 0.87. 
Descriptive statistics (mean and standard deviation) were used to answer the research 
questions, while inferential statistics (independent t-test) were employed to test the 
hypotheses at the 0.05 level of significance. Inferential analysis focused on lecturers and 
students, and examined gender-based differences in the integration of e-learning platforms 
and the challenges encountered during the transition to e-learning. The results revealed that 
there was no significant difference between male and female lecturers in the level of 
integration of e-learning into the curriculum of Colleges of Education in Katsina State. 
Similarly, no significant difference was found between male and female lecturers and 
students regarding the challenges faced in the transition to e-learning after the COVID-19 
pandemic. The study therefore recommends that government and educational stakeholders 
prioritize improved ICT infrastructure and continuous capacity-building programmes for 
lecturers to enhance effective integration of e-learning.

Keywords: E-learning, COVID-19 Pandemic, Colleges of Education, Gender Differences, 
ICT Integration.

Introduction

The term e-learning comprises a lot more than online learning, virtual learning, distributed 

learning, networked or web-based learning. As the letter “e” in e-learning stands for the word 

“electronic”, it would incorporate all educational activities that are carried out by individuals 

or groups working online or offline, and synchronously or asynchronously via networked or 

mailto:ariellaichifi@gmail.com
mailto:oluwakemi1385@gmail.com
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standalone computers and other electronic devices. The flipped classroom is a simple strategy 

for providing learning resources such as articles, pre-recorded videos and YouTube links 

before the class. The online classroom time is then used to deepen understanding through 

discussion with faculty and peers (Doucet et al., 2020). This is a very effective way of 

encouraging skills such as problem-solving, critical thinking and self-directed learning. The 

virtual classroom platforms like videoconferencing (Google Hangouts Meet, Zoom, Slack, 

Cisco, and WebEx) and customizable cloud-based learning management platforms such as 

Elias, Moodle, Big Blue Button and Skype are increasingly being used.

According to Olojo, Adewumi and Ajisola (2012), E-learning is the use of the internet 

technologies to enhance knowledge and performance. E-learning technologies offer learners 

control over content, learning sequence, peace of learning, time and often media allowing 

them to tailor their experiences to meet their personal learning objectives to manage access to 

E-learning materials, consensus on technical standardization and methods of peer review of 

these resources. E-learning presents numerous research opportunities for faculty, along with 

counting challenges for documenting scholarship, innovations in education, allowing learning 

to be individualized (adaptive learning), enhancing learners interactions with others 

(collaborative learning) and transforming the role of the teacher.

According to Fry (2000) on the over view that experts in education and educational 

technology define e-learning as “the delivery of training and education via networked 

interactivity and a range of other knowledge collection and distribution technologies. E-

learning or electronic learning is used to provide instructional programmes to students who 

are separated by distance and from the instructors or teachers, by the uses or means of 

internet, computers, networking and multimedia. Sharma and Kitchens (2004) stated that e-

learning includes with the help of a web-based training facilities such as virtual 

universities, polytechnics, colleges and classrooms that allows digital collaboration and 

technology assisted distance learning. Similarly, Richardson (2007) also defined ICT as 

electronic or computerized devices assisted by human and interactive materials that can be 

used for a wide range of teaching and learning as well as for personal use. From these 

definitions, ICT could be defined as the processing and sharing of information using all 

kinds of technologies for the manipulation of information and communication. 

E-learning is also referred to as the use of computer network technology primarily over or 

through the internet to deliver information and instructions as to individuals (Kan and 

Koseler 2009). Friesen (2009) outline e-learning as a discipline that is situated in the 
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intersection of education teaching and learning using ICT. According to Friesen (2009) also 

stressed out that a learning system based on formal used teaching, but with the help of 

electronic resources is known as e-learning, while teaching can be based in or out of 

classrooms the use computers and the internet’s forms the major components of e-learning.

Moreover, the world is moving at an unimaginable speed in the area of information 

dissemination (Sintema, 2002). Towards the end of March 2020, the minister of health in 

Nigeria, all institutions cutting across primary, secondary and tertiary institutions were 

instructed to close down the current academic session, due to the deadly Corona Virus which 

was ravaging the whole world. According to Gbamanja (2000), education is a process which 

seeks to change the behavior of learner. As civilization spread over larger geographical areas, 

a variety of long-distance communication methods were tried such as smoke signals, carrier 

pigeons e.t.c

COVID-19, also known as the coronavirus disease 2019, is an infectious disease caused by 

the most recently discovered coronavirus. The virus, SARS-CoV, was first identified in 

Wuhan, China in late 2019 and has since spread globally, leading to the recent pandemic. 

COVID-19 primarily spreads through respiratory droplets when an infected person coughs, 

sneezes, or talks, and it can also spread by touching surfaces contaminated with the virus and 

then touching the face. The disease can cause a range of symptoms, from mild illness to 

severe respiratory problems and in some cases, it can be fatal. The resultant effect is closure 

of all business, government function and schools. The government decided to use e-learning 

communication, places like Singapore, China, Malysia e.t.c schools especially for children 

learnt via e-learning.

Coronavirus disease (COVID-19) is defined as an infectious disease caused by COV-2 Virus, 

known as Severe Acute Respiratory Syndrome (Inong, 2019). Most people who fall sick with 

COVID-19 will experience mild to moderate symptoms and recover without special 

treatment. However, some will become seriously ill and require medical attention. Zhao and 

Zhang (2020) reported that as of April 2020, approximately 3.9 billion learners have been 

affected with the sudden closures of school in response to the COVID-19 pandemic. 

Following the global practice, a nationwide lockdown was thus announced in Nigeria on 

March 30th 2020.

Konig et al (2020) stated that Lockdown and social distancing measures due to the COVID-

19 pandemic have led to closures of schools, training institutes and higher education facilities 
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in most countries. There is a paradigm shift in the way educators deliver quality education 

through various online platforms. The online learning, distance and continuing education 

have become a panacea for this unprecedented global pandemic, despite the challenges posed 

to both educators and the learners. Transitioning from traditional face-to-face learning to 

online learning can be an entirely different experience for the learners and the educators, 

which they must adapt to with little or no other alternatives available. The education system 

and the educators have adopted “Education in Emergency” through various online platforms 

and are compelled to adopt a system that they are not prepared for.

As schools have been closed to cope with the global pandemic, students, parents and 

educators around the globe have felt the unexpected ripple effect of the COVID-19 pandemic. 

While governments, frontline workers and health officials are doing their best slowing down 

the outbreak, education systems are trying to continue imparting quality education for all 

during these difficult times. Many students at home/living space have undergone 

psychological and emotional distress and have been unable to engage productively. The best 

practices for online homeschooling are yet to be explored (Petrie, 2020).

Recent projections by the World Bank17 suggest that COVID-19 has led to an increase in 

extreme poverty globally by between 119 million and 124 million people, the largest increase 

in extreme poverty since 1990. While extreme poverty was predominantly rural before 

COVID-19, the World Bank protection as a percentage of GDP in the least developing 

countries (LDCs) is only 3 percent, which is less than half the average of 6.3 percent for 

middle-income countries. In at least eight of the LDCs, the estimated cost of a more 

comprehensive package of social protection (child, orphans, maternity, disability, and old 

age) would exceed 6.5 percent of GDP. This cannot be financed from domestic resources 

alone, as the average government revenue in the LDCs is only 15 percent of GDP (UN-

OHRLLS, 2018).

Statement of the Problem

The emergence of the COVID-19 pandemic has posed unprecedented challenges to the 

traditional education system, particularly within colleges of education in Katsina State, 

Nigeria. The sudden disruption caused by the pandemic necessitated a swift transition from 

conventional face-to-face teaching methods to the implementation of e-learning platforms. 

This shift raised concerns about the effectiveness, accessibility, and equitable utilization of e-

learning tools, especially in a region with varying levels of technological infrastructure and 

digital readiness. The interplay between the COVID-19 pandemic and the adoption of e-
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learning in colleges of education presents a multifaceted problem that requires thorough 

assessment to understand its implications on educational quality, student engagement, teacher 

preparedness, and long-term pedagogical approaches. Therefore, a comprehensive 

examination of this phenomenon is essential to address the challenges and opportunities 

arising from the convergence of the pandemic and the accelerated adoption of e-learning in 

Colleges of Education in Katsina State.

The outbreak of the COVID-19 pandemic has had a profound impact on various aspects of 

society, and the education system has been no exception. In response to the unprecedented 

challenges posed by the pandemic, educational institutions, including Colleges of Education 

in Katsina State, Nigeria, have swiftly adopted e-learning as an alternative mode of 

instruction. However, this rapid transition to e-learning presents a multitude of challenges and 

opportunities that necessitate comprehensive assessment and understanding.

However, many research work such as: Mishra and Shree (2020), Shahzad (2020), Adetonia 

and Oduntan (2021) have examined challenges of Covid-19 pandemic on most education 

system from elementary to tertiary level in terms of academic activities, students’ 

engagement, adoption of e-learning in institutions during the pandemic transitions. This are 

some of the gaps that will be filled by the present study. That is, the challenges of e-learning 

in colleges of education in Katsina state which include high cost of procurement of electronic 

devices, high cost of maintenance of ICT equipment’s for e-learning, poor internet 

connectivity, shortage of relevant software’s, low level of incentive to lecturers, low level of 

students accessibility to internet facilities, poor technical support from management and high 

cost of data bundle to connect e-learning platforms.

There are also many studies conduct on lecturers and students’ attitudes towards e-learning 

such as: Escobar and Marrison (2020), Kishor, Josola and Bishut (2020), Kim (2008). All 

these researchers have only examined how students and lecturers have perceived and adapted 

to the transition to e-learning as an alternative mode of instruction during the Covid-19 

pandemic.

 Furthermore, the research will explore the implication of the pandemic induced shift to e-

learning for the quality of education and the overall learning experience in colleges of 

education in Katsina state. All these implications are essential for shaping future educational 

strategies. Meanwhile, the current study varies in terms of scope, purpose, population, sample 

and sampling techniques and this makes it quite unique to the previous ones.
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Aim and Objectives 

The main objective of this study was to assess the integration of e-learning and the challenges 

associated with its adoption in Colleges of Education in Katsina State, Nigeria, during the 

COVID-19 pandemic.

Specifically, the study sought to:

I. Examine whether there is a significant gender-based difference in the level of 

integration of e-learning platforms into the curriculum among lecturers in Colleges of 

Education in Katsina State.

II. Determine whether there is a significant gender-based difference in the challenges 

faced by students in the transition to e-learning during the COVID-19 pandemic.

Research Questions

I. Is there a significant difference between male and female lecturers in the level of 

integration of e-learning platforms into the curriculum of Colleges of Education in 

Katsina State?

II. Is there a significant difference between male and female students in the challenges 

faced during the transition to e-learning in Colleges of Education in Katsina State 

after the COVID-19 pandemic

Hypotheses

H₀₁: There is no significant difference between male and female lecturers in the level of 

integration of e-learning platforms into the curriculum of Colleges of Education in Katsina 

State.

H₀₂: There is no significant difference in the challenges faced by colleges of education 

students in transitioning into e-learning after the COVID-19 pandemic in Katsina State.

Methodology

The study adopted a descriptive survey research design. The population of the study 

comprised lecturers and students from three Colleges of Education in Katsina State, namely 

Federal College of Education, Katsina; Isa Kaita College of Education, Dutsin-Ma; and Bala 

Usman College of Legal Studies, Daura. The population consisted of 936 lecturers and 

65,894 students across the three institutions.
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A total sample of 660 respondents was selected for the study, comprising 278 lecturers and 

382 students, in line with the recommendation of Research Advisor (2006). The sample was 

drawn from the School of Arts and Languages, School of Science, and School of Education. 

A self-constructed questionnaire was used for data collection and was validated by experts 

from Hassan Usman Polytechnic, Katsina. The reliability of the instrument was determined 

using the test–retest method, yielding reliability coefficients of 0.88 and 0.87.

Data collected were analyzed using both descriptive and inferential statistics. Mean and 

standard deviation were used to answer the research questions. Independent samples t-test 

was employed to test the null hypotheses at the 0.05 level of significance using SPSS version 

24.0. While data were collected from both lecturers and students, inferential statistical 

analysis focused on lecturers and students in order to examine gender-based differences in the 

integration of e-learning platforms and the challenges encountered during the transition to e-

learning after the Covid-19 pandemic.

Results

Hypotheses Testing Results

Hypothesis one: There is no significant difference between male and female lecturers in the 

level of integration of e-learning platforms into the curriculum of Colleges of Education in 

Katsina state during the Covid-19 pandemic.

Table 1: t-test Analysis on the level of integration of e-learning platforms into the 
curriculum of Colleges of Education in Katsina state during the Covid-19 pandemic

Variable N Mean SD DF Cal. t- 
value 

p-value Remark 

Male lecturers 184 30.8087 8.3825  
379 

 
-1.166 

 
0.245 

 
P>0.05 
(NS) 

Female 
lecturers

198 31.8030 8.2602     

 

Result of the independent t-test in table 1 above reveals that there is no significant difference 

between male and female lecturers in the level of integration of e-learning platforms into the 

curriculum of Colleges of Education in Katsina state after the Covid-19 pandemic. (t= 0.245, 

P> 0.05). Thus, level of integration of e-learning into the curriculum of College of Education 
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in Katsina State is not significantly different in their use of e-learning resources and 

Traditional learning. Therefore, hypothesis 1 is retained.

Hypothesis Two: There is no significant difference in the challenges faced by male and 

female students in Colleges of Education in Katsina state in transition to e-learning after the 

Covid-19 pandemic.

Table 2: t-test Analysis on the challenges faced by Colleges of Education students in 
Katsina state in transition to e-learning after the Covid-19 pandemic.
Variable N X SD df Cal. t-

value

Sign of  
t-value 

Remark 

Male 
lecturers 

233 31.1121 8.70699 379 -.594 0.553 P>0.05 (NS) 

Female 
lecturers

149 31.6266 7.76607     

        

Table 2: reveals that there is no significant difference in the challenges faced by Colleges of 

Education students in Katsina state in transition to e-learning after the Covid-19 pandemic. 

(t= 0.553, P> 0.05). Thus, students in Colleges of Education in Katsina State are not 

significantly different in transition to use of e-learning resources and the challenges faced. 

Therefore, hypothesis 2 is retained. 

Discussion

First finding of the study revealed that, there is no significant difference between male and 

female lecturers in the level of integration of e-learning platforms into the curriculum of 

Colleges of Education in Katsina state after the Covid-19 pandemic, (t= 0.245, P> 0.05). 

Thus, level of integration of e-learning into the curriculum of College of Education in Katsina 

State are not significantly different in their use of e-learning resources and Traditional 

learning. Therefore, hypothesis 1 is retained. This finding is in line with Jada, Giginyu and 

Mutah (2021) examined “The Psychological Effect of Covid-19 Pandemic on Students 

Academic Performance of Federal University Dutse, Jigawa State, Nigeria”,

Second finding of the study revealed that there is no significant difference in the challenges 

faced by Colleges of Education students in Katsina state in transition to e-learning during the 

Covid-19 pandemic. (t= -0.553, P> 0.05). Thus, students in Colleges of Education in Katsina 

State are not significantly different in transition to use of e-learning resources and the 
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challenges faced. Therefore, hypothesis 2 is retained. This study goes in line with Gloria and 

Jacob (2020) investigated the “effects of COVID-19 on the academic program of universities 

in Nigeria. The descriptive survey research design was adopted for the study. Based on the 

findings, it was recommended that Universities and eventually another educational sector 

should avoid or minimize the physical presence of academic staff and students, thereby 

considering the possibility of online teaching and learning.

Conclusion

Based on the findings, it is concluded that e-learning which was embraced as alternative to 

the traditional physical classroom to cover gaps the COVID-19 pandemic faces some 

challenges during COVID-19 pandemic ranges from irregular power supply, high cost of data 

bundle, poor internet connectivity, and insufficient ICT skills among lectures and high cost of 

computer software and hardware among others.

Recommendations

In view of the problems hindering use of e-learning in Nigeria, the following 

recommendations are offered for prospective and effective use of technology assisted tool:  

1. The government of Nigeria should embark on a massive computer literacy training 

program nation-wide particularly for teachers and learners at all levels. This should be 

accomplished through in-service training of teachers, workshops, seminars, and 

conferences. For student’s computer education should be a compulsory subject at all 

levels. 

2.  Curriculum planners should integrate some ICT into specific topic/activities.
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ABSTRACT

Social Studies is the integrated study of man as he battles for survival in the environment 
both physical and social. It promotes awareness, appreciation, and understanding of the 
reciprocal relationship between man and the environment. The study adopted a qualitative 
research method of thematic approach base on content analysis. Therefore, it is conspicuous 
Social Studies Education is most relevant than any other school subject, This paper attempt 
to examine the concepts of social studies education, the objectives of social studies education, 
nature and scope of social studies education, historical development of the term sustainable 
development, the concept of sustainable development, constituents of sustainable 
development, students loan (access to higher education) act 2023. Also, the objectives of 
social studies are clearly stated. High costs of academic fees, low budgetary allocation to 
education, and decrease in students’ enrolment are some of the problems identified. It is the 
position of the authors if the scheme is well implemented. The possibility of producing more 
experts in Social Studies education will be realized. The paper also concludes and 
recommends that government should ease mode of loan repayment to students, provision of 
sufficient funds, and most importantly corruption should be stamped out to achieve the 
purpose of the students’ loan scheme.  
Key words: Social Studies Education, Sustainable Development and Students Loan.

Introduction

Social studies is seen as the study of man in his entirety. It has also been defined as the study 

of man and his physical and social environment. It studies man as he relates with his physical 

and social environment and the outcome of such relationship. According to Kadiri (2007:241) 

social studies can be seen as: An integrated study of the social sciences and humanities to 

promote civic competence. Within the school programmes, social studies provide,  
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coordinate, systematic study drawing upon such disciplines as anthropology, economic, 

geography, history, law, political science, religion, etc. as well as appropriate content from the 

Humanities, Mathematics and natural science. The purpose of social studies is to help young 

people the ability to make informed and reasoned decisions for the public good as citizens of a 

culturally diverse, democratic society in an interdependent world. According to Ololobou (2010), 

social studies is “the integrated study of man as he battles for survival in the environment both 

physical and social. It promotes awareness, appreciation, and understanding of the reciprocal 

relationship between man and the environment. The essence of studying social studies is to make 

out of learners, persons who are responsive and responsible citizens”. In summary, it could be 

deducted that social studies is the integration of interrelationships of different subjects aimed at 

inculcating national consciousness and national unity, imbibing the right type values and 

attitudes for self and national survival, the acquisition of necessary skills, abilities and 

competences which individuals need to be able to contribute to national development.

Governments all over the world have acknowledged the role of tertiary education in the 

acquisition of critical skills such as teaching, engineering, medicine and accounting among 

others needed for socio-economic development. There is also a significant increase in demand 

for higher education worldwide. However, a major challenge faced by most governments 

throughout the world, in both industrialized and developing countries is the response to the twin 

pressures of rising demand for admission to higher education on one hand and a heavy constraint 

on public budget to support the same on the other (Woodhall, 2007).

For many countries both rich and poor, a large proportion of the cost of higher education has 

been borne by the Government (Woodhall, 2007). This is however challenged by the constraint 

of public resources for financing higher education (Ishengoma, 2004; Johnstone, 2004; and 

Woodhall, 2002). A number of empirical studies (e.g. Atuahene, 2007; Marcucci & Johnstone, 

2010) maintain that higher education in both developed and developing countries is faced with 

serious challenges such as fast growing demand, accessibility, affordability and associated 

decline in government spending on tertiary education. Methods of funding education may differ 

all over the world depending on a country’s philosophy on education and resources available to 

meet its education demands. Every country, either developed or developing, finances her 

educational system. Factors such as the nature of the economy, the ideological perception of the 

country, the philosophy behind the educational system and the values of a particular
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society attaches to education vis-à-vis national development are often cited as determinants of 

funding of higher education.

In most countries around the world, public resources are insufficient for financing tertiary 

education. Thus, the sharing of costs between governments and students has increasingly become 

the norm in both developed and developing countries (Woodhall, 2007; Marcucci & Johnstone, 

2010). Consequently, many countries have introduced cost sharing elements such as food 

subsidies, tuition fees, grants and students loans, in order to finance access to higher education. 

According to Marcucci and Johnstone (2010), in most countries, such as UK, Mexico, China and 

Kenya financing of higher education using students loans has existed for over two decades.

A student loan is intended to assist students pay for tertiary education, meet cost of books, and 

living expenses. It differs from other types of loans, such as home loans, in a sense that, the 

interest rate is considerably lower as compared to bank loans and other financial offers. Besides, 

the loan repayment is deferred to a later date while the student is still in school (Atuahene, 2007). 

These subsidized loans given by government to students come along with lower interest rates 

relative to commercial loans offered at the banks.

There may exist easy access but expensive funds to pursue higher education in developed 

countries due to well laid down structures in their educational systems. Countries such as the 

United Kingdom, Canada, USA, Sweden and France are a perfect example. In spite of the fact 

that, such funds are expensive, governments in these developed countries have made it possible 

for the private sector to handle the management of students’ loan to needy students in pursuit of 

Higher Education (Marcucci & Johnstone, 2010).

Governments of various African countries such as Kenya, Botswana, Tanzania and Ghana have 

come up with several pro–poor financial interventions including students loan to support the 

poor and marginalized in society to develop their intellectual capabilities by having access to 

higher education (Marcucci & Johnstone, 2010). Furthermore, with the inception of the President 

Bola Ahmed Tinubu, students loan scheme (NELFUND) has been introduced to serve as 

succour, especially to the less privilege citizens who intend to pursue higher education. 

Especially with the present crusade of Renewed Hope Agenda.
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Research Problem

The increasing and huge cost of tertiary education in Nigeria has been a source of worry to all in 

recent times. For instance, rough estimates of the average academic fees (excluding other 

expenses such as feeding, accommodation, cost of textbooks, transport cost) has been a cog in 

the wheel of progress as far as tertiary education is concern. Despite the policy of Education for 

All as enshrined in the National Policy of Education (NPE).

A huge cut in government budgetary support for public tertiary education gave the 

administration of the tertiary institutions no option than to push cost on students. The concept of 

cost-sharing, which became an issue in the country, has been unwillingly accepted and students 

are being charged academic facility user fees to complement government budget. Internally 

generated funds (IGF) became an alternative source to generate funds internally by Public 

tertiary institutions to meet their recurrent administrative cost (Acheampong, 2010; Atuahene, 

2007).

Governments in the past had to introduce student loan schemes to enable students have access to 

funds for their studies at the tertiary level. However, inadequate government’s budgetary 

allocation to the scheme coupled with other operational lapses by the scheme operators had 

posed serious challenges to the sustainability of the Students Loan Schemes over the years. 

Students' loan programmes in many countries especially low income or developing countries 

have not been financially sustainable, at least not at the levels required to promote widespread 

participation. The financial sustainability of a student loan requires that the subsidy costs of 

student lending be held to levels that governments can afford and that the loans be made 

available mainly from the private capital market rather than, like the subsidies, coming entirely 

from hard-pressed government budgets (Johnstone and Marcucci, 2007).

Public tertiary education enrolments both in public and private institutions in the country in 

recent times have been decreasing resulting from limited infrastructure facilities and hence have 

led to a denial of admissions to qualified students seeking opportunities to higher education. It is 

as a result of the increasing total cost incurred by students, the inability of existing tertiary 

institutions to absorb majority of qualified students from the second cycle level who pass their 

examinations among others.
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Students Loan Scheme may be considered to have succeeded in offering partially the financial 

support necessary for students at; the tertiary level, as well as, extended opportunities to the less 

privileged in society without which they would have seen access to higher education as a mirage.

It is on the basis of this that the researchers want to explore entrenching students loan 

programme: a new dimension for producing social studies education experts for sustainable 

development in the 21st century.

The Objectives of Social Studies Education   

The focus of Social Studies Education is the learner. Therefore, the objectives of Social Studies 

Education are articulated to enable the recipient of the curriculum susceptible to the content 

areas. The content areas of Social Studies in basic education have been reviewed bringing in 

contemporary issues and problems which the learner expected to expose to. In Nigeria, the 

objectives of Social Studies designed to meet its peculiar needs, aspiration and challenges. The 

objectives of Social Studies in Nigeria is consistent with the goals of Nigeria`s education as 

stipulated in the National Policy on Education (FRN, 2009) which include: 

i. inculcation of national consciousness and national unity; 

ii.  inculcation of the right type of values and attitudes for the survival of the individual and 

the Nigerian society; 

iii. training of the mind in the understanding of the world around; and 

iv. acquisition of appropriate skills, abilities and the development of competencies both 

mental and physical for the individual to live in and contribute to the development of the 

society.

Nature and Scope of Social Studies

The nature of social studies education usually raises two vital impressions (Kadiri, 2007). Firstly, 

social studies is viewed as simplified social studies. Secondly many have the feelings that it is a 

combination of social science and humanities. Social studies is far from these, it is part of 

today’s thinking of evolving an integrated curriculum. This thinking is seriously reinforced by 

certain beliefs. Firstly, social, political, and economic problems are no respecters of geographical 

boundaries; secondly, at several times of our lives we make decisions not only for ourselves but 

for others; inadequate knowledge can impede sound decision-making. Thirdly, the complexity of 
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the world and rapid globalization, necessitate broad knowledge. Fourthly, democracy is gaining 

ground in Africa. Social studies education is necessary for the survival of democracy.

On the basis of the above and many others, social studies use concepts, facts and generalization 

from the social sciences. Social studies start where the social sciences end. Broad knowledge is 

needed for individuals to function well in a complex society. This holistic approach to 

curriculum organization in social studies makes it possible for vital issues such as population, 

environment, race, intolerance, drugs, family life, refugees, etc. to be accommodated. The 

Nigerian society is rich in its diversity of people, cultures and traditional, physical environments 

and aspirations. One major task of social studies course is to attempt to understand this diversity, 

foster unity and promote desirable social attitudes such as self-discipline, social and moral 

responsibility.

The relevance of social studies is primarily to help the individual to look into his society and to 

understand its problems for which he should help to provide solutions. Different societies have 

different problems; hence the conception of social studies for any given society must take into 

account the peculiarities of each society. Thus, although there are various concepts of social 

studies, the conception of the course in the Nigerian society must be very closely tied to the 

changing needs, problems and challenges of our society as they occur over time (Federal 

Republic of Nigeria [FRN] 2006).

Social Studies is an integrated study of man and the outcomes of his interactions with various 

environments. In other words, social studies is different from the older and traditional schools 

subjects, e.g. history, geography, economics, government, sociology, religious studies etc. its 

nature and content are based on its integrated concepts and methodology (FRN, 2006). The 

subject focuses on problems of man’s survival in the process of his interactions with his 

environment. In focusing on problems, it takes into consideration all conceivable factors and 

aspects of the problems are these historical, geographical, political, economical, sociological, 

religious, psychological, scientific and technological, etc. it thus employs the systems analytical 

approach to the identification and the study off problems of man in his multi-faceted 

environment. Social studies education utilizes a horizontal and spiral approach for the analysis of 

societal problems.

Although social studies aim at imparting knowledge and providing valuable information 

necessary for life, its basic function is to help pupils to inculcate desirable social habits, attitudes 
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and values, as well as useful skills of listening, reading, writing, calculating and problem-solving 

and those of other intellectual and manipulative nature, so much needed for the survival of the 

individual in the society. As an integrated subject, therefore social studies education is not the 

study of traditional subjects with many over-lapping areas. It is not just a mere amalgamation of 

these traditional subjects, in fact it is an integrated curriculum for wholesome education.

Historical Development of the term Sustainable Development

The term Sustainable Development has a long history and controversy in regards to its modern 

usage. Literature pointed out that the term sustainable development emerges centuries ago and its 

meaning covers just an aspect of what it is conceptualized today. Keiner (2016) argue that the 

term sustainable development was first used by Carlowitz in 1713 who could be said to be the 

father of word. In the early stage of the formation of the term, sustainable development is 

conceptualized as protection of forest resources for later use and the term continue to be 

recognized in literature (Keiner, 2016). In recent times, series of conferences and seminars on 

environmental, social and economic challenges were debated with focused on sustainable 

development thereby sustaining the usage of the term in the present days (Keiner, 2016; Paul, 

2016). Sustainable development is a term that originates long time ago but, it is in the modern 

times that it received a wide recognition the world over with controversy on its usage.  

There has been argument in literature on the emergence of the usage of the term in modern time. 

Jacobus (2006) submits that the late 1960s and early 1970s is the melting pot of different ideas 

towards sustainable development. He further pointed out that the world renewed focus on 

sustainable development was popularized in the 1980s and applied widely. On the contrary, 

Grober (2007) argue that it was during the `Earth Summit` in Rio de Janeiro in 1992 that the 

term sustainable development came into world view. Grober (2007) further contend that it was 

the `Brundtland Commission` of 1987 who define term as “a development that meets the needs 

of the present without compromising the ability of future generations to meet their own needs” 

that gives the Rio Summit impetus to adopt the term. Hence, there is no agreement in literature 

on when exactly marked the beginning of the usage of the term sustainable development in 

modern time. Though the term sustainable development is widely used in modern time, however, 

it has no universally accepted definition. 
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Concept of Sustainable Development

Sustainable development as concept has no single universally accepted definition (Adejumo & 

Adejumo). In literature, various definitions abound due to the non existence of a single definition 

of sustainable development. Shuaibu and Ayuba (2015) conceptualized sustainable development 

as “a process in which the exploitation of technological development and institutional changes 

are all in harmony and enhance both current and future potentials to meet human needs and 

aspiration”. In a different perspective, sustainable development is conceptualized by Sustainable 

Development Commission (SDC) cited in Huckle (2014) thus: “Sustainable development 

provides a framework for redefining progress and redirecting our economies to enable people to 

meet their basic needs and improve their quality of life, while ensuring that the natural systems, 

resources and diversity upon which they depend are maintained and enhanced both for their 

benefit and for that of future generations.”

The Rio de Janeiro declaration on Environment and Development conceptualized sustainable 

development as a “long-term continuous development of the society aimed at satisfaction of 

humanity’s need at present and in the future via rational usage and replenishment of natural 

resources, preserving the Earth for future generations” (Ciegis, Ramanauskiene, & Martinkus, 

2009 p. 29). The above definitions demonstrate that the concept of sustainable development is 

conceptualized based on situation or topic of discourse. In this paper, sustainable development is 

seen as any development that meets the needs of the present without compromising the ability of 

future generations to meet their own needs (Policy Department C: Citizens' Rights and 

Constitutional Affairs European Parliament, 2016 p 13). Though no universally acceptable 

definition of sustainable development, however, the conceptualization of the term point to three 

major constituent that encompass: economic, social and environmental.

Constituents of Sustainable Development 

Sustainable Development constitutes three components which include: economic component; 

ecological component; and Human component. The components are interrelated and dependent. 

To achieve Sustainable Development the three components must work perfectly in the same 

direction at the same time. This is because failure in one will negatively affects the others 

therefore, making sustainable development impossible (think.org).

The economic component is the relationship between man and the economic environment. This 

involves the maximization of production, investment and distribution of resources for the well-



Yobe Journal of Educational Studies (YOJES)Volume 4 Number 1 December, 2025  ISSN:1595-5338

(YOJES) Volume 4 Number 1 Dec., 2025                                      https://ysu.edu.ng/yojes/ 94 | P a g e

being of humanity sustainably. Researchers such as Duran, Gogan, Artene, and Duran, (2015a) 

submit that the economic component is about maximizing economic benefits with a limited 

environmental impact. They further concludes that this component “must be conceived as a 

process multidimensional, involving major changes in social structures, attitudes popular and 

national institutions, aiming at accelerating economic growth, reducing inequality and poverty 

eradication. The implication of the above is that there must not be disparity between men and 

women in production, distribution and investment of wealth for any country achieve this 

component. Duran, Gogan, Artene, and Duran (2015b)  sates the objective of the economic 

component as “maximizing the amount of goods and services produced in the techno sphere, 

maximizing the efficient use of mineral resource flows, biological, energy and information 

flows; adaptation technologies mineral resources and reprocessing products.”

Ecological component involves laws governing the environmental and maintaining ecological 

balance in a county while meeting the needs of the citizens so as not compromised the existence 

of natural resources and environmental heritage (Duran, et al 2015). Duran, et al (2015b) states 

the objective of ecological development as “maintaining biodiversity in support of the possibility 

of adapting the schism area conditiilor geo biosphere; compliance mechanisms of self-regulation 

and the natural cycle times in the biosphere.”

The human component of sustainable development focuses on socio-cultural stability, achieving 

fairness in opportunities to citizens irrespective of gender, maintaining cultural diversity, 

prevention or cure of contemporary social ills and ensuring the possibility to creating and 

maintaining the welfare of both the present generation and the future (Duran, et al 2015a). The 

objectives of human components are identified as the:

i. promotion of education, 

ii. training and public support for the environment; 

iii. protecting and promoting human health; 

iv. fight against poverty; and demographic sustainable development. (Minica & France 

2008).

 Students Loans (Access to Higher Education) Act, 2023

An Act to repeal the Nigerian Education Bank Act Cap. N104, Laws of the Federation of 

Nigeria, 2004 and enact the Students Loans (Access to Higher Education) Act, 2023 to provide 

easy access to higher education for indigent Nigerians through interest free loans from the 
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Nigerian Education Loan Fund established in this Act with a view to providing education for all 

Nigerians; and for related matters. Enacted by the National Assembly of the Federal Republic of 

Nigeria 

Notwithstanding the provisions of any Act, enactment or Law, this Act shall apply to all matters 

pertaining to the application and grant of loans to Nigerians seeking higher education into 

institutions of higher learning in Nigeria through the Nigerian Education Loan Fund. 

Subject to the provisions of any other enactment, all students seeking higher education in any 

public institution of higher learning in Nigeria shall have equal right to access the loans under 

this Act without any discrimination arising from gender, religion, tribe, position or disability of 

any kind. 

The loans referred to in this Act shall be granted to students only for the payment of tuition fees. 

The Place of Students Loan in Producing Social Studies Experts 

Student loans play a dual role in producing Social Studies experts: they expand access to 

education for those who could not otherwise afford it, but the resulting debt burden can deter 

graduates from pursuing lower-paying careers in the field, such as teaching or non-profit work. 

Student loans bridge the financial gap, allowing individuals from low and middle-income 

backgrounds to pursue higher education in fields like social studies, which they might otherwise 

be unable to afford.

The financial commitment associated with loans can motivate students to complete their degrees 

efficiently and secure employment to begin repayment, contributing to a more educated 

workforce.

Some research suggests a correlation between higher debt and the pursuit of advanced degrees, 

potentially leading to more specialization and research in the social sciences, as graduates seek to 

increase their earning potential to manage their debt. 

Challenges of Students Loan in Nigeria 

1. Inadequate Funding: There may be financing problem with the students’ loan scheme in 

the nearly future due to increment in population and increment in number of applicant. 

The sources of funds available for the scheme may not be possibly enough to meet up 

with the high number of students seeking the loans for higher education. The majority of 
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schemes in Africa operate with lean budgets that cannot cover their operational costs and 

absorb the rising cost of higher education and expanded enrollments in many universities. 

Inadequate financial resources are largely due to dependence on government funding 

(Ogunode, et al 2023).

2. Corruption: Corruption in the management and administration of the funds is another 

big problem that may likely face the students’ loan programme in Nigeria considering 

programme of such before. Ogunode, et al. (2022) noted that corruption is a pervasive 

and unethical practices that contribute to the substantial occurrence of financial 

misconduct within Nigerian public universities, leading to a significant increase in 

corruption related activities.

3. Delay in Payment: Another problem militating against the students loan programme in 

Nigeria is the delay in the release of the monies to the students nationwide. This delay 

has affected the smooth implementation of the programme. The students have to wait for 

a long time to access the loans in the various schools.

Conclusion

Social studies is the integrated study of man as he battles for survival in the environment both 

physical and social. It promotes awareness, appreciation, and understanding of the reciprocal 

relationship between man and the environment. The essence of studying social studies is to make 

out of learners, persons who are responsive and responsible citizens. Sustainable development is 

a process in which the exploitation of technological development and institutional changes are all 

in harmony and enhance both current and future potentials to meet human needs and aspiration.

Recommendations

1. The government should provide a way that will ease the payment of the loan by the 

students, that is to say after graduation of students the government should pay the average 

salary of the profession as if he or she is employed until employment is found.

2. Government should ensure that sufficient fund should always be made available and 

easily dispensed to students. This can be made possible by increasing the budgetary 

allocation to education and by easing any form of administrative bottleneck.

3. Corruption in Nigeria is a perennial issue. However, no government in the country has 

successfully stamped out the menace, rather the problem of corruption increases with 

every incoming administration. If government intends to make any form of meaningful 



Yobe Journal of Educational Studies (YOJES)Volume 4 Number 1 December, 2025  ISSN:1595-5338

(YOJES) Volume 4 Number 1 Dec., 2025                                      https://ysu.edu.ng/yojes/ 97 | P a g e

progress cutting across all sectors in the country, corrupt individuals must be decisively 

dealt with.

4. For student loan to serve its purpose as at when due, there should be prompt payment or 

disbursement to students that shows interest. This will save the students from sourcing 

educational funds possibly from an inconvenience source. 
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ABSTRACT
The paper investigates early childhood and primary education for sustainable school 
effectiveness in Nigeria. Early childhood and primary education represent the foundation of 
lifelong learning and sustainable national development. The paper is exploratory in nature, as it 
relied on secondary materials. The study took into cognizance the conceptual review of early 
childhood education, primary education and sustainable school effectiveness. Findings reveals 
that early childhood and primary education play some major roles in attaining sustainable 
school effectiveness in Nigeria through the following ways: building learning continuity and 
cognitive growth, creating emotional readiness and classroom stability, ensuring curriculum 
alignment and teacher preparation, building equity and inclusive access and building 
institutional adaptability and systemic support. Identified problems include inadequate funding 
and resource allocation, shortage of qualified and motivated teachers, poor infrastructure and 
learning environment, ineffective curriculum implementation, socioeconomic and cultural 
barriers, governance, supervision, and policy implementation and insecurity and displacement 
as challenges of early childhood and primary education for sustainable school effectiveness. 
However, the study made some recommendations to address some of the challenges. Some of the 
recommendations include strengthening education through financing and accountability, 
improvement of teacher quality and welfare, effective policy implementation and coordination, 
investment in infrastructure for conducive learning environments, addressing socioeconomic 
barriers and promote inclusiveness, strengthening monitoring, evaluation, and school 
leadership, promotion peace and school safety in school environment and fostering research, 
innovation, and community participation in early childhood and primary education. 
Keywords: Childhood, Education, Childhood Education, Primary Education, Millenium 
Development, Sustainable School Effectiveness. 

Introduction

Education continues to be one of the most effective instruments for social advancement, 

economic prosperity and sustainable development. It is noted as an important lever of change for 

the nation and the individual. In education at different levels, it is the foundation and sub-

structure of all educational structures. These early-years phases are the crucial foundation for 

influencing children’s intellectual, emotional, social and moral learning development ‘learners. 

These foundations are also the basis from which a person learns how to become part of an active 

citizen community member (UNESCO, 2023; UNICEF 2023).

mailto:rakiyarabemusa@gmail.com
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In Nigeria, early childhood and primary education occupy a strategic position within the national 

education framework. According to the National Policy on Education (Federal Republic of 

Nigeria, 2014), these stages are intended to provide all-encompassing basic education for all 

children of school age, preparing them with literacy, numeracy, and life skills. The relevance of 

this phase goes beyond individual learning outcomes; it significantly influences the overall 

effectiveness and sustainability of schools across the country. A strong foundation in the early 

years guarantees improved academic performance, social adjustment, and emotional resilience in 

later educational stages (Afolabi & Okebukola, 2022).

However, despite their recognized importance, early childhood and primary education in Nigeria 

continue to face numerous challenges that hinder their effectiveness. The problem of inadequate 

funding, lack of qualified teachers, inadequate infrastructure, poor policy implementation, and 

regional disparities remain prevalent (Ogunlade & Akinsolu, 2023; Okoh, 2023). These problems 

have contributed to declining learning outcomes and school inefficiencies, especially in rural and 

marginalized communities.

Sustainable school effectiveness, therefore, requires not only the provision of access to education 

but also the assurance of quality, equity, and continuity across early childhood and primary 

levels. According to Adewusi, Al Hamad, Adeleke, Nwankwo, & Nwokocha, (2024), achieving 

educational sustainability demands systemic reforms that strengthen instructional delivery, 

teacher capacity, policy execution, and accountability mechanisms.

Conceptual Review

This section conceptualizes the basic terms used in this study: they include the concept of early 

childhood education, the concept of primary education and sustainable school effectiveness. 

The Concept of Early Childhood Education

Early Childhood Education (ECE) refers to the formal and informal educational programmes, 

experiences, and interactions designed to promote the holistic development of children from 

birth to around eight years of age, prior to their entry into formal primary schooling (Aguh & 

Olutola, 2022; UNESCO, 2023). It encompasses early stimulation, care, and structured learning 

that nurture a child’s physical, cognitive, social, emotional, and moral growth, hence, laying the 

foundation for lifelong learning and sustainable human development (Adewusi et al., 2024).
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Recent scholars underscore ECE as a crucial determinant of later academic achievement, social 

competence, and national development (Britto, Lye, Proulx, Yousafzai, Matthews, Vaivada, 

Perez-Escamilla, Rao, & Fernald, 2017; Tijani & Ajayi, 2023). According to Adewusi et al. 

(2024), ECE serves as a strategic investment in human capital, as the quality of early experiences 

profoundly affects a nation’s workforce productivity and equity outcomes. Similarly, Aguh and 

Olutola (2022) conceptualize early childhood education as “an essential formal education given 

to children from conception to eight years for cognitive, social, and emotional development”, 

asserting that neglecting this stage jeopardizes sustainable schooling outcomes.

In Nigeria, the National Policy on Education (Federal Republic of Nigeria, 2014) identifies Early 

Childhood Care, Development, and Education (ECCDE) as the education offered to children 

aged 0-5 years prior to primary school. Nigerian scholars such as Maduewesi (2005) and 

Akinbote (2019) view ECE as not merely a preparatory stage for schooling but as a period 

critical to moral formation, creativity, and early citizenship education. Adedigba and Abdullahi 

(2023) further highlight that pre-school teachers’ competence and motivation strongly influence 

children’s socio-emotional outcomes, reaffirming the link between teacher quality and early 

learning effectiveness.

Conceptually, therefore, ECE can be defined as a comprehensive, developmental, and rights-

based educational process that integrates theories of learning, pedagogy, and social ecology to 

foster well-rounded, resilient, and capable learners. It is both a foundation for lifelong education 

and a tool for achieving sustainable school effectiveness in Nigeria and beyond (Aguh & 

Olutola, 2022; Tijani & Ajayi, 2023; UNESCO, 2023; Adewusi et al., 2024).

The Concept of Primary Education

The concept of primary education is universally recognized as the foundation of formal 

education and the bedrock upon which all subsequent levels of learning are built. It provides 

children, typically between the ages of six and eleven, with the basic cognitive, affective, and 

psychomotor skills necessary for personal development, social integration, and national progress 

(Federal Republic of Nigeria, 2014; UNESCO, 2023). It characterizes the first structured contact 

learners have with institutionalized education, focusing on literacy, numeracy, communication, 

moral instruction, and life skills (Afolabi & Okebukola, 2022; Adepoju & Olaoye, 2024).
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In contemporary terms, Afolabi and Okebukola (2022) defined primary education as “the 

institutional process by which foundational learning aptitudes are cultivated to ensure readiness 

for lifelong learning and participation in a knowledge-based society”. To Ogunlade and Akinsolu 

(2023), it is described as “the most critical level of education for national development, 

providing the initial cognitive and moral grounding upon which human capital formation 

depends.

Adewusi et al. (2024) stressed that primary education must go beyond academic instruction to 

integrate values of sustainability, gender equality, and inclusiveness, aligning with Sustainable 

Development Goal 4 (SDG 4) on quality education. Olaoye and Balogun (2023) expanded the 

definition to include “an equitable and adaptive educational framework that nurtures the 

physical, social, and emotional growth of the learner while equipping them with 21st-century 

competencies.

Recent African education scholars also underscore its developmental role. Osei and Boadu 

(2025) conceptualize primary education as “a transformative stage of formal learning designed to 

bridge the gap between early childhood experiences and structured knowledge acquisition, 

ensuring foundational literacy and socio-emotional maturity”. Similarly, Eze, Nwachukwu, and 

Ajayi (2023) emphasize its role in reducing poverty and inequality by providing equitable access 

to learning opportunities for all children regardless of socioeconomic status.

National Policy on Education (FRN, 2014) defines primary education as the education given in 

institutions for children aged 6-11 years plus, forming the foundation for further education. It 

aims to “inculcate permanent literacy and numeracy, and the ability to communicate effectively”. 

This policy underscores the centrality of the primary level in national development and 

educational planning. Okoh (2023) further argues that effective primary education is the “engine 

room of societal transformation”, as it shapes learners’ values, problem-solving abilities, and 

civic orientation.

Thus, conceptually, primary education can be defined as a systematic, state-supported and 

socially-oriented process of foundational learning aimed at developing the intellectual, moral, 

emotional, and social capacities of children for personal fulfillment and societal advancement. It 

serves as both the starting point of formal education and a strategic tool for national 

sustainability and human capital development (UNESCO, 2023; Ogunlade & Akinsolu, 2023; 

Adewusi et al., 2024).
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The Concept of Sustainable School Effectiveness

The term sustainable school effectiveness (SSE) goes beyond just good results in the short term. 

It’s about whether schools can keep performing well over time despite challenges such as policy 

changes, teacher turnover, or limited resources. Hargreaves and Fink (2006) describe 

sustainability in education as “deep learning that endures and spreads across contexts”. Similarly, 

Hopkins and Reynolds (2001) explain sustainable school effectiveness as a school’s ability to 

maintain improvement even as conditions change. Olanrewaju and Ibrahim (2023) define it as “a 

school’s capacity to preserve instructional quality and leadership coherence while adapting to 

social and economic realities”. Sustainable school effectiveness means that schools are not just 

effective once, but continue to be effective by being adaptable, inclusive, and consistent. It’s 

about continuity, resilience, and balance.

This paper however defines sustainable school effectiveness to be understood as a school’s 

lasting ability to achieve meaningful learning outcomes for all learners, maintain equity and 

stability, and keep improving through reflective leadership and consistent teaching practices.

Early Childhood and Primary Education for Sustainable School Effectiveness in Nigeria

1. Building Learning Continuity and Cognitive Growth

Early childhood education is the foundation for everything that follows. It helps children develop 

curiosity, concentration, and early literacy and numeracy skills. When primary education builds 

directly on these early experiences, learning becomes continuous and more effective.

According to the World Bank (2025), Nigerian children who attend at least one year of ECE 

perform better in reading and math by age eight than those who don’t. This shows that when the 

transition between ECE and primary education is smooth, schools can maintain consistent 

performance over time one of the hallmarks of sustainability.

But when there’s a gap between what children learn in ECE and what they meet in primary 

school, teachers spend more time reteaching basic skills, slowing down the entire system. That 

inconsistency often leads to declining effectiveness.

2. Emotional Readiness and Classroom Stability
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A sustainable school isn’t just one with good test scores; it’s one where students are emotionally 

balanced, confident, and ready to learn. Early childhood education plays a major role in shaping 

these emotional and social foundations.

UNICEF (2024) found that children who attend early learning programs are more cooperative, 

have better attention spans, and relate better with peers and teachers. When these children move 

into primary school, they bring stability into the classroom through fewer conflicts, less 

absenteeism, and more consistent learning outcomes.

This emotional stability strengthens the school’s learning environment, making it easier for 

teachers to focus on teaching rather than managing behavioral problems. Over time, this creates a 

more effective and sustainable school culture.

3. Curriculum Alignment and Teacher Preparation

For learning to be sustainable, what children are taught in ECE must connect meaningfully with 

what they encounter in primary school. Unfortunately, in many Nigerian schools, there’s often a 

disconnect between the two. The Nigerian Educational Research and Development Council 

(NERDC, 2023) notes that the lack of curriculum alignment leads to gaps and overlaps that 

disrupt learning progress.

Teachers also play a central role. Educators who understand both early childhood development 

and primary pedagogy are better equipped to guide students through this critical transition stage. 

When teacher preparation bridges both levels, students experience a smoother learning journey, 

which helps sustain school effectiveness.

4. Equity and Inclusive Access

Sustainable effectiveness isn’t possible without fairness and inclusion. When early childhood 

education is accessible only to a few, usually those in urban or wealthier areas, learning 

inequality begins early and widens through the primary years.

ECE serves as a great equalizer. The World Bank (2025) emphasizes that children from 

disadvantaged backgrounds who attend early education programs are more likely to complete 

primary school and perform better academically. When schools give every child a fair start, they 

create a stronger foundation for long-term effectiveness.
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Inclusive access ensures that schools remain stable and productive across generations, rather than 

collapsing under persistent inequality.

5. Institutional Adaptability and Systemic Support

Sustainability also depends on how flexible and adaptive schools are. When early childhood and 

primary education are treated as connected stages, the entire system becomes more coherent and 

responsive.

The National Policy on Education (2023) now recognizes this connection, integrating ECE into 

the Universal Basic Education framework. However, many schools still struggle with 

underfunding and uneven implementation. To make schools truly sustainable, Nigeria needs 

consistent investment, curriculum coherence, and strong teacher development programs that link 

early childhood with primary education.

Implications for Sustainable School Effectiveness

If Nigeria wants its schools to remain effective over time, it must strengthen the bridge between 

early childhood and primary education. Learning continuity, teacher training, and curriculum 

coherence are key. Thus, the following must be put into practical reality:

Aligning ECE and primary curricula for smooth learning transitions.

Training teachers to understand both early childhood and primary pedagogies.

Expanding access to early childhood education, especially in rural areas.

Monitoring learning progress consistently from pre-primary to primary levels.

These measures will help create schools that don’t just perform well for a while, but stay 

effective, inclusive, and adaptable for years to come.

Challenges of Early Childhood and Primary Education for Sustainable School 

Effectiveness in Nigeria

Early childhood and primary education represent the foundation of lifelong learning and 

sustainable national development. However, in Nigeria, these critical stages of education face 

multifaceted challenges that compromise school effectiveness, quality assurance, and 

sustainability. Despite several reforms, including the Universal Basic Education (UBE) Act of 

2004 and subsequent interventions, the education system continues to struggle with structural 
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and systemic issues (UNESCO, 2023; Adewusi et al., 2024). The following subsections outline 

the major challenges undermining early childhood and primary education in Nigeria.

1. Inadequate Funding and Resource Allocation

One of the most persistent obstacles to effective early childhood and primary education in 

Nigeria is chronic underfunding. Although education is universally acknowledged as the bedrock 

of national development, government spending remains consistently below the UNESCO 

benchmark of 15-20% of national expenditure (UNESCO, 2023). The result is insufficient 

infrastructure, poor remuneration for teachers, lack of teaching and learning materials, and 

minimal access to early learning centers in rural areas (Afolabi and Okebukola 2022; Ogunlade 

& Akinsolu, 2023).

2. Shortage of Qualified and Motivated Teachers

The quality and effectiveness of education largely depend on the competence and commitment of 

teachers. Unfortunately, Nigeria faces a severe shortage of qualified and professionally trained 

teachers in early childhood and primary schools. Many educators lack specialized training in 

child development, early childhood pedagogy, and inclusive education, which are essential for 

effective instruction at the foundational level (Okoh, 2023).

Eze, Nwachukwu, & Ajayi, (2023) note that teacher recruitment in many states is driven more by 

political patronage than by professional merit. Consequently, many teachers lack the pedagogical 

skills and emotional intelligence necessary for engaging young learners. Moreover, inadequate 

salaries, delayed payments, and poor working conditions contribute to low morale and high 

attrition rates (Olaoye & Balogun, 2023; Ogunlade and Akinsolu 2023). These issues 

compromise instructional quality and learning continuity, thereby reducing school effectiveness.

3. Poor Infrastructure and Learning Environment

Another major barrier to effective early childhood and primary education in Nigeria is 

inadequate physical infrastructure. Many public schools operate in dilapidated buildings, with 

insufficient classrooms, furniture, libraries, laboratories, and sanitation facilities (Adewusi et al., 

2024). In some rural areas, classes are held under trees or in temporary structures made of mud 

or wood, exposing children to harsh weather conditions.
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UNICEF (2024) estimates that more than 40% of Nigerian public primary schools lack access to 

potable water and functional toilets, leading to high absenteeism, particularly among female 

pupils. A poor physical environment negatively affects pupils’ concentration, health, and 

motivation to learn. 

4. Ineffective Curriculum Implementation

Nigeria’s National Policy on Education (FRN, 2014) provides a comprehensive framework for 

early childhood and primary education. However, the challenge lies in ineffective 

implementation. The curriculum often fails to reflect local realities, indigenous knowledge, and 

emerging global competencies such as digital literacy, environmental education, and critical 

thinking (Osei & Boadu, 2025).

Afolabi and Okebukola (2022) argue that many teachers are untrained in play-based, learner-

centered, and inclusive teaching strategies. Instead, rote learning remains the dominant method 

of instruction, limiting pupils’ creativity and problem-solving abilities. Olaoye & Balogun 

(2023) further note that the curriculum lacks integration of sustainability concepts and fails to 

equip learners with adaptive skills for the changing world.

Moreover, weak supervision and poor monitoring mechanisms by education authorities 

exacerbate the gap between policy and classroom practice (Okoh, 2023).

5. Socioeconomic and Cultural Barriers

The effectiveness of early childhood and primary education is also constrained by socioeconomic 

inequality and cultural factors. In many low-income households, children are required to engage 

in child labor, street hawking, or farming, which limits school attendance (Eze et al., 2023). 

Ogunlade and Akinsolu (2023) observed that poverty-induced absenteeism is particularly high in 

rural northern Nigeria, where parents prioritize economic survival over formal education.

Cultural beliefs also play a critical role in some communities, especially in the northern regions, 

gender biases discourage the education of the girl child. Early marriage and religious 

misconceptions about Western education (“Boko Haram” ideology) have contributed to low 

enrollment rates among girls (UNICEF, 2024). Thus, achieving sustainable school effectiveness 
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requires addressing these sociocultural and economic disparities through targeted policies, 

community engagement, and inclusive education initiatives.

6. Weak Governance, Supervision, and Policy Implementation

Governance inefficiencies constitute a systemic barrier to effective early childhood and primary 

education in Nigeria. Adewusi et al. (2024) and Okoh (2023) identified overlapping 

responsibilities among federal, state, and local governments as a major source of policy 

inconsistency and lack of accountability. The Universal Basic Education (UBE) program, though 

established to coordinate and fund basic education, has been weakened by corruption, poor 

monitoring, and bureaucratic bottlenecks (Olaoye & Balogun, 2023). Osei & Boadu (2025) point 

out that many education boards lack the capacity and resources to effectively monitor teaching 

quality and school administration.

7. Insecurity and Displacement

In recent years, Nigeria’s education system has been severely disrupted by insecurity and internal 

displacement, especially in the northern regions. The activities of insurgent groups such as Boko 

Haram and bandits have led to the destruction of schools, abduction of students, and closure of 

thousands of institutions (UNICEF, 2024). Ogunlade and Akinsolu (2023) reported that over 

600,000 children were denied access to education in 2023 due to security-related school closures.

This situation not only leads to learning loss and psychological trauma among children but also 

widens regional disparities in educational access and outcomes (Osei & Boadu, 2025). 

Recommendations

Early childhood and primary education remain the bedrock of sustainable school effectiveness 

and national development in Nigeria. However, persistent challenges such as inadequate funding, 

weak policy implementation, poor infrastructure, and teacher shortages continue to undermine 

progress. To strengthen this foundational sector and ensure long-term sustainability, the 

following recommendations and pathways are proposed: 

1. There is need to strengthen education through financing and accountability. The federal and 

state governments should increase budgetary allocation to the education sector to meet the 

UNESCO benchmark of at least 15-20% of total national expenditure. Fiscal accountability 
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through digital tracking of education funds and open reporting systems to curb mismanagement 

(Afolabi & Okebukola, 2022; Ogunlade & Akinsolu, 2023).

2. There is need to improve teacher quality and welfare. Regular in-service training and 

Continuous Professional Development (CPD) programs should be institutionalized to enhance 

teacher capacity (Okoh, 2023). 

3. Effective policy implementation and coordination should be ensured. The Universal Basic 

Education (UBE) Commission, State Universal Basic Education Boards (SUBEBS), and Local 

Government Education Authorities (LGEAs) should strengthen coordination and accountability 

mechanisms. Regular policy audits and evaluations should be conducted to assess compliance 

and impact.

4. There is need to invest in infrastructure in order to create conducive learning environments. 

Schools should be equipped with modern learning facilities, safe water, electricity, and ict ICT 

laboratories.

5. There is need to address socioeconomic barriers and promote inclusiveness. Education policy 

should be aimed at addressing barriers such as poverty, gender discrimination, and child labour.

6. Strengthen monitoring, evaluation, and school leadership should be encouraged. School heads 

and administrators should receive training in transformational and instructional leadership, 

enabling them to foster positive school cultures and improved performance (Okoh, 2023).

7. There is need to promote peace and school safety in school environment. Security agencies 

should be able to carry out their duties effectively. Rebuilding and rehabilitating schools 

destroyed by insurgency, as well as deploying mobile and digital classrooms in displaced areas, 

can help sustain access to education for vulnerable children.

8. There is need to foster research, innovation, and community participation in early childhood 

and primary education. Active community participation through Parent-Teacher Associations 

(PTAs), School-Based Management Committees (SBMCs), and local NGOs can enhance 

ownership and sustainability. 
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Conclusion 

Early childhood and primary education constitute the essential foundation upon which every 

nation builds its human capital and developmental future. In the Nigerian context, these stages of 

learning are not merely preparatory but transformational, shaping the intellectual, emotional, and 

social capacities of children for lifelong learning and responsible citizenship. The sustainability 

of school effectiveness therefore depends on how well these foundational levels are structured, 

managed, and supported.

The study has revealed that inadequate funding, shortage of qualified teachers, weak policy 

implementation, poor infrastructure, insecurity, and socioeconomic inequalities continue to 

undermine the effectiveness of early childhood and primary education. These challenges threaten 

the attainment of Sustainable Development Goal 4 (SDG 4), which seeks inclusive and equitable 

quality education for all.

However, sustainable school effectiveness remains achievable if Nigeria adopts a comprehensive 

and strategic approach that prioritizes quality, inclusiveness, and accountability. Increased 

investment in education, teacher capacity building, effective policy enforcement, digital 

innovation, and community participation are indispensable. The government, private sector, civil 

society, and local communities must work collaboratively to ensure that every child regardless of 

background or location has access to a safe, stimulating, and supportive learning environment.

Ultimately, the future of Nigeria’s education system and national development depends on the 

strength of its early childhood and primary education foundations. When these stages are 

adequately nurtured, they not only enhance academic achievement but also promote social 

equity, economic productivity, and national stability. 
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ABSTRACT
The study determined the relationship between emotional intelligence and academic 
performance of public senior secondary school students in Potiskum educational zone, Yobe 
State, Nigeria. Three objectives, and two hypotheses guided the study. Survey and correlational 
survey research designs was adopted for the study. The population of the study comprised of 
7,424 SS II students from the twenty public senior secondary schools in Potiskum. The sample 
size of the study was 364 students. Multi-stage sampling procedure (stratified sampling, 
purposive sampling, and simple random sampling) was used to sample both schools and students 
of the study. Krejcie and Morgan (1979) table was used to determine the sample size of the 
study. Emotional Intelligence Self-Assessment Scale (EISAS) adapted from Goleman 1998 was 
the instrument used to collect data. The instrument was pilot tested and the reliability coefficient 
of 0.95 was found. The data were analysed using descriptive statistics, Pearson Product Moment 
Correlation, and independent t-test. The study revealed that; the extent of students’ emotional 
intelligence was high (M = 4.43 and SD =.59)., and there exists a significant moderate positive 
relationship (r=.144) between emotional intelligence and students’ academic performance. 
Likewise, the study found that there exists a significant gender difference t(362) = -
10.53,.001<.05 in the students’ emotional intelligence (female students had higher level of EI 
than male students).. Based on these findings, the following recommendations were made: 
Teachers should use teaching methods that will foster EI in their class room in order to develop 
students’ EI. Government should organize workshops on regular bases at every level of 
educational sector for better understanding of emotion by the students and teachers so as to 
achieve greater height in their academic pursuit. Curriculum should be restructured in a way 
that will foster EI in classrooms and laboratories in order to promote students’ AP in present 
and in future.

Introduction
 
Education is an instrument for effective national development, and it is also seen as a tool for 

development in all nations of the world, including Nigeria. This is apparently well indicated in 

the various government educational development projects, policies, programs, and huge financial 

expenditures in education over the years. Yobe State has also realized the importance of 

education as an instrument for the development of any society. It was on this basis that the 

governor of Yobe State, Mai Mala Buni, declared a state of emergency on basic and secondary 

education in the state on the day he was sworn in office, with a view to addressing existing and 

emerging challenges in the sub-sector (Daily-Trust, May 29, 2019). Secondary school education 
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apparently depicts the state government’s concern and genuine attempts to provide free and 

qualitative education to every child in the state. This will no doubt ensure laying a solid 

foundation for the children’s lifelong learning for effective and qualitative educational pursuits. 

Senior secondary education has been the second stage apart from basic education, with an 

official entrance age of 15 years and a duration of three years. Nigerian universities’ 

requirements for admission into bachelor's degrees are a minimum of five credits, including 

English language and general mathematics.

In Yobe State, secondary school students’ academic performance (AP) seems to be 

unpredictable. Over 70% of the students perform below the tertiary institution requirement for 

admission, especially in the West African Examination Commission (WAEC) examination. This 

issue has raised the concerns of parents, teachers, and other stakeholders in the state. In the 2019 

WAEC examination ranking, Yobe State was marked as the least state in AP (National Bureau of 

Statistics, 2019). Yobe State students’ WAEC result analyses from 2016 to 2020 shows that over 

70% of the students will not get admission into tertiary institutions.

Despite the efforts by the Yobe State Government to create an environment that will encourage 

students to achieve high academic performance, the researcher, being a teacher, observed that the 

senior secondary schools in Yobe State are not living up to expectation, there is low academic 

performance in their various examinations and it has become worrisome to parents, teachers, and 

stakeholders. This might be as a result of certain emotional characteristics exhibits by the 

students. It is therefore, against this background that had led the researcher carried out this study 

that determined relationship between EI and students’ AP among public senior secondary 

schools in Potiskum educational zone, Yobe State, Nigeria.

Objectives of the Study

The objectives of the study were to determine:

1. The level of students’ emotional intelligence in public senior secondary schools in 

Potiskum educational zone, Yobe State, Nigeria;

2. Relationship between emotional intelligence and academic performance of public senior 

secondary school students in Potiskum educational zone, Yobe State, Nigeria;

3. Gender difference in the students’ emotional intelligence of public senior secondary 

school students in Potiskum educational zone, Yobe State, Nigeria.
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Hypotheses 

The following null hypotheses were formulated and tested at the 0.05 level of significance.

HO1: There was no significant relationship between emotional intelligence and the academic 

performance of public senior secondary schools’ students in Potiskum educational zone, Yobe 

State, Nigeria;

HO2: There was no significant gender difference in the emotional intelligence of public senior 

secondary schools’ students in Potiskum educational zone, Yobe State, Nigeria.

Emotional Intelligence

The concept of emotional intelligence (EI) was first introduced by Salovey and Mayer in 1990 

and was relatively popularized by Daniel Goleman in 1995. There are three main contributors to 

the EI body of research: Salovey and Mayer, Goleman, and Bar-On. Each has developed their 

own conceptual framework for EI.

EI is important in our everyday lives, as we experience one emotion or another nearly every 

second of our lives. According to Goleman (1995), when EI skills are the main emphasis of 

instruction, educators and students are fostering human development behaviours that are closely 

linked to the advantages of success, reaching goals, and maintaining one's own well-being.

EI permeates and shapes all aspects of our lives, including our professional and personal 

development (Faltas, 2017). It is also the primary predictor of success in life (Cherry, 2018). It 

influences behavior and decision-making, the resolution of conflicts, our self-perception and 

communication, our ability to handle stress in daily life, our performance at work, and our ability 

to manage and lead a team. It supports our development, maturation, and goal-achieving (Faltas, 

2017). Research has shown that emotional intelligence (EI) is positively correlated with a wide 

range of skills, including making decisions and succeeding academically (Cherry, 2018); 

improving life satisfaction and self-esteem, lowering depression ratings (Mayer, Robert, and 

Barsade, 2008). 

Methodology 

The population of this study comprises all the SS II students of public senior secondary schools 

in Potiskum educational zone. There are four local government areas (LGA) in the area of the 

study: Fika LGA has five public senior secondary schools; Fune LGA has five public senior 



Yobe Journal of Educational Studies (YOJES)Volume 4 Number 1 December, 2025  ISSN:1595-5338

(YOJES) Volume 4 Number 1 Dec., 2025                                     https://ysu.edu.ng/yojes/ 116 | P a g e

secondary schools; Nangere LGA has four public senior secondary schools; and Potiskum 

educational zone LGA has six public senior secondary schools. That’s to say, there are twenty 

(20) public senior secondary schools as of the time of the study in the study area. The breakdown 

of the schools and number of the study population is shown in Table 3, even though some of the 

schools are yet to have SS II students. Stratified random sampling was used to sample the 

schools based on their LGA and gender; each of the LGAs was considered strata. In the case of 

Nangere LGA, where the Girl's School is yet to produce SS II students, the co-education was 

purposefully selected for the study. This was to ensure that both the boys’ and the girls' schools 

from each LGA were represented in the study. Simple random sampling was used to select the 

sampled students from each school. Eight (8) schools out of the twenty (20) public senior 

secondary schools were selected. A total of 364 students were selected for the study based on the 

Krejcie and Morgan (1979) table for determining sample size for a finite population, which 

stipulates that the sample size required for the population of 3,637 was 364. Instruments used to 

collect data in this study was the EI Self-Assessment Scale (EISAS), adapted from Goleman 

(1998). To determine the reliability of the instrument, the two sets of responses recorded from 

the pilot testing were analysed using the Cronbach's alpha statistical method and found to be 

similar, with a reliability coefficient of 0.95. The collected data was analysed using mean (X) 

and standard deviation (SD) to answer research questions, while Pearson Product Moment 

Correlation (PPMC) to tests hypotheses 1 and independent t-test was used to determine the 

gender difference in hypothesis 2.

Results

Research Question 1. What is the extent of students’ emotional intelligence in public senior 

secondary schools in Potiskum educational zone Yobe State, Nigeria?

Table 1: Descriptive Analysis of Extent of Students’ Emotional Intelligence in Public 
Senior Secondary Schools in Potiskum educational zone, Yobe State, Nigeria
S/N Emotional Intelligence X SD

1. My feelings are clear to me at any given moment                4.01 .921 

2. I expresses affection physically with hugs or words            3.96 .901 

3. I ask for help when I need it                                                 3.75 1.145

4. I find it easy to explain my feelings                                     4.44 .580

5. My moods are easily affected by external events  4.50 .587
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6. I can easily sense when I am going to be angry 4.42 .533

7. I readily tell others my true feelings                                     4.51 .610

8. I am always proud of what I do                                            4.44 .555

9. Even when I am upset, I am aware of what is happening to me                                                                   4.55 .535

10. I enjoy it when others shows affection for me                     4.42 .532

11. I accept responsibility for my reactions 4.46 .536

12. I find easy to make goals and stick with them                     4.51 .558

13. I am able to listen to others without interrupting                 4.44 .555

14. I can wait for my turn to speak in a group                           4.46 .590

15. I can accept critical comments from others without becoming 
angry

4.48 .543

16. I maintain my composure, even during stressful times        4.41 .526

17. If an issue does not affect me directly, I don’t let it bother me                                                          4.45 .551

18. I can restrain myself when I feel anger towards someone    4.48 .558

19. I am able to judge a situation before getting involved          4.41 .599

20. I am able to control feelings of frustration so they don’t  
interfere with what I’m doing                             

4.47 .552

21. I consider the impact of my decisions on other people                                                                          4.43 .534

22. I can easily tell if the people around me are becoming annoyed 4.43 .539

23. I sense it when a persons’ mood changes                              4.44 .565

24. I am able to be supportive when given bad news to others   4.43 .544

25. I am generally able to understand the way other people feel                                                                                         4.47 .516

26. I am able to listen to others without interrupting                  4.48 .577

27. It genuinely bothers me to see other people suffers              4.40 .564

28. I usually know when to speak and when to be silent 4.48 .527

29. I care what happens to other people                                     4.55 .525

30. I can stand for people even without their consent                4.49 .512

31. I am able to show affection to others 4.55 .520

32. I can play in a group cooperatively 4.59 .520

33. I find it easy to share my deep feeling with others 4.44 .545
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34. I am able to maintain friendship over time 4.50 .548

35. I am able to adjust to changes in routines 4.54 .547

36. I am able to share my belongings with my friends 4.49 .582

37. I am able to get over being hurt quickly 4.51 .549

38. I like helping people 4.48 .567

39. I am able to comply with rules of school/home 4.50 .563

40. I am able to make someone feel better if very upset 4.36 .633

GRAND MEAN/STD 4.43 0.59

Table 1 presents the students’ EI mean score and standard deviation in public senior secondary 

schools in Potiskum educational zone, Yobe State. This reveal that students in public senior 

secondary schools in Potiskum educational zone, Yobe State, had a high extent emotional 

intelligence (M = 4.43 and SD =.59).

HO1: There is no significant relationship between EI and AP among public senior secondary 

school students in Potiskum educational zone, Yobe State, Nigeria.

Table 2: Comparison between Emotional Intelligence and Academic Performance

Variables N X SD r P-value Remark

EI 364 176.62 8.392

.144 .006 Reject HO1

AP 364 71.75 9.262

Significant at .05

Table 2 revealed that there exists a positive relationship (r =.144) between the students’ EI and 

their AP in public senior secondary schools in Potiskum educational zone, Yobe State. This is 

because the probability value is less than the alpha value (p<α,.006<.05) at correlation index r 

=.144. This shows that the higher their level of EI, the better they perform academically. Hence, 

the null hypothesis, which states that there is no significant relationship between EI and AP 

among public senior secondary school students in Potiskum educational zone, Yobe State, is 

hereby rejected.
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HO2: There is no significant gender difference in EI of public senior secondary schools’ student 

in Potiskum educational zone, Yobe State, Nigeria.

Table 3: Gender Differences in Students’ Emotional Intelligence

Gender N X SD Df T P-value Cohen’s d

Male 197 172.88 6.615

362 -10.533 .000 -1.09

Female 167 181.02 8.137

t(df)=t, p<α

Table 3 revealed the existence of a significant gender difference in the EI of students in public 

senior secondary schools t(362) = -10.53,.001<.05. The higher mean score (181.02) and SD 

(8.137) show that female students had a higher level of EI than male students (M = 172.88 and 

SD = 6.615). However, Cohen’s d (-1.09) shows that the gender difference is not much. Hence, 

the null hypothesis, which states that there is no significant gender difference in the EI of 

students in public senior secondary schools in Potiskum educational zone, Yobe State, is hereby 

rejected.

Discussion 

Findings from research question one indicated that students in public senior secondary schools in 

Potiskum educational zone, Yobe State, had high extent emotional intelligence (M = 4.43 and 

SD =.59). Findings of research question one agree with the earlier findings of Mohzan, Hassan, 

and Abd-Halil (2013), who also found a high level of students’ EI.

Findings from Hypothesis One found a significant relationship between EI and of public senior 

secondary school students in Potiskum educational zone, Yobe State. This goes in line with the 

works of Ogundokun and Adeyemo (2010); Nwadinigwe and Azuka-Obieke (2012); Ogunsaju, 

Adeyanju, and Oshinyadi (2015); Oyewunmi, Osinbajo, and Adeniji (2016); Amalu (2018); 

Babajide and Amosu (2019), who reported a significant positive relationship between EI and 

students’ AP in different parts of Nigeria (Ibadan, Lagos, Ogun, and Makurdi). Similarly, the 

finding is in consonance with studies conducted in other countries, as in Ahmad, Ali, and Tariq 

(2019), who conducted a study in Pakistan, Ranjbar, Khademi, and Areshtanab (2017) conducted 

a meta-analysis of 23 articles about the relationship between EI and academic achievement 

among university students in Iran, and Chew, Zain, and Hassan (2013) who conducted their 
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study in Malaysian university. These studies reported significant relationship between EI and 

students AP.

Finding from the second hypothesis indicates that there is a significant gender difference in the 

EI of students in public senior secondary schools in Potiskum educational zone, Yobe State. 

Hence, the null hypothesis is hereby rejected. This result is in consonance with a study by 

Fallahzadeh (2011), who reported a significant gender difference in EI of students. However, the 

finding is in total disagreement with the studies of Adil, Malik, and Chaudry (2012); Farooq 

(2000); and Schutte, Malouff, Hall, Haggerty, Cooper, and Golden (1998), who reported no 

significant variation in the EI of students on the basis of gender.

Conclusion 

Based on the findings of the study, it was concluded that emotional intelligence has significant 

relationship with students’ academic performance in public senior secondary schools in 

Potiskum educational zone, Yobe State, Nigeria. It was also concluded that there exists a 

significant gender difference in the students’ emotional intelligence in public senior secondary 

schools in Potiskum educational zone, Yobe State, Nigeria. 

Recommendations 

1. Teachers should use teaching methods that foster emotional intelligence in their 

classroom in order to develop students’ EI skills.

2. The government should organise workshops on a regular basis at every level of the 

educational sector for better understanding of emotion by students and teachers so as to 

achieve greater heights in their academic pursuit.

3. Social and emotional learning programs should be incorporated in curriculum; this will 

help improve not only the emotional intelligence but also the academic performance of 

the students.
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ABSTRACT
The paper is aiming at providing the explanation on the importance of Project-based Learning 
as method for Geography map reading instructions in senior secondary schools in Nigeria. 
Related concepts such concept of Geography, Map reading, Projects-Based Learning were all 
discussed by the writers. The literature as well portrayed the necessary steps for implementation 
of PBL that teachers might follow when integrating PBL activities in their classrooms. 
Therefore, the paper concluded that: the literature mentioned throughout the article supported 
the significance of PBL activities in classroom and its benefits to students and teachers. Also, the 
paper suggested among others that; the culture of using PBL should be spread among schools 
throughout workshops, seminars and training sessions. Teachers should receive in-service 
training on how to apply PBL, Parents should be familiarized with the importance of PBL.

Keywords: Project-Based Learning, Geography, Map reading

Introduction

Geography is an academic discipline that is geared towards the study of the inter relationship 

among phenomenon on the earth’s surface and those in the atmosphere (Aderogba 2017). 

Geography is a school subject which is very wide and interesting. Map Reading and 

interpretation are from practical Geography which are also compulsory in SSCE examinations 

for geography students to attempt. Unfortunately, practical Geography poses problems for 

students and weakens their morale and enthusiasm in geography; thus, leading to high rate of 

poor performance in Geography in Senior School Certificate Examinations (SSCE) for years, 

(Utazi 2018).

Obote (2023), states that the study of Geography in senior secondary schools provides 

opportunities for learners to develop their intellectual capacity for life-long learning and for 

generic skills such as critical thinking, information processing, problem solving, decision-

making, among others. The objective of Geography syllabus should be learner-activity oriented 
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rather than teacheractivity dominated (Obote, 2023). On the contrary, most teachers practice the 

traditional lecture method that makes learners passive. In most Geography classrooms, learners 

have been taught geographical facts and concepts with minimal understanding. Thus, literature 

indicates that teacher-centred approaches dominate learners’ engagement in the knowledge 

construction activity Mubita et al (2023). Demirci et al. (2010) indicate that placing learners at 

the centre of learning while encouraging teachers to act as facilitators during the teaching process 

necessitates the use of activities in teaching and learning, which is commonly referred to as 

activity-based learning paradigm in pedagogical parlance. Demirci et al. (2010) further state that 

activity-based learning means learning by doing and it comprises many different in-and-out of 

school activities practiced by learners either individually or as a group. It ranges from role-

playing, discussion, field trips, group work, projects and laboratory experiments and other 

methods, which, engage, learners to construct their own knowledge, (Aydin, 2011). 

The paper is trying to show the effectiveness of PBL in promoting students’ learning and 

academic performances, increasing their retention and enhancing their innovation and 

entrepreneurship skills. Therefore, this paper aims to examine the possibility of applying PBL in 

senior secondary schools Geography students in Nigeria and also explains it is benefits, it also 

aims to explain the concepts of PBL, Geography, Geography map reading as well as the way 

forward that might facilitate the implementation of PBL.

Concept of Project-Based Learning (PBL)

Project Based Learning (PBL) is a student-centred teaching method based on constructivism and 

constructionism theories developed by Gergen, (1995); Piaget and Inhelder (1969); Vygotsky, 

(1978). A review of literature shows that PBL has increasingly been trialled and adopted across a 

diversity of educational institutions worldwide (Pereira, et al, 2017 and Willkson, 2014). The 

main purpose behind developing this method is to create effective learning opportunities where 

learners can work collaboratively in groups to answer a driving question, solve a problem, or 

tackle a challenge with an aim of creating an end product (Bell, 2010). PBL is not limited to 

providing students with content knowledge, but further develops their psychomotor and social 

skills, such as searching for information from different resources, critical thinking, problem 

solving, self evaluation, summarizing and giving presentations which are highly recommended 

for long life learning. In other words, “It educates the whole child rather than focusing on one 

aspect of learning” (Phillips, et al. 1999)
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Consequently, more emphasis is currently placed upon the implementation of PBL in classroom 

as stated by Thomas (2010) who described PBL as an effective method of teaching that can be 

used in various “contexts, including racially groups and low achievers”. Unlike traditional 

methods of teaching where teachers are considered the main source of information and dominate 

most of talk time in class ( Aldabbus, 2008), PBL provides valuable opportunities for students to 

be engaged individually and in groups in formulating the enquiry questions, setting goals and 

planning for the process of conducting and designing the project (Markham (2003). This shows 

the role of the teachers who are seen as facilitators and advisers, provide students with adequate 

guidance and feedback. They give students more room to choose the way they approach the task 

which motivates students to be more independent. Besides that, students have to work together in 

groups, distributing roles, helping and supporting each other, searching for information, sharing 

experience, designing activities, and reflect on the knowledge and social skills which are 

essential for lifelong learning. Bell, (2010) summarized the remarkable advantages of PBL as it 

motivates students to be fully engaged in the process of learning and gives them a feeling of 

satisfaction. They also observed that PBL encourages students to collaborate with each other in 

solving problems; it promotes selflearning as students become more responsible in their learning; 

and as PBL involves a range of activities, it meets various learning needs and interests of 

learners. PBL is sparkling method of teaching through which students can discover the 

challenges and problems in the world around them. The responsibility of learning is transferred 

from teacher to students’’ (Grant, 2011). According to Gubacs, (2004) learners have the chance 

to self assess their own end products, they can also evaluate their classmate’s projects and give 

constructive feedback to each other. This would help them to become aware of their own 

strengths to be enhanced and weaknesses to be eradicated.

Going by the above definitions of PBL, one can deduced that PBL is a students’ centred teaching 

method where students learned by working on real-world projects interacting multiple 

subjects/topics and skills and also taking the ownership of their learning and encourages 

innovation and entrepreneurship.

Concept of Geography

Geography is considered the study of the earth’s environments, peoples, and the interactions 

among them. It is simply about the world of the living and non-living organisms. Abdul (2007) 

defined Geography as a science of spatial relationships that focuses attention mainly on the 
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interaction between man and his environment. The study of Geography is concerned with the 

interaction between humans and their surrounding environments and the influence they have on 

each other. More than that, it entails the understanding of the earth as the world of man. 

Baerwald (2010) explained that Geography is of an interdisciplinary nature. That is, Geography 

as a discipline cuts across other disciplines such as agriculture, industry, economic development, 

anthropology, ethnography, among others. Geography is instrumental to cross-disciplinary 

learning and helps the student to recognize the connections between Geography and other fields 

of study or specializations. Therefore, knowledge of Geography is essential for successful living 

because of its practicable intellectual value (Abidoye & Ogunniyi, 2012).

Geography is an academic discipline that is geared towards the study of the inter relationship 

among phenomenon on the earth’s surface and those in the atmosphere (Aderogba 2017). 

Geography is a school subject which is very wide and interesting which borders with other 

subjects in science and social sciences and call on the part of the students for a lot of hard work 

to obtain mastery of concepts therein and find learning pleasurable. While Eze (2013), sees 

geography as a school subject which is versatile, expressive, creative, problem solving, practical 

and intellectual- stimulating. Aderogba (2012), pointed that, the contents of geography syllabus 

in Nigeria as contained in WAEC and NECO (2004), have been grouped into; elements of 

practical geography, (which covers map work), physical geography, human geography, regional 

geography of west Africa with particular emphasis on Nigeria; geography of Africa and field 

work.

Concept of Map Reading

Map work or map reading is an important aspect of secondary school Geography curriculum. 

Map according to Fuechsel (2014), is described as the “graphical representation, drawn to scale 

and usually on a flat surface such as geographical, geological or geo-political maps of an area on 

the earth`s surface or of any other celestial body”. Maps are indispensable tools for geographers 

at different level (Stevenson 2011). Map can also be described as the representation of earth’s 

surface on two dimensional surface. The different types of maps used in teaching and learning 

geography include topographical maps, political maps, thematic maps, climatic maps, road maps 

and economic maps.

Topographical maps are mostly used in the secondary schools standardised examinations like 

WAEC/ and NECO. The use of topographical maps as the core area of map reading and 
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interpretation is emphasised (Amosun, 2016). These topographical maps that are drawn to scale 

are presented to students as a big and wide sheet representing both physical and man-made 

features using contour lines and symbols.

Map has been described as the most important tool of geography (Martin & Thomsom, 2018). 

Map questions are compulsory for geography students to attempt in WAEC and NECO. The 

poor performance of students in geography is worrisome and of great concern by geographers 

and the organisations concerned (Sakiyo & Badau 2015). This poor performance may be 

attributed to factors like the role of teachers, parents, school environment, society and the 

government among others (Ahmad 2018). Various researches cited like Falode, Usman, 

Chukwuemeka, and Muhammad (2020) stressed that poor methods of teaching and poor attitudes 

of students towards the subject are responsible for the low performance of students in the subject. 

Lawal, Akahomen and Gbakeji, (2014) found that inadequate teachers, lack of teaching facilities, 

vastness of the subject as the major factors` led to students unwillingness to offer the subject. 

Consequently, the number of candidates qualified for admission to study the subject at tertiary 

institutions is worrisome (Lawal, 2015).

Important of PBL in Teaching Geography Map Reading

Among all the methods of teaching Geography, PBL is the most important which is frequently 

applicable to teaching-learning process. It is an approach which stands against the traditional 

method of teaching where the theoretical knowledge from the book is accepted and received by 

the students. In propagating this approach, American educationist John Dewey did much work. A 

Project is a significant unit of activity, having educational value and aimed at one or more 

definite goals of understanding. It involves investigation and solution of problems and frequently 

the use and manipulation of physical materials. It is planned and carried to completion by the 

students and the teacher in a natural life-like manner.” Project may be individual or co-operative, 

large or small. It may be employed according to the mental age of the students. But that must be 

done under the guidance of an expert. Psychologically, the PBL is based on the principles of 

learning by doing which encourages maximum amount of purposeful activity on the part of the 

students. Adopting this method, the heart, head and hand are to be functional. That means both 

the physical and also the mental powers of the child are to be exercised or utilized (Usman, 

2022).
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Basic Principles of PBL 

Some of the basic principles of Project-Based Learning as highlighted by Usman, (2022) are as 

follows:

1. The project must be based on activity-mental or motor.

2. It must be purposeful in its action.

3. Under the project, the Learners must accumulate experience-manipulative, concrete or 

mental.

4. It must provide real experience.

5. It must be useful in nature.

Steps of Project-Based Learning Method

The Project-Based Learning method according to Usman, (2022) consists in the following steps:

a. Providing a situation: A Project is never to be forced upon pupils. Situations may be 

provided by conservations or different topics, discussions on pictures, buildings or cities, 

by telling stories or taking out children on excursions and educational tours and trips.

b.  Choosing a Project: After a situation has been provided, the next step is the choice of a 

good project. The Learners must feel that the project is their own. The project should be 

chosen based on its relevance and potential to meet the genuine needs and benefits of the 

students.

c. Planning: After suitable choice has been made, the next step is to prepare a plan for the 

execution of the project. The entire planning is to be done by the Learners under the 

guidance of the teacher, after a good deal of discussion. Each child should be encouraged 

to participate in the discussion and offer his suggestions. The entire plan should be put in 

black and white by the learners if their project book is complete.

d. Executing: When the plan is ready the teacher should encourage the learners to put it into 

practice. He should ask the learners to assign duties and distribute work among 

themselves, according to their individual interests and capacities. Each must be given 

some duty to do for the successful completion of the project. Then, they should be asked 

to work in cooperation with one another till the project is complete.

e. Judging or Evaluating: After the completion of project, the student should be asked to 

review their work. They should note their mistakes, if any, and see whether they had 
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proceeded, according to the plan or not. It is a sort of self-criticism which is very 

important from training and should never be neglected.

f. Recording: All the students should maintain a project-book in which they should put 

down a complete record of all the activities, connected with the project. This record will 

include the choice of project, its planning, discussions held, difficulties felt, duties 

assigned, references and books consulted, information gathered, experiences gained, 

guidance sought etc. Important points for further references and guidance are also to be 

noted down (Usman, 2022).

How PBL Methods Differ from other Methods 

Projects based on PBL create more freedom for students, so they can select the suitable topic, 

resources to be consulted, distributing responsibilities among group members and the way they 

design and display their final products (Marwan, 2015). In a study conducted by (Thomas, 2010) 

indicated that students who learn by PBL are able to develop better social interactions and are 

more punctual in terms of attendance. This behaviour has positive impact of students learning. 

Similarly, Edelson, et al (1999) in Aldabbus, (2018) argued that the way students conduct the 

project, the material to be used and roles of participants the way they design the end product 

foster their intellectual powers throughout problem solving skills, thinking and reflecting on the 

various stages of the project.

According to Thomas (2010), it has been observed that only few teachers who experienced some 

serious difficulties in implementing PBL in their own classrooms. However, this method, as any 

other method of teaching, has some drawbacks as illustrated by Habok and Nagy (2016) who 

argued that PBL is a “highly time consuming activity and requires great attention to detail”. In 

addition, students who lack the skills of working in groups may face some challenges in working 

collaboratively (Johnson & Johnson 1989). Likewise, Ladewski, et al., (1991) in Aldabbus, 

(2018) indicated that ‘’the implementation of PBL can conflict with deep-seated beliefs on the 

part of a teacher’’. That is, some teachers resist any suggested shift from the methods of teaching 

they use to apply with their students to more advanced methods as PBL. Other challenging issues 

reported by Marx et al. (1997) stated that projects usually take more time than expected. They 

added that some teachers find it difficult to monitor and scaffold students' activities, as they 

either give them too much freedom or too little modelling. Some students were unable to come 

up with effective driving questions, keep up motivated and actively engage in the process of 
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conducting the project till the end. They also noted that some students were sometimes not able 

to access the technology necessary to search for information.

 Guide to Efficient PBL 

There are a few recommendations as a teacher to keep in mind when implementing a PBL 

activity in their class. This guide can aid teachers in adopting a successful project-based learning 

activity as discussed by Kokotsaki et al, (2016);

1. Supporting students: Teachers need to guide their students during a PBL activity and 

offer advice and direction to ensure their productivity and a fitting environment.

2.  Supporting teachers: Teachers need to feel supported as well when initiating a new 

teaching method in their classrooms. Schools need to offer trainings and professional 

development meetings to encourage teachers in applying PBL.

3.  Group work efficiency: Students need to work together in an effective way to guarantee 

the same level of participation and learning.

4.  Stabilizing an informative and independent approach: Teachers need to create a balance 

were students gain ascertain knowledge about a topic before delving into independent 

work.

5.  Assessment: Choosing the proper tools for assessing the students after completing a PBL 

activity, either by self-reflections and evaluations or peer evaluations.

6.  Student choice: Students should be comfortable during the PBL learning process to feel 

they have control over their learning. 

Implementation of PBL 

PBL typically involves the following steps: significant content should be carefully chosen to 

meet the learners’ needs and attract their attention. Then the topic should be introduced in an 

interesting way such as activating students’ prior knowledge through short discussion, eliciting 

questions, displaying a video or a trip. The main purpose of this stage is to stimulate students and 

encourage their eagerness to know more about the topic. After introducing and discussing the 

topic, students are encouraged to come up with a driving question to help them stay focused on 

the area of the project and to give them a purpose behind conducting the project. The question 

should be challenging, open ended and directly related to the core of the project. However, 

different groups might have different driving questions (Aldabbus, 2018).
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Aldabbus (2018) further explained that it is very important to make the project meaningful by 

giving students enough freedom for their voice and choice about how to carry out the project. 

They should be encouraged to use their ideas in designing the project, what materials to be used, 

and sources of information and how to present the end product. This room would help them to be 

more creative and independent learners. During the process of conducting the project, teachers 

should make sure that learners have sufficient time and opportunities to practice skills such as 

effective communication, using technology, critical thinking and problem solving which all are 

important for 21st century job market. 

He also opined that after answering the main driving question, learners have to share with each 

other the gathered information to be evaluated and summarized, then more sub questions can be 

generated by students for more detailed information. Feedback and revision is another important 

element of project based learning. The teacher along with peers work together to provide 

constructive feedback to each other. Students usually learn from the process of conducting the 

project through which they revise and modify their work according to the feedback received 

from their teacher and peers. Presenting the end product to a public audience like students and 

teachers of other classes, parents, community members and friends is considered the main 

motive for students to work hard and feel proud of what they have done. So students should be 

encouraged as much as possible to display their projects and talk about them to other people and 

answer their questions. 

Challenges of Project-Based Learning

Project-Based Learning (PBL) is an effective instructional approach, but it also comes with some 

challenges. Here are some of the common challenges associated with PBL:

1. Challenges related to curriculum: The curriculum is artificial and not based upon 

something authentic. Therefore, teachers found it difficult to adjust it to be taught in 

meaningful projects. Some of them used it as a normal project or as a task based learning 

neglecting the elements of PBL. As it has been mentioned earlier, the curriculum was not 

designed to be taught by PBL. Therefore, teachers should strive to find out how the 

content of the lesson modified and contextualized so that it can be taught by PBL while 

preserving the objectives of the lesson. However, this is a common problem and often 

happens especially when the emphasis is placed upon the end product rather than the 

process of conducting the project “The true focus of PBL is encouraging students to 
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engage in inquiry, explore real-world contexts, and share their learning with others’’( 

Holland, 2015).

2. Time Management: Managing time effectively to complete projects within a given 

timeframe can be challenging for both students and teachers (Thomas, 2000). Ensuring 

that students stay on track and meet deadlines can be difficult, requiring careful planning 

and monitoring (Bell, 2010).

3. Limited access to Resources: Resources such as technology, materials, or facilities, can 

hinder the implementation of PBL (Grant, 2002). Ensuring that all students have equal 

access to resources can be a challenge, particularly in under-resourced schools.

4. Teacher Support and Training: Teachers may need training and support to effectively 

implement PBL in their classrooms, requiring ongoing professional development 

(Darling-Hammond & Richardson, 2009). Teachers may struggle with the shift from 

traditional teaching methods to PBL, requiring flexibility and adaptability (Windschitl, 

2002).

5. Classroom Management: Managing classroom noise and activity levels can be 

challenging in a PBL environment, requiring careful planning and classroom 

management strategies (Jones & Jones, 2010). Ensuring that students stay focused and 

on-task can be difficult, requiring regular monitoring and feedback (Emmer & Stough, 

2001).

By understanding these challenges, educators can better prepare themselves to implement PBL 

effectively and overcome potential obstacles.

Conclusion

The Common Core and other present-day standards emphasize real-world application of 

knowledge and skills, and the development of success skills such as critical thinking/problem 

solving, collaboration, communication in a variety of media, and speaking and presentation 

skills. Projects allow teachers to work more closely with students doing high-quality, meaningful 

work, and in many cases to rediscover the joy of learning alongside their students.

The importance of maps in secondary schools geography cannot be over emphasised. This is 

because, the skills that can be learnt  through the teaching and learning process of map works in 

geography include reflective thinking, observation, accurate measurement, patience, respect for 

other peoples` opinion, and appreciation of the environment all of which are important in the 
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existence of man on earth (Federal Republic of Nigeria( FRN), 2013). When these map work 

skills are properly acquired by a geography student, there would be possibility for the student 

attain a better achievement in geography. The literature mentioned throughout the article 

supported the significance of PBL activities in classroom and its benefits to students and 

teachers. The literature as well portrayed the necessary steps for implementation of PBL that 

teachers might follow when integrating PBL activities in their classrooms.

The Way Forward

1. The culture of using PBL should be spread among schools throughout workshops, 

seminars and training sessions. Teachers should receive in-service training on how to 

apply PBL.

2. PBL should be taught along with problem based learning, inquiry based learning and

task based learning.

3. Curriculum on Practical Geography should be authentic and originally designed to be 

taught by PBL.

4.  Display area where distinctive projects can be displayed to motivate other students 

should be made available to students.

5. Rewards for best projects should provide.

6. Collaboration among teachers within the same school should be encouraged.

7. There should be an application of different effective assessment tools that assess the 

process and the end product.
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ABSTRACT

This study investigated the effects of self-management and social skills counselling techniques on 
remediating bullying among secondary school students in Gombe Local Government Area, 
Gombe State. Utilizing a quasi-experimental design, the research involved 36 secondary school 
students (18 males and 18 females) from three purposively selected secondary schools. The 
students were divided into two experimental groups and one control group, each experimental 
group received six weeks of counselling focused on self-management and social skills 
techniques. The Students’ Bullying Behaviour Questionnaire (SBBQ) was employed for data 
collection. Data analysis was performed using inferential statistics tool i.e Analysis of 
covariance (ANCOVA) it was used for testing hypothesis one and two, findings revealed 
significant effects of both self-management (F=148.687, P=.000) and social skills counselling 
techniques (F=75.555, P=.000) on reducing bullying behaviors. Additionally, no significant 
differences in bullying behaviors were observed between male and female students after 
receiving the interventions (t-cal = .475, P=.640 for males; t-cal = .023, P=.982 for females). 
Based on these results, the study recommends that school counsellors in Gombe Local 
Government Area should integrate self-management and social skills counselling techniques into 
their programs to effectively address and reduce bullying among secondary school students.

Keywords: Students’ Bullying Behaviour, Self-Management Counselling Technique and Social 
Skill Counselling Technique 

Introduction

Bullying is a pervasive global issue with far-reaching consequences, affecting not only the 

victims but also the perpetrators and bystanders. The primary goal of education, as outlined in 

Nigeria’s National Policy on Education, is to develop morally sound and effective citizens (FGN, 

2014). However, bullying undermines this objective by fostering emotional and antisocial 

behaviors such as depression, aggression, and anxiety among students. Grotpeter (2003) asserts 

that bullying is linked to internalized difficulties like loneliness and mental illness, affecting both 

the aggressors and their victims. Furthermore, bullying manifests in various forms, including 

physical aggression, verbal abuse, and cyberbullying, which is increasingly prevalent among 
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adolescents due to technological advancements (Gladden et al., 2014). Addressing bullying is 

essential in fostering a peaceful school environment where students can thrive academically and 

socially.

The prevalence of bullying in Nigerian schools is alarming, with studies revealing high rates of 

victimization and perpetration among students. For instance, research by Egbochukwu (2007) 

found that nearly four in five junior secondary school students in Benin City had experienced 

bullying, while 71% admitted to being perpetrators at least once. This highlights the need for 

targeted interventions such as self-management and social skills training to help students regulate 

their emotions and foster healthy interpersonal relationships. Kljakovic (2015) emphasized that 

self-management counseling techniques can assist students in developing resilience, improving 

their social skills, and mitigating the adverse effects of bullying. Furthermore, Craig, Harel-Fish, 

and Fogel-Grinvald (2019) noted that the prevalence of bullying varies across countries, 

reinforcing the notion that a multifaceted approach is necessary to address this complex issue. 

Implementing effective counseling strategies and promoting social skills can help curb bullying 

and ensure a safer, more inclusive school environment. The study is about finding out the effect 

of self-management and social skills counselling techniques on remediating bullying among 

secondary school students in Gombe State

Statement of the Problem

Bullying is a widespread issue in secondary schools, including Nigeria, with severe 

consequences for victims and perpetrators. Despite its high prevalence, it remains largely 

unaddressed, leading to long-term emotional, social, and academic challenges. Many Nigerian 

schools perceive bullying as a normal experience, preventing adequate intervention. Victims and 

perpetrators often suffer from anxiety, depression, low self-esteem, and poor academic 

performance. While self-management and social skills training are effective in addressing 

bullying, their impact in Nigerian schools remains underexplored. Existing studies focus more on 

prevalence and causes than intervention, particularly in Northern Nigeria. This study aims to 

assess how these counseling techniques can reduce bullying and improve students’ relationships 

in Gombe State.

Objectives of the study

The following objectives are to:-
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1. Assess the Effect of self-management and social skills counselling techniques on 

bullying behavior among secondary school students in Gombe LGA.

2. Investigate gender differences in the effects of self-management and social skills 

counseling on bullying behavior among male and female students in Gombe 

LGA.

Research Hypotheses

1. Ho1. Self-management and social skills counseling have no significant effect on bullying 

behavior among secondary school students in Gombe LGA.

2. Ho2. There are no significant gender differences in the Effect self-management and 

social skills counseling on bullying behavior in Gombe LGA?

Literature Review

The reviews of this research have both theoretical and practical significance.

The conceptual framework for this study integrates self-management and social skills counseling 

techniques in addressing bullying. These concepts are explored in relation to the study’s 

variables to understand their impact on modifying bullying behavior among students.

Self-Management: introduced by Donald Meichenbaum in 1972, is a cognitive-behavioral 

technique used to replace maladaptive thoughts with positive ones. It involves engaging parents 

and family members in therapy sessions to help individuals regulate emotions, control impulses, 

and build resilience. This approach fosters healthy interpersonal relationships, reduces harmful 

behaviors, and enhances emotional well-being.

Self-Management Strategies; are taught in group counseling sessions over several weeks, 

focusing on education, practice, and application in daily life. Techniques include goal-setting, 

monitoring progress, and expressing emotions constructively. The training helps individuals 

recognize the negative effects of bullying and encourages behavioral change. Self-management 

strategies are categorized into environmental, behavioral, and cognitive strategies. 

Environmental strategies involve modifying one’s surroundings to reduce undesirable behaviors. 

Behavioral strategies focus on reinforcing positive actions and discouraging negative ones. 

Cognitive strategies address thought patterns by replacing negative self-statements with positive 

affirmations.
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Concept of Social Skills; Social skills are essential for effective communication, relationship-

building, and conflict resolution. They help students navigate social interactions positively and 

prevent aggression. Developing social skills improves academic performance and emotional 

well-being, making them critical in bullying prevention and intervention. Importance of Social 

Skills. Acquiring social skills enables individuals to adapt, interact effectively, and manage 

social situations confidently. Research highlights their role in fostering resilience, reducing 

dependence on others, and ensuring successful socialization. Strong social skills contribute to 

academic success and emotional stability. Effective social skills include maintaining eye contact, 

using proper body language, being assertive yet respectful, choosing appropriate communication 

channels, and demonstrating flexibility. Other essential skills involve accepting criticism, staying 

positive, showing respect, and embracing one’s uniqueness. These skills help individuals form 

meaningful relationships and navigate social challenges successfully.

Olatunbosun (2016), Studied the efficacy of Cognitive Behaviour Therapy (CBT) on reducing 

bullying in secondary schools in Port Harcourt, Rivers State. Findings showed CBT significantly 

reduced bullying behaviors, recommending its use alongside seminars to train counselors and 

encourage bullying reduction programs.. Ada Mary Juliana et al. (2016): Explored the 

prevalence, causes, and effects of bullying in tertiary institutions. Their findings indicated 

bullying negatively affected academic performance, self-esteem, and health. They recommended 

the enforcement of anti-bullying laws and development of appropriate codes of conduct in 

universities.

Abdulmanan (2017): Investigated bullying's effects on class attendance and academic 

performance in Northern Nigeria. The study found higher bullying rates in public schools and 

male students were more involved. Recommendations included improving student supervision 

and providing counseling to address bullying. Glory Namadi et al. (2018) Examined bullying 

prevalence in three secondary schools in Rivers State. Their results showed bullying, especially 

name-calling and intimidation, caused poor academic performance and lack of concentration. 

They recommended intervention programs by stakeholders to reduce bullying. Fareo (2018): 

Focused on bullying's impact on learning in Adamawa State. It found significant negative effects 

on students' learning, with a gender difference in bullying behavior. Recommendations included 

school-wide education and bullying prevention programs. Oguzie, Obi, and Nnadi (2019): 

Analyzed the effect of self-management techniques on shyness in secondary school students. 
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They found that self-management techniques effectively reduced shyness, especially among 

female students, and recommended its broader use by counselors. Ismail et al. (2019): 

Investigated the prevalence of bullying victimization among adolescents in Sokoto, finding high 

rates of bullying. They recommended anti-bullying programs and stronger protective policies in 

schools. Ezeribe (2019): Studied the effects of Rational Emotive Behaviour Therapy (REBT) on 

bullying. Results showed REBT significantly reduced bullying among secondary school 

students, irrespective of gender. It was recommended that students engage in REBT for behavior 

modification. Sani (2019): Investigated the prevalence of drug abuse and the efficacy of REBT 

for treatment in Kano State. Findings showed high drug abuse among males and the efficacy of 

REBT. It recommended awareness programs in schools to address drug abuse.

Obineli and Oparaugo (2021): Focused on self-management techniques for reducing stealing 

tendencies in secondary schools. Results showed that self-management techniques were more 

effective than conventional counseling, particularly for male students. They recommended 

further use of self-management techniques for addressing social vices.

These studies reflect similar themes, including the use of therapeutic techniques like CBT, 

REBT, and self-management in addressing maladaptive behaviors such as bullying and stealing 

in school settings, with gender differences in effectiveness often noted

Methodology

This study used a quasi-experimental design with a pre-test, post-test, and control group. The 

design was selected because it allows for comparison of outcomes before and after the 

interventions (self-management and social skills counseling techniques) while ensuring that 

participants are not randomly assigned to groups. This design is suitable for assessing the impact 

of the interventions on bullying behavior. The population of the study consists of 5840 secondary 

school students in Gombe Local Government Area, Gombe State. The study specifically focused 

on students exhibiting bullying behaviors. A purposive sampling technique was used to select the 

participants who met the inclusion criteria of engaging in bullying behaviors. The sample size 

used was 36 students included students from several public secondary schools within the region. 

The instrument used was Student Bullying Behaviour questionnaire (SBBQ) which was 

developed by Hamburger, Basile and Vivilo (2011) all the bullying and aggression assessment 

measures contained in this compendium were item analyzed for validity and reliability and the 
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target group of students to answer the questionnaire are students of 12 to 21 years. For data 

Analysis inferential statistical tools was used i.e Analysis of covariance (ANCOVA)  

RESULTS

HO1: There is no significant effect of self-management counselling technique on bullying among 

secondary school students in Gombe Local Government Area Gombe State.

Table 1: Summary of ANCOVA on the Effect of SMCT on Bullying

Source

Type III Sum of 

Squares Df Mean Square F Sig.

Partial Eta 

Squared

Corrected Model 7240.748a 4 1810.187 48.402 .000 .911

Intercept 84.851 1 84.851 2.269 .148 .107

GROUP 5560.783 1 5560.783 148.687 .000 .887

PRETEST 471.748 1 471.748 12.614 .002 .399

Error 710.586 19 37.399

Total 168672.000 24

Corrected Total 7951.333 23

a. R Squared = .911 (Adjusted R Squared = .892)
Results in table 1 revealed a significant effect of self-management counselling technique on 

bullying (F=148.687, P=.000). That is a Univariate F-ratio of 148.687 which was found to be 

significant beyond the predicted 0.05 level of significance. Thus the null hypothesis that there is 

no significant effect of self-management counselling technique on bullying among secondary 

school students in Gombe local government area was not retained. To ascertain where 

significant effect between group differences is observed, a post hoc analysis was carried 

out using Pairwise comparisons of means with least significant difference (LSD) as shown 

in table 1.

Table 2: A Pairwise comparisons of the effect of SMCT on Bullying.

95% Confidence Interval for 
DifferenceS

(I) SMCT (J) SMCT
Mean score Mean 

Difference (I-J) Std. Error Sig.b Lower Bound Upper Bound
EXPERIMENTA
L

CONTROL 66.23 -31.190* 2.558 .000 -36.544 -25.837

CONTROL EXPERIMENTA
L

97.42 31.190* 2.558 .000 25.837 36.544

There was a statistical significant post-test mean difference in the mean scores of students 

following exposure to treatment, P = .000. Therefore, the rejection of the null hypothesis 1 was 
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further ascertained. Hence, it can be concluded that there is a significant effect of SMCT on 

bullying among secondary school students. This implies that self-management counselling 

technique was effective in remediating bullying among students.

H02: There is no significant effect of social skills counselling technique on bullying among 

secondary school students in Gombe Local Government Area Gombe State.

Table 3: Summary of ANCOVA on the Effect of SSCT on Bullying

Source

Type III Sum of 

Squares Df Mean Square F Sig.

Partial Eta 

Squared

Corrected Model 5639.058a 4 1409.765 20.166 .000 .809

Intercept 1418.761 1 1418.761 20.294 .000 .516

GROUP 5281.978 1 5281.978 75.555 .000 .799

PRETEST 46.725 1 46.725 .668 .424 .034

Error 1328.275 19 69.909

Total 172968.000 24

Corrected Total 6967.333 23

a. R Squared = .809 (Adjusted R Squared = .769)

Results in table 3 revealed a significant effect of social skills counselling technique (SSCT) on 

bullying (F=75.555, P=.000). That is a Univariate F-ratio of 148.687 which was found to be 

significant beyond the predicted 0.05 level of significance. Thus the null hypothesis that there is 

no significant effect of social skills counselling technique (SSCT) on bullying among secondary 

school students in Gombe local government area was not retained. To determine where 

significant effect between group differences is observed, a post hoc analysis was carried 

out using pairwise comparisons of means with least significant difference (LSD) as shown 

in table 3.

Table 4: A Pairwise Comparisons of the effect of SSCT on Bullying.

95% Confidence Interval for 
Differenceb

(I) SSCT (J) SSCT
Mean 

Difference (I-J) Std. Error Sig.b Lower Bound Upper Bound
EXPERIMENTA
L

CONTROL -30.051* 3.457 .000 -37.287 -22.815

CONTROL EXPERIMENTA
L

30.051* 3.457 .000 22.815 37.287

There was a statistical significant difference in the mean scores of students following exposure to 

treatment, P = .000. Therefore, the rejection of the null hypothesis 2 was further ascertained. 
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Hence, it can be concluded that there is a significant effect of SSCT on bullying among 

secondary school students. This implies that social skills counselling technique was effective in 

remediating bullying among students.

Discussion of Findings

The study's findings indicate that self-management and social skills counselling techniques 

significantly reduce bullying among senior secondary school students. Following exposure to 

these interventions, students showed a notable decrease in bullying behaviors, confirming their 

effectiveness. These results align with previous studies by Isiaku (2012), Bamidela & Adeyemi 

(2013), Olatunbosun (2016), Abdulkarim (2017), Sani (2019), and Obineli And Oparaugo 

(2021), which all reported similar improvements among students.

Furthermore, the study found no significant gender differences in the effectiveness of these 

counselling techniques, suggesting that both male and female students benefitted equally. This 

finding is consistent with earlier studies by Isiaku (2012), Bamidele (2019), Kabir et al. (2019), 

and Oluyemi et al. (2020), which also reported no substantial gender-based differences in 

bullying behaviors.

Self-management counselling techniques equip individuals with skills to manage emotions, build 

relationships, resolve conflicts, and make ethical choices. Since bullying is an antisocial behavior 

that contradicts school regulations, these techniques are crucial in addressing it. Social Skills 

training fosters positive interpersonal interactions, essential in school, family, and community 

settings. Their application is vital in curbing bullying among students.

While bullying occurs among both genders, research suggests that boys engage more in direct 

physical bullying, whereas girls are more involved in indirect forms such as gossiping and 

rumor-spreading (Isiaku, 2012). Overall, this study confirms that self-management and social 

skills counselling techniques are effective strategies for reducing bullying and promoting 

positive behavior among students

Conclusion

This study was on effect of self management and social skills counselling techniques on 

remediating Bullying among senior secondary school students. After conducting the experiment 

and comparing the pre-test and post-test scores here are some of the conclusion reached, based 

on the findings of the present study, it can be inferred that self-management and social skills 
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counselling techniques are effective counselling techniques in remediating bullying among 

senior secondary school students in Gombe Local Government Area.

Recommendations

Based on the findings of this study, the following recommendations were made 

that:

1. School counsellors should utilize self-management counselling techniques to curb 

bullying.

2. Social skills counselling should also be adopted to address bullying behaviours.

3. Both counselling techniques can be applied to both male and female students.

4. Government and professional counselling associations (APROCON, CASSON) should 

organize training workshops to equip counsellors with the necessary skills to implement 

these techniques effectively.
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ABSTRACT

This paper seeks to examine the neglected theme of Mai Abba Kyari’s reign in the annals of 
Bade Emirate. Over the years or decades, writers of the history or chronicle of Bade Emirate 
made no mention of Abba Kyari’s reign as an Emir of Bade who was appointed to the throne by 
the then Governor of Borno State – Alhaji Mohammed Goni following the dead of Mai Umar 
Suleiman in the year 1981. As such, the Emirate became engulfed by succession tussle between 
Abba Kyari and his brother Yerima Sale Suleiman which led to the deposition of Mai Abba Kyari 
in 1983.
Key words: Neglected, Reign, Tussle, Emirate, Throne.

Introduction:

Observations made us to understand that in the West African Sub-region, historical writings on 

“Neglected Themes” is no longer a new phenomena as the works of great history scholars such 

as A.H. Smith (1961), Sa’ad Abubakar (2008), had positively impacted in the reconstruction of 

West African History particularly – Northern Nigeria. Likewise, studies were conducted on the 

Emirate Administrative system in Nigeria by researchers like U. H. Diram (1994) and others on 

themes/topics concerning the appointment and deposition of Emirs in some selected Emirates of 

Northern Nigeria.1

Of these selected Emirates, none of their Emir’s reign either deposed or short-lived that is 

disregarded and abandoned in the history/chronicle of the Emirates. As such, why should Mai 

Abba Kyari’s reign in the chronicle of Bade Emirate be an exception?

Indeed, the history of Mai Abba Kyari as both Prince/Emir of Bade appeared to be jettisoned and 

discarded intentionally or otherwise as no mention of him let alone his reign or era as an Emir of 

Bade was made by the authors or books written on the history of Bade people or Bade Emirate in 

particular. Of course, these books included those written by A. Sunama (2010), Chris, A. N. 

(1995), Aji S. (2007), hither to, Aji S. (2017). Infact, these writers made somewhat the reign of 

1 For more information, see, Umar H. Diram “Emirate Administrative System in Nigeria, 1948 – 48: A study of the 
appointment and deposition of Emirs in three Emirates of Northern Nigeria.” (Phd Thesis)(Unimaid, 1994).
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Mai Abba Kyari to be oblivious and obscured in the history of Bade. As such, making the native 

history of Bade Emirate inaccurate and inconclusive due to the exclusion and omission of Abba 

Kyari’s era as an Emir of Bade.

It is indubitable fact that the Bade are people of great antiquity in as much as the history of the 

Chad Basin is all about and as such, their dynasty began flourishing since the pre-colonial as it 

was captured by authentic historical writings like Obaro Ikime (1980), Band and Nur (1983), 

Ajayi J. F. A and Michael Crowther (1976), A. H. Smith (1961), H. Barth (1965) among others. 

The irony is this, why should the nowadays or present day so-called writers of Bade or Bade 

Emirate deliberately or for reason best known to them by creating a kind of missing – lacunae in 

the historical chain of leadership of Bade Emirate to the extent of neglecting, if not total 

omission of an historical Emir who was constitutional appointed on –cum- installed by the then 

Government of Borno State in the person of Alhaji Mohammed Goni.2 Infact, this very act, 

served as a severe knock to not only the history of Bade Emirate but the entire Bade 

historiography which is opposed to the contemporary or modern scholarly works.

Statement of the Problem

Over the years or decades, many writers have written on the history of Bade people as well as 

Bade Emirate. However, none of these writers made mention of Mai Abba Kyari’s reign let 

alone his achievements and contributions to Bade area in toto. Thus, making the entire history of 

Bade Emirate incomplete as some vital chapters/pages were not captured due to the exclusive or 

omission of Abba Kyari’s era as an Emir of Bade.

The issue is this, in the Emirates of Northern Nigeria hardly an Emirate could escape from the 

cases of power tussle within the ruling family either problems revolving from succession 

disputes or cases of deposition of Emirs as it could be seen in the case of Kano and Kebbi 

Emirates –cum- the Sokoto Sultanate itself over the decades. All the same, in an event where an 

Emir is short-lived or dethroned as a result of power struggle, his reign or era will not be 

neglected or forgotten in the Chronicle of that very Emirate that the Emir’s name or history will 

not be excluded instead, well captured and documented in the list of rulers of that very particular 

Emirate as demonstrated in the Emirates mentioned above. In this regard, the same scenario 

should be accorded to Late Mai Abba Kyari for the sake of objectivity so as to yoke in 

2 An interview with Yerima Kabaju – Secretary of Mai Abba Kyari, 77years, Tashan Kurma along Gashua Road, 
Damaturu. 17th/8/2025.
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consonance with ideals of contemporary students and scholars of history as well as in the 

academia world.

As such, the refusal to acknowledged the reign of Mai Abba Kyari led the history of Bade 

Emirate not escaping from the blast of criticism as some very vital information concerning the 

Emirate known to have happened were not presented or captured through documentation, rather 

omitted necessitated the interest of this research which is aimed at restoring sanity and 

objectivity in Bade Emirate historical presentation more than anything else.

Objectives of the Study

The aim of this study intends to examine the neglected theme of Mai Abba Kyari’s reign in Bade 

Emirate, Yobe State.

The specific objectives are:-

1. Identify who is the Man Mai Abba Kyari.

2. Analyze the circumstances that brought Mai Abba into the Throne of Bade Emirship.

3. Examine the impact of Abba Kyari’s reign.

4. Discuss the factors that led to the creation of Gorgaram Emirate.

Methodology

In this study, qualitative historical method of research funding was used in the collection and 

analysis of data from both primary and secondary sources. As such, Focus Group Discussion 

(FGD) was conducted with some selected courtiers of Bade Emirate as well as individuals of 

persons who happen to witnessed the reign of Mai Abba Kyari, family members of Abba Kyari 

inclusive. Some communities were visited and focus group discussion were also conducted in 

which hand written notes were used and in some instances, tape recorder was used as the device 

assisted in gathering accurate information. Similarly, Key Informant Interview (kii) was also 

conducted with some individuals within and outside the territory of Bade Emirate, comprising 

Bade elders/elites, Bade aristocrats, contemporaries/loyalists of Mai Abba Kyari. So also, 

secondary sources relevant to this study were consulted which included court proceedings, Borno 

State gazette e.t.c.
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Brief History of Bade Emirate

The Bade people were among the autochthonous people of West ward of Chad Basin whose 

presence along the shores of Kumadugu-River Yobe areas dated as far as 7000 B.P.3 as such, the 

Bade pre-colonial history was well captured in pre-colonial history of Borno (Bala and Nur 

1983). It was not until the reign of an astute and dynamic leader of Bade in the person of Lawan 

Babuje whose reign spanned from 1804 – 1842, stood very firm by evolving a kind of 

confederacy of the various Bade groups and communities so as to operate under one political 

entity without any influence from the outside, be it Borno or Hadejia. Gorgaram town became 

the seat of the Bade rulership and as such, Gorgaram became fortified in 1825.4 Infact, the 

leadership of Lawan Babuje was very successful in the unification of Bade groups under a single 

political umbrella which could somewhat be likened to the efforts made by Camillo di Cavour of 

Italy and Otto Von Bismarck of Germany (Whitney Hall 2005).

Thereafter, subsequent Bade leaders followed including Mai Suleiman (1919 – 1941) who is the 

biological father of Mai Abba Kyari and also, the father of Mai Umar Suleiman who was 

credited as the modern architect of Bade world as he relocated the seat of Bade throne from 

Gorgaram to Gashua in the year 1945.5 Likewise, Mai Saleh Suleiman who ruled Bade, until his 

death on November 5, 2005. Then, followed by Abubakar Umar Suleiman, the current Emir of 

Bade.

Then, Bade Emirate under Borno, but following the 1991 State Creation under Gen. Ibrahim 

Badangida’s regime, the Emirate found itself in Yobe State of Nigeria, located in the Northeast 

geo-political zone of the country. So also, Bade Emirate which is situated in the Semi-Arid belt 

of Northern Nigeria constituted of two Local Government Areas, namely Bade and Jakusko 

covering a land of 5400 square kilometers. The Emirates shares common border with Zaki and 

Katagum Local Government Areas of Bauchi State and Hadejia of Jigawa State to the West.

Mai Abba Kyari’s Early Life

Mai Abba Kyari born to a house of aristocratic family that happened to be of towering 

personalities, thereby, marching the pages of history in this Arid-zone of North-Eastern Nigeria. 

3 See, Abdullahi Smith, (1976), The Early States of the central Sudan in J. F. A. Ajayi and Micheal Crowther (eds) 
History of West Africa. Vol. 1, 2nd edition. Longman Group Ltd. Pp. 154-57.
4 Hogben, S. J. and Kirk-Greene, A. H. M (1966), The Emirates of Northern Nigeria: Preliminary survey of their 
Historical Traditions, Oxford University Press. London. Pp. 363-64.
5 Reminiscence: with Alhaji Suleiman Galadima. The Galadima Bade during the reign of Mai Umar Suleiman, 92 
years, Ministry of Works Housing Estate, along Gashua Road, Damaturu. 2/8/2021.
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As noted earlier, Mai Suleiman is the father of Abba Kyari and as such, Abba Kyari is a real 

prince in Bade whose history whose history need not, to be neither neglected nor erased. 

Therefore, Mai Abba Kyari was born in the year 1925 at Gorgaram town in present-day Jakusko 

Local Government Area.6 Abba Kyari started his early elementary School in Gorgaram around 

1936. Infact, he is among the first-set enrolled at Gorgaram and thereafter, proceeded to senior 

elementary School at Potiskum. The prince also move to Kano and studied at School of Hygiene 

Kano between 1944-45. On his returned from Kano, Abba Kyari started as Health personnel at 

Gorgaram around 1948-49. In no distance time, he moved to Gashua as the Head of Health 

Workers Bade Native Authority.7

In the year 1969, during the era of Mai Umar Suleiman as the Emir of Bade, two District units 

were created in Bade Emirate, one in Gashua under the District Headship of Saleh Suleiman 

while the other at Jakusko under Abba Kyari as the District Head.8 He remained as District Head 

of Jakusko up to the passing away (dead) of Mai Umar Suleiman in April 28, 1981.

Information has it that Jakusko town and the entire District had recorded an inestimable or 

incalculable transformation that positively impacted upon the livelihoods of peoples pastoral-

nomadic populations in the District inclusive, during the District Headship of Abba Kyari.9 For 

instance, G.S.S Jakusko was established, Comprehensive Health Centre (Hospital), R.E.B, and 

other social amenities too numerous to mention. Likewise, prompt season animal vaccination as 

Jakusko also known as a centre for grazing/herding apart from farming, fishing and trading due 

to the presence of Nasari Grazing Reserve which is among the nationally gazette grazing reserve 

in the country and as such, attracted pastoralists all over beyond the national boundaries.10

Therefore, Mai Abba Kyari is known for his honesty due to his spirit of “Fair-Play” among his 

subjects as he possessed the pre-requisite qualities, physique wise inclusive, expected of an Emir 

or King. He is highly socialized and civilized king or ruler as there existed a kind of sound 

6 NOTE: The Galadima Bade despite a nonagenarian, his memory is still retentive. However, the exact date as 
regard to the day and month of Abba Kyari’s birth remained obscured whereas the year 1925 remained certain.
7 An interview with Yerima Kabaju, 77 years, Social Welfare Officer of Bade Native Authority during the 1970s and 
Secretary to Mai Abba Kyari as an Emir of Bade, Tashan Kurma-Ajari, Damaturu, 17th/8/2025.
8 Opcit: Galadima Bade.
9 Kaka Lawan, 61 years, a resident of Jakusko in the 1970s – 1980s, at Majalisan Badawa beside First Bank, 
Damaturu. 3/10/2025.
10 Focus Group Discussion with the elders of Sindi’en Fulbe pastoral clan in Jammel pastoral settlement Jakusko 
Local Government Area at Buduwa Market-day, 25/10/2025.
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rapport and mutual understanding with his subjects, siblings, mates and equally all encompassing 

regardless of one’s background tribe or religion.11 In a nutshell, Mai Abba Kyari was a man of 

justice and as such, highly considerate in nature devoid of selfish interest as the man throughout 

his life-time, operates in the spirit of “what is good to the goose should also be good to the 

gander”.

In this regard, people of high caliber and sound morale like Mai Abba Kyari whose era or life-

time had contributed positively to humanity, their history need not to be forgotten particularly in 

the chronicle of Bade Emirate as Mai Abba Kyari, ideally, deserved a special seat or chapter 

insofar as the history of Bade or Bade Emirate is all about. As such, the no mention of Abba 

Kyari’s reign or era in the books so far written on the chronicle of Bade Emirate appears to be 

really where the “shoes binches”, which might have prompted or evoked the spirit of writing this 

paper on the Neglected Theme of Mai Abba Kyari’s Reign in the annals of Bade. Here, one can 

say it with absolute certainty that it is an issue of historical consideration.

11 Baba Saleh popularly known as “Man Dan Doki”, 89 years, Thatch maker, at Dakido ward, Jakusko, 24/10/2025
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The Pictures of Mai Abba Kyari during his reign as an Emir of Bade

Source: Abba Kyari’s family

Tussle for succession in Bade Emirate

In the historic Emirates of Northern Nigeria, it is very rare or in some instances, impossible to 

come upon an Emirate or dynasty that was in existence since in the pre-colonial era that can free-

itself from contest or struggles over ascendancy to the throne of power. This shows that one 

cannot divorce succession disputes within the Emirate system or the aristocratic class (Ruling 

House) and as such, this problem seems to be somewhat in escapable as each noble or heir 

wanted to be enthroned or crowned as a king or an Emir in the event of demise of his 

predecessor.12 Therefore, the case of Bade Emirate tussle for succession is not different as it was 

the same circumstances that brought about the emergence of Mai Abba Kyari as the 10th Emir of 

Bade going by the proper chronological order of the kingship list following the passing away of 

his brother Mai Umar Suleiman which occurred on the 28 April, 1981.13 Therefore, Mai Abba 

Kyari emerged as the new Emir of Bade after the dead of Mai Umar Suleiman and that Abba 

Kyari was appointed or offered letter as an Emir of Bade by the then Executive Governor of 

12 For more information on Tusssle for succession, see, Sa’ad Abubakar (2008), Lamibe Fombina: A history of 
Adamawa Emirate, 1809 – 2008. Book Wright Nigeria (Publisher), Ibadan. Pp. 245-48.
13 An interview with Abba Shettima Saleh, 55 years, newly appointed Shettiman Bade, 3 Bed-Room Housing Estate 
along Gashua Road, Damaturu, 9th/9/2025.
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Borno State in the person of Alhaji Mohammed Goni. Then, Bade was under Borno, prior to the 

bifurcation of Yobe State out of old Borno State. As such, the appointment of Mai Abba Kyari as 

the Emir of Bade brought with succession disputes in the Bade ruling house or in what could be 

best describe as Lawan Babuje ruling house. Key Informant Interview revealed that the power 

tussle ensued between the two brothers – that is contest between Abba Kyari and Yerima Saleh 

in which most of the King-makers of Bade or almost all with the exception of one, voted in 

favour of Alhaji Yerima Saleh against Abba Kyari.14 However, surprisingly to the king-makers 

or electoral college, the then government of Borno, endorsed Mai Abba Kyari as the new Emir of 

Bade.15

Consequently, Bade Emirate saw itself engulfed with internal frictions as majority of the 

members of Bade ruling house, king-makers inclusive refused to acknowledged and pay 

allegiance to Mai Abba Kyari as the new Emir of Bade who was rightly installed by the GNPP 

led Government of Borno State under Goni as the Governor.16 Meanwhile, the power tussle 

came into climax via a verdict passed by the then Chief-Judge (CJ) of Borno State – Hon. Justice 

Kalu O. Anyah at Maiduguri on 3rd March, 1982, with suit No. BOM/80/8117 in which Mai Abba 

was deposed while Mai Saleh Ibn Suleiman was enthroned as the Emir of Bade until his death in 

the year 2005. Now, this shows that Mai Abba stayed or was being on the throne of Bade 

Emirship for more than a year despite the power tussle between him and his fellow brother and 

of course, this encounter or socio-political phenomena per-se is not a strange or unusual feature 

of Emirate system or structure.

Thereafter, the same Governor Goni’s Administration created a new Emirate of Gorgaram out of 

Bade Emirate in which still Mai Abba Kyari appointed as its Emir on the 21st March, 1983.18 

Hence, Jakusko town became the seat (headquarters) of Gorgaram Emirate. Thus, the Emirate of 

Gorgaram ceased to exist at a time when the Military toppled the second Republic via a 

bloodless coup d’etat on December 31, 1983. At this point in time, Gorgaram Emirate re-

14 Opcit: The nonagenarian – Galadiman Bade.
15 For instance, see, Situation Report by the Bedde Local Government Secretary on the selection of a New Emir of 
Bedde: (Ref. No. Sec. 3/Vol.V/348 of 8th May, 1981).
16 An anonymous source, 67 years, retired Civil Servant, Anguwar Kuka – Gashua town, 8/11/2025.
17 See, court proceeding of High Court of Maiduguri – Judicial Division Held on 3rd March, 1982. Before Hon. K. O. 
Anyah – Chief Judge.
18 See, Borno State Gazette, No. 12 Maiduguri 21st March, 1983. Vol 8. BO.S.L.No.1 of 1983. The Chiefs 
(Appointment and Deposition) Law. Cap. 20 the Emir of Gorgaram Appointment order – 1983.
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annexed to its former Bade Emirate and the whole episode came into an end as Mai Abba Kyari 

was made to relocate and stay in Maiduguri until his death March 31, 1992. His funeral prayers 

were performed according to Islamic injunction at the Bade Emir’s palace and buried in Gashua 

– the seat of the Bade Emirate. An issue worthy to note the Man in question did not died only as 

a prince or ruler but also as firm and respected father and guardian –cum- mentor of an 

incalculable individuals or persons who at this moment became distinguished as they excelled in 

various fields of human endeavours.19

Accordingly, looking at the events or circumstances that surrounded the reign of Mai Abba Kyari 

in Bade Emirate, ideally it does not call for omitting the era or reign in the chapters of Bade 

Emirate. Any event that occurred became an indelible stamp as that very event or episode 

appears to be imposible to forget or remove in the memories of those who happened to have 

witnessed the event. They, then pass the information to their younger generation and it goes in 

such manner be it documented or otherwise. The issue is this, though it appears to be somewhat 

skeptical in approach, the argument is that history does not repeat itself even in common sense 

philosophy. The reason is this, no any situation that will ever exactly repeats itself in creation. 

Today, where were the actors or key players of the scene or event in questioned, they are all not 

alive with exception of Baba or Kaka Suleiman Galadima who is now not acting as Galadiman 

Bade rather withdrew to his house because of old age. So, none of them is found in the scene but 

their legacies and histories remain with us and why omitting the chapters of others? Here, 

denying the history of one brother against his fellow brothers is tantamount to history suicide 

against the whole family and a ruling – house in that respect which stand to be embodiment of 

personality and humanity in toto.

Another issue of historical consideration in as much as this theme is concerned is that traditional 

institutions whether here in the central or western Sudan and elsewhere, one cannot separate 

them with hereditary succession. That being the case, the reign of Mai Abba Kyari need not to be 

seen or perceive as a taboo or outlawed as Abba Kyari like every prince or heir got the right and 

legitimacy –cum- privileges with which to contest throne of his father’s or ancestors. Mai Abba 

did what is expected of a prince!!!. For this reason, the Man’s history needs to be captured 

properly in the Chronicle of Bade Emirate as it will surely add more value in the aspects of 

19 Dr. Duchi Abba Kyari, 54 years, son to Abba Kyari/Lecturer at Mai Umar Suleiman College of Education – Gashua, 
Yobe State on the 22/9/2025.
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accuracy and authenticity to the entire Lawan Babuje or Gid-Gid dynasty and as such, it aid in no 

small measure in presenting the comprehensive groundwork of Bade history devoid of omission.

Emirates all over Northern Nigeria particularly those that existed prior to the advent of them Mr. 

White have to continue striving even if it entails travelling some extra-miles so as to preserve 

their time or real identity and culture through proper and accurate documentation of their 

histories and as such, Bade Emirate not an exception. This, will no doubt, go a long way in 

fostering positive relationship among the nobility class or ruling house-family members and also 

the entire inhabitants of the very Emirate. In the recent years, the Dikko Dynasty of Katsina 

ruling house adopted this scenario in which Katsina Emirate launched a book celebrating 100 

years (centenary) of Dikko-Dynasty rule in Katsina.20 In the book, they brought all the dynastic 

chronologies that featured in ruling Katsina ranging from the dynasty of Dikko, Dallaje, Habe, 

Korau, Kamaya and Durbawa dynasty without leaving any stone unturned for the matter. In this 

regard, all the dynasties – family members were happy and became highly enthusiastic as their 

histories were well capture and presented. These efforts made by the Dikko-Dynasty ruling 

house could have been probably one or part of the reason why Katsina Emirate stood not to be 

splinted by our so-called Diacritically elected Governors as it has became the order of the day in 

most States of Northern Nigeria.

Therefore, an appeal have to be made to other Emirates writers, Bade Emirate not an exception 

so as to emulate and imbibe the spirit and attitudes of Katsina Emirate writers as it will 

contributed immensely in restoring sanity and dignity in records, documents and history book 

related to Bade Emirate. This spirit is also seen in Borno – Shehu’s palace where a record is 

found which is written concerning the most short-lived Shehu in the history of Borno in the 

person of Shehu Kyari Ibn Bukar whose reign did not exceeded three months21. Likewise, Sa’ad 

Abubakar his book, written on “Lamibe of Lamibe” had also captured the reign of Lamido Iya 

who is Said to be the most short-lived Emir in the history of Adamawa, whose reign only 

spanned for some months. All these Emirs, their reign was captured and therefore, not neglected 

rather well documented unlike that of Abba Kyari of Bade.

20 Sani Abubakar PhD (2006), Dikko Dynasty: 100 years of the Sullubawa Rulling House of Katsina 1906-2006. Pp. 
14-26.
21 Bosoma Sheriff and Mohammed Kolo (1998), BADIYARAM KERABE: KITAWU KENDEGEMI. Awosanmi Press (Nig) 
Ltd. Maiduguri. Pp. 17.
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Conclusively, Mai Abba Kyari’s reign as an Emir of Bade, though short-lived and characterized 

by power contest or tussle between him and his brother as earlier noted, need not to be neglected 

and as such, have to be acknowledged even not for any other reason but for the sake of 

objectivity. As known, objectivity is a key or leading feature in historiography or any written 

record as it serves as a road-map for the validity and acceptability of written documents. 

Therefore, the life and time of Mai Abba Kyari, his reign as an Emir of Bade inclusive, should 

not be either neglected or erased in as much as the last quarter of the 20th Century annals of Bade 

Emirate is all about as it will no doubt restore value and dismissed all sorts of skepticism 

emanating from the general public pertaining the history of Bade Emirate.
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Source: Yerima Kabaju Secretary to Mai Abba Kyari
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ABSTRACT
This study appraised the menace of the food crisis and current insecurity in north eastern 
Nigeria. It examined efforts at addressing the over inflated price of food stuff which has been 
relatively caused by Boko Haram terrorists. The paper employed mixed research method to 
present nature of the food crisis, the menace it poses, and the attempt at solving the problem 
through effective approaches. The study was premised on the Communitarianism Theory. 
Empirically, the study confirms that food crisis promotes further hard life and difficulty which 
subsequently led to rampant crimes and other social and economic vices in the region. In the 
course of the research, about 78.380% of respondents claimed that insurgency is considered 
counter-productive and artificially created poverty and criminal activities. Apart from the 
negative consequences of insecurity and food crisis, 43% of respondents agreed that it is central 
to the promotion of socio-economic underdevelopment of the region. The paper discovered that 
Farms were abandoned, markets were closed down, roads were blocked and chances of survival 
in the rural areas were minimal due to the frequent attacks carried out by the insurgents. 
However, naturally the outcome of this phenomenon is, but the shortages of foods, and other 
security of survival.  The study concludes that, although, government, NGOs and all other 
stakeholders have employed various strategies to resolve the situation, in order to reduce or 
eradicate the menace attributed to it but no significant result has been recorded. The researcher 
therefore proposes various measures with the view to resolve the issue. Thus, research paper 
focuses on the need for people to go back to the farm and volume of production must be increase 
to carter for the high level of population of the region.  The paper also recommends the 
followings: domestication of societal orientation and new approach to the entire system on food 
production, with much emphasis on Behavior Change, active community involvement as some of 
the viable options for eradicating the menace associated with Boko Haram in the Northeastern 
region. The study also recommends that there is a need for constant advocacy that is grassroots 
based and participatory in design towards addressing the issue of food crisis for the betterment 
of the society. 
Keynotes: Food, Insecurity, Crisis, Northeast, Boko Haram, 

Introduction

This research work focuses on current problem of food insecurity and crisis in the Northeastern 

Nigeria. The paper extensively discusses the reality on ground regarding food crisis especially 

how it affects the lives of the people. A survey with a data of four-year prices of some locally 
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produce foodstuffs have been presented as an indication that the people in the region are facing 

serious economic crisis. The research paper discovered the crisis was as a result of more than a 

two-decade conflict of Boko Haram insecurity. For instance, in Borno State, where the crisis 

emanated, out of 27 Local Governments Areas 9 have been displaced and are currently at the 

mercy of the government being caged in the IDP camps. The overall effect of this catastrophe is 

absent of complete productivity and means of survival in the region. Farms were abandoned, 

markets were closed down, roads were blocked and chances of survival in the rural areas were 

minimal due to the frequent attacks carried out by the insurgents. However, naturally the 

outcome of this phenomenon is, but the shortages of foods, and other security of survival. This 

paper examines the current difficult situation, and discovered there is tendency for the food to 

become unobtainable looking at the current prices that keeps shooting annually due to the 

insurgency crisis. The paper concluded there is the need for people to go back to the farm and 

volume of production must be increase to carter for the high level of population of the region.

Historical Background of the term food security

The history of food crisis in the world is as old as the world itself. Human societies have been 

battling the issue ever since the development of societies over time. Because, human institution 

as well as political institution are devised and developed to carter for the need of man that arouse 

particularly food in the course of his existence. In fact, food is the overall source and security of 

human existence. 

This work examines the crisis of present food security in North-Eastern Nigeria, a region that 

have been engulfed by the activities of Boko Haram (BH) insurgency and Fulani Herdsmen for 

more than a decade. North-Eastern region was known to have achieved greatness in terms of 

productivity in food supply other human development needs particularly when one looks at its 

position bordering with two west African Countries and one Central African Country: Republic 

of Chad, Niger republic and Cameroun. The population of the region as at 2006 preliminary 

census result was about 18,984,299.

The emergence of terrorist religious group who vehemently opposes the western style of 

education and the nagging Fulani herdsmen and farmers’ crisis around Taraba area have created 

serious shortages of food in the last ten years. Farmers were driven out of their land and forced to 

flee into the urban area in search of security. The volume of production and supply therefore has 

been drastically reduced to the minimum level which naturally rendered the region helpless and 
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devastated. People could no longer sustain the simple subsistence farming for house 

consumption not to talk of larger production for market purposes. This work therefore intends to 

examine the extent of food insecurity in the region, how the current crisis affected the human 

societies and how far government can go to surmount the issue. It should be noted that more than 

70% of the population in the region are farmers.

The crisis at hand

Food security simply refers to opportunity to cultivate food items, accessibility to cultivate land 

to produce food by the people at any given time. On the other hand, it is a situation where society 

can be able to afford and purchase food needed for their well-being

 Food and Agricultural Organisation (FAO), opined that food security can be achieved by 

ensuring adequate food supply in terms of quantity, quality and variety of food; optimize 

stability inflow of supplies and secure sustainable access to availability by those who need them 

(Food Security Policy Brief, 2006).

Also, during the World Food Submit (1996), it is generally defined as: “when all people at all 

times, have physically and economically access to sufficient, safe, and nutritious food to meet 

their dietary needs food preferences for an active healthy life.”

But there some situation or circumstances that can caused setback to food security at any given 

time. These include natural disaster, conflict and terrorist activities etc.

Historically, the world had witnessed several food crisis and insecurity. Some societies had 

managed to take precautions before it affects the security of the people, while others couldn’t 

overcome the situation because of some either natural or artificial circumstances.

Way back to the BC2000, during the era of prophet Joseph, Egypt had witnessed food crisis 

which forced the government to established reservoir for the emergency period. For almost seven 

years, the people of Alexandria went through hell until much later the situation was surmounted. 

(Quran: V:12Ch:46-48)

However, security crisis has become very common in the world today. Almost two third of the 

global nations are today facing crisis of insecurity in one way or the other. Thus, the impacts of 

insecurity are multidimensional in nature, but most of the related literature to this research 

focused on physical issues. (its effects on lives and properties) according to the review of those 
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literature, the concentration on the implication of food security as a result of the North-Eastern 

Nigeria insurgency caused by Boko Haram is indeed very scanty.

It is generally believed every crisis if not managed could grow and matured into full scale 

conflict, which shall be compounded by the element around it, and gradually give birth to 

political and economic instability which subsequently entangled the people involved into general 

insecurity and poverty.

The above description is what aptly defined Boko Haram crisis which emanated since 2009. This 

research work thus looks into the activities of those Islamic militants and the consequences of 

their activities on the food security in the North-East region, especially access to the land 

availability and cultivation, with special reference to Maiduguri the centre of the crisis.

The major problems and question asked by this work are: What was the factor behind this food 

insecurity threat make that posed serious challenge to people? For more than seven years, 

majority of the farmers in the region cannot cultivate their land because of the insecurity 

surrounding their communities despite the military intervention why? For how long shall the 

people continue to remain as Internally Displaced Persons? What could be the solution to the 

current food crisis and insecurity in the region? It is clear that the Volumes of supply of food has 

drastically go down with the crisis, is there an alternative measure to revive the old legacy so as 

to overcome the shortages and food crisis? If yes, what are the ways forward? It is against these 

questions; an analysis shall be carried out to bring into light by assessing the situation using 

research methodology as tool of establishing the fact and way forward.

Objectives of the research

The purpose of this research is to come up with the following:

1.To examine the root causes of current food crisis in the affected areas under study.

2. To analyze and find out the extent of food crisis and the subsequent insecurity the situation 

poses to the future. 

 4.To bring out the extent of damage done by the food insecurity in the region which continue to 

subject majority of the poor people into begging and other social vices in order to survive. 

5. To bring out some alternative ways in order to address the situation 
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Methodology

This study has employed mixed research method. For estimating the objectives 1 and 2 of this 

study the quantitative method was used and for the objective 3 qualitative method was used. The 

population of this study comprised people from the ages of 18 up to 46 ages and above and they 

came across both sexes from different religions and occupations. The population of the study 

location was projected by the United Nations in ,2023 as 803,000 people with the increase of 

2.16% [20]. It’s out of the 803,000 Year, 2023 Projected population that the sample size was 

drawn by using Monkey Survey calculator software. Hence with confidence level of 95% and 

confidence interval of 7, the population sample size of this study was arrived at 196 people. 

For the research instrument 196 questionnaires were administered and 185 (94.38) were 

successfully returned. The returned questionnaires were analyzed using descriptive statistics. But 

objective 3 was analyzed quantitatively. 

Factors behind Food Crisis in North-Eastern Region (A case of Borno)

Before 2009, Maiduguri the capital city of Borno state was the centre for the supply of food to all 

places surrounding the state as well as the neighboring countries of Chad, Cameroon, Central 

African Republic and Republic of Niger. The true reality is that, 70% of the Maiduguri people 

and its surroundings are farmers. Thus, they relied heavily on what they annually produce in 

terms of both subsistence and commercial purposes. Three markets in the metropolis: Baga fish 

market, Gomboru market and Monday market are the major commercial centres of the town. 

Unlike in other places where commercial activities reached its highest volume on weekly basis or 

fortnightly, these markets supply basic commodities on daily basis because of the general high 

demands. However, with the advent of Boko Haram insurgency, and the concurrent attacks and 

counter-attacks between the militants and security personnel, almost all commercial centres in 

the city were shut down for quite sometimes. One informant narrates: 

“Between 2011 and 2015, which was the hardest time for the marketers in Maiduguri, the 

melting pots of the commercial activities has now turned to a mere shadow of its former self.” 

It is of great significance to note that, more than 80% of the data collected in this research are of 

the view that among all the development sectors affected by the insurgency, food security 

featured top. Furthermore, for instance, previous study reveals that prior to insurgency, annual 

grain flow between Maiduguri and her trade partners was 294,940 tons, but with the emergence 
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of Boko Haram militants, it was revealed that flow of grain decreases to 94,500 tons by second 

quarter of the 2014 (AGI:2014)

For the research instrument 196 questionnaires were administered and 185 (94.38) were 

successfully returned. The returned questionnaires were analyzed using descriptive statistics. But 

objective 3 was analyzed quantitatively.  

Results

Demographic Information of Respondents

Table1: Distribution of Respondents by Age

Age Frequency Percentage

18-35 60 32.43

36-45 73 39.45

46-above 52 28.10

Source: field survey, ,2025

Table 1 provides insight into the age distribution of respondents who took part in the survey. The 

table suggested that most of the respondents were between the ages of 36 – 45.

Table 2: Distribution of Respondents by Gender

Gender Frequency Percentage

Male 110 59.45

Female 75 40.54

Source: field survey, ,2025

Table 2, indicates that male gender 110 (59.45) are more than the female respondents 75 (40.54) 

who took part in the study.

Table 3: Distribution of Respondents by Religion

Religion Frequency Percentage

Islam 135 72.97

Christianity 47 25.40

Traditional 3 1.62

Source: field survey, 2025
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Table 3 indicates that majority of the respondents were Muslims followers of Islam (75.67%) 

while (24.32%) were Christians, traditionalist was only (1.08%).

Table 4: Distribution of Respondents by Occupation

Occupation Frequency Percentage

Housewife 23 12.43

Students 37 20

Farmer 35 18.91

Public 
servant 50 27.02

Trader 40 21.62

Source: field survey ,2025

Also, according to World Bank report 2016, among the 27 grazing reserve areas in the state, 

which include lakes, river bank, orchards, about 16 areas have been either destroyed, 

contaminated or poised. (Awodolo: 2015) According to United Nations latest report, not less 

than $5.9 billion properties were destroyed. And more than three million persons were displaced. 

Equally, no fewer than two million were killed and about 470,000 livestock were killed or stolen. 

Also, this research finding reveals more 75% of the youth in Maiduguri have relied on 

government because they lack capital to sustain themselves or to be self-reliant in terms of 

Business technical practice. (S Shettima: 2018). However, from the field survey and data 

collected during this research, below are some of the factors that posed serious threat to food 

crisis in the region. 

 Findings of the Research

A.  Farmland and commercial have been abandoned 

With the climax of the fight against Boko Haram in almost all the length and breadth of the 

North-East region, several villages and other rural communities were shattered and families 

scattered without traces in many cases. It was estimated many 5000 hectre of land have been 

abandoned in Northern Maiduguri along around Monguno, Baga, Gomboru, Mafa, Abadam, 

Magumeri, Nganzai etc. One central factor argued in the escalation of this crisis is human right 

violation by the Nigeria security. Their inability to differentiate between insurgents and innocent 
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farmers led to the mass flee of the villagers to abandon their farms. And this had caused the 

larger society significant reduction in the volume of food production capacity. 

B. Urban-rural movement (migration) 

With the continue and merciless attacks and killings of people by the Boko Haram, there was 

mass movement of people or migration from more than 50% of the major towns especially 

northern Borno and even some neighboring countries into the urban cities of the region 

particularly Maiduguri the capital of Borno state. By the end of 2016, the estimated number of 

Internally Displaced Person (IDPs) had reached 1,434,149, which is said to be the highest in the 

Northern part of the country. However, there are total number of 36 IDPs camps within the city 

of Maiduguri and 16 camps outside the city. The number of IDPs under the control of the Borno 

state government reached about 130,000 while outside the state reached about 40,000(NEMA: 

Premium times: 2016) 

C.  Markets are closed down

If there were very few that remain in the village on their farmland, equally there had not been 

opportunity for them to carry out any transaction because majority of the commercial meeting 

points were closed down by the security personnel due to incessant attacks by the Boko Haram. 

To put it more clearly, the people in Maiduguri may no longer be able to afford the minimum 

dietary energy requirement and satisfying their hunger have been also jeopardized as 

consequences of social security. Indeed, the study revealed that most shops were under lock in 

the three major markets in Maiduguri, which is an indication of the destruction of most agro 

businesses. Major Markets, such as Monday market, Gomboru, Baga, Custom markets, and even 

cattle market like Kasuwan shanu were all scattered. Economic activities therefore witnessed a 

serious setback and billions of investments went under the bridge. The consequences were 

inability of the people to be self-reliant as thousand relied on this commercial activity to survive. 

(Effects: hunger, starvation, poverty, increase crime etc).

D.  Hike in transportation fare 

Another very complicated situation that further compounded the food crisis in the Boko Haram 

ravaged area is closure of some important commercial roads that link various places to the main 

centre. For instance, apart from Maiduguri-Damaturu high way, all other incoming roads to the 

city had been closed by security personnel due to constant attack. For almost five to six years, 

there was only one exit to Maiduguri, (Kano Road) and this make it difficult for marketers to 
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patronize the city, and thus scarcity and inflation is inevitable. The overall analysis hammered on 

the prolong journey to the city ultimately make transportation fare to summersault. For instance, 

back in 2016, to transport 40 baskets of tomatoes and pepper from Biu to Gomboru market in 

Maiduguri amount to 9000 naira. By 2016 it reached 14,000 and by 2017 and 2018 the suppliers 

have to pay up to 19,000. One informant of this research said currently transportation of such 

goods attracts 25,000 which indirectly and finally shall fall on the local consumer. Such high 

prices of transportation of goods to the city had immensely contributed to the inflation of 

foodstuffs. 

E. Increase in population  

Population had increased rapidly with the movement of people into the city because of the 

insecurity. According to Maiduguri, Nigeria Metro Area Population, prior to the emergence of 

Boko Haram crisis, the entire population of Maiduguri metropolitan was estimated to have a 

population 644,000 about 1.42 growth rate, by 2019, it is nearly to a million that is almost 3.0 

growth rate due to the mass influx of displaced persons from other parts of the state, affected by 

the insurgency. Furthermore, according to State Emergency Management Agency (SEMA), the 

entire population of Bama Local Government was estimated to be 260,000 which were forced to 

move to Maiduguri when the town became inhabitable because of Boko Haram activities. Also, 

about 100,000 residents of Marte Local Government also moved to Maiduguri. This indicates the 

high demand of consumption of food in the city which automatically superseded the supply 

capacity, because the producer has now become the consumer. 80% of the IDPs who were 

initially local producer have now resorted to dependency on the goodwill of national and 

international donors. Therefore, the increase in the food consumption and the decrease in the 

production is a natural their hunger has been also jeopardized as consequences of social security. 

Indeed, the study revealed that most shops were under lock in the three major markets in 

Maiduguri, which is an indication of the destruction of most agro businesses. Major Markets, 

such as Monday market, Gomboru, Baga, Custom markets, and even cattle market like Kasuwan 

shanu were all scattered. Economic activities therefore witnessed a serious setback and billions 

of investments went under the bridge. The consequences were inability of the people to be self-

reliant as thousand relied on these commercial activities to survive. (Effects: hunger, starvation, 

poverty, increase crime etc). 
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E. Population increase 

Population had increased rapidly with the movement of people into the city because of the 

insecurity. According to Maiduguri, Nigeria Metro Area Population, prior to the emergence of 

Boko Haram crisis, the entire population of Maiduguri metropolitan was estimated to have a 

population 644,000 about 1.42 growth rate, by 2019, it is nearly to a million that is almost 3.0 

growth rate due to the mass influx of displaced persons from other parts of the state, affected by 

the insurgency. Furthermore, according to State Emergency Management Agency (SEMA), the 

entire population of Bama Local Government was estimated to be 260,000 which were forced to 

move to Maiduguri when the town became inhabitable because of Boko Haram activities. Also, 

about 100,000 residents of Marte Local Government also moved to Maiduguri. This indicates the 

high demand of consumption of food in the city which automatically superseded the supply 

capacity, because the producer has now become the consumer. 80% of the IDPs who were 

initially local producer have now resorted to dependency on the goodwill of national and 

international donors. Therefore, the increase in the food consumption and the decrease in the 

production is a natural.

Table 5: List Of Price Of Foodstuffs In Maiduguri From 2018 To 2020 Showing How 
Annually The Price Multiplied.

S/N Locally produce
Food Items

PRICE 
(2020)

PRICE 
(2021)

PRICE (2022) PRICE (2023)

1 Millet 40kg #9,500 #12,000 #17,000 #22,000
2 G/Corn 40kg #7,600 #10,000 #15,000 #21,000
3 Maize 40kg #15,000 #16,500 #18,000 #28,500
4 Local Rice 40kg #24,000 #28,000 #35,000 #48,000
5 Beans 40kg #26,000 #30,000 #3500 #56,000
6 Sesame 40kg #40,000 #41,000  #40,000  #45,000
7 Wheat 40kg #15,000 #22,000 #24,000 #28,000
8 Onion 40kg  #15,000 #16,500 #18,000 #28,500
9 Tomatoes 40kg #5000 #7000 #12,000 #22,000
10 Pepper     40kg  #3000 #4500  #8000 #17,000
11 Sweet Potatoes 

4okg
 #5000 #6,500  #8000 #14,000

12 Yam per bowl 100 
pieces

65,000 68,000 83,000 115,000

13 Groundnut 40kg 38,000 40,000 45,000 60,000
   Source: Lawan J. (2021)
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Intellectual Discussion

From the above analysis, the researcher suggests the following communication approaches that if 

effectively adopted, the food crisis in our society would be reformed, so that the menace 

associated to it would be eradicated. Government at all levels and all stakeholders in the society 

are encouraged to place more emphasis on agricultural activities with potentials to positively 

change the perception that food security can only be acquired through mass cultivation and 

commitments to modern farming.

Serious messages have to get to the village level where majority of farmers came from not 

directly by the mass media but through local government officials, social groups, teachers and 

traditional leaders etc. The leaders, through the village chiefs and age grades create awareness 

about the modern agricultural programmes and the massive benefits when adoption. Religious 

leaders, therefore, help played a positive role in spreading the message, while social group have 

helped to spread the message through face to face contacts, to inform, convince and motivate 

potential adopters of innovations, whereas government should provide all necessary inputs to 

facilitate the volume of production in the whole region under analysis.

For instance, had it been that all the plan and programmes related to food production are fully 

implemented, all agricultural projects would have recorded a substantial success. In order to 

reform the food production system, there is the need for active and direct involvement of 

stakeholders, leaders, and legal department to make sure corruption has been eliminated in the 

sector.  This can help the agricultural sector see the project meant for it is truly their own, geared 

towards addressing common problem with better chances of success.

Apart from the negative consequences of food insecurity, in North-eastern Nigeria, and in 

Maiduguri Metropolitan in particular, the present study also reveals in the table 11 that food 

insecurity has contributed to the increase in crime activities. About 43% of the respondents in 

this study have agreed that food insecurity has provide devious alternative ways of acquiring 

wealth and life satisfaction. Although majority of the respondents about 50.81% have contrary 

view that is to say they did not affirm that failed food system is providing an alternative way of 

acquiring better life. May be this majority are among those are calling for the rapid reform and 

government support in the crisis, considering the menace associated with it. It was unanimously 

agreed, that in the previous year’s food insecurity in north-east has been the main source of 

various crime in cities and other terrorists’ activities.  For instance. in the Maiduguri Metropolis 
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you would find youth joining criminal groups due to hunger and starvation. Those working as 

domestic workers, shops keepers, labourers etc. have since being co-opted into committing crime 

at their places of work. 

Conclusion

At the conclusion of the research, it should be noted that food crisis and security is now a global 

issue to be addressed. The North-East region under the current crisis of Boko Haram insurgency 

has several challenges. From the foregone above research, the prices of locally produce 

foodstuffs is a clear manifestation of the danger posed by the current insecurity. The prices on 

the table displayed shows how foodstuffs keeps shooting on annual basis which is an indication 

if not tackled shall wallow the whole region into serious shortage of food and thus hunger and 

other related calamity may further befall the area with much more poverty at maximum capacity. 

Among the areas identified as the solution to this crisis include: restoration of security for people 

to go back to farm and other businesses without fear of insecurity, government and non-

governmental organizations intervention into areas of priority not unnecessary budgets and 

emphasis on non-priority areas, full re-resettlement of the displaced persons back to their rural 

areas, United Nations intervention in reshaping the future of the war victims and relevant 

agricultural programmes with clear target to support farmers in boosting their morale to produce 

enough food. If all shall be done the issue could be tackled however little.
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ABSTRACT
This comprehensive review synthesized findings from twelve empirical studies that examined 
social intelligence and interest of chemistry students. The study aims to critically evaluate 
relevant research, highlights the ways in which social intelligence could influence educational 
interest of chemistry students. The reviewed conducted across different countries and regions- 
specifically three from India, one from Philippine, one from Pakistan, seven from Nigeria. The 
reviewed studies revealed several weaknesses particularly in the clarity of background 
information of most of the reviewed studies as well as methodologies employed for the studies, 
validity and reliability.  Additionally, most of the reviewed study were not conducted in 
Chemistry. The reviewed studies also identified gaps in the correct usage of definite articles ‘the’ 
at the beginning of study titles. These insights and gaps have significant implications for 
educators and stakeholders in the education sector who intend to enhanced students’ interest in 
learning. By addressing these weaknesses, future researchers can contribute better to improving 
students’ interests in learning. 
Keywords: Social intelligence, Interest, Chemistry, Students

Introduction

The construct of social intelligence (SIQ) was originally conceptualized by Edward Thorndike in 

(1920) who described it as the ability to comprehend and manage interpersonal relationships 

effectively. Since its introduction, the concept has undergone significant refinement. Subsequent 

scholars expanded its scope to include core dimensions such as empathy, social awareness, 

adaptability and effective interpersonal communication. According to Honeywill (2015), social 

intelligence is a combination of self-awareness and social consciousness, the evolution of social 

beliefs and attitudes, as well as the capacity and ability to manage complex social change. Social 

intelligence raises a variety of impacts on both the aspects and social activities as stock students 

in his duties as social beings in society in the future. Building on this foundation, Goleman 
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(2016) advanced the discourse by emphasizing social intelligence as a fundamental attribute of 

human interaction with particular relevance to learning processes and personal development. 

However, within the domain of science education and chemistry in particular, social intelligence 

has been identified as one of the most challenging science subjects due to its abstract theoretical 

frameworks, quantitative demands and intensive laboratory components. According to 

Muhammad (2023), social intelligence is a stronger predictor of academic achievement of 

students. It develops the capacity to know oneself and to know others. Students demonstrating 

higher levels of social intelligence are more likely to engage productively in collaborative 

learning , utilize teacher support and maintain constructive attitudes toward the learning process. 

The implication of this is that, when students are socially intelligent, it contributes to improving 

their interest in the subject as well as enhanced students’ academic performance.

Methodology

The method adopted for this study was peer-reviewing articles from the last 10 years and only 

papers related to the key elements of study which focused on students’ social intelligence and 

their interest in Chemistry were considered. 

Empirical Studies on students’ social intelligence and their interest in Chemistry

Ben and Gilbert (2025) examined social intelligence as correlate of academic engagement among 

public secondary school students in Anambra State. Two specific purposes, two research 

questions guided the study and two null hypotheses were tested at 0.05 level of significance. The 

correlational research design was adopted for the study. The population of the study comprised 

21,272 senior secondary school two (SSII) students in 267 public secondary schools in Anambra 

State. The population comprised of 9550 male students and 11,722 female students in 267 public 

secondary schools in Anambra State. The sample of the study was 334 (male and female) 

secondary school students from the 267 public secondary schools in Anambra State. A 

multistage sampling procedure was employed to determine the sample of the study. The 

instruments for data collection were two instruments: Tromso Social Intelligence Scale (TSIS) 

and Hart et al., (2011) Students Academic Engagement in the Schools Questionnaire (SESQ). 

Since the instruments were standardized and extensively used, they were not subjected to re-

validation and reliability. Pearson Product Moment Correlational analysis was used to analyze 

the data for the study. The findings of the study revealed that there is a high positive relationship 

between social intelligence and students’ academic engagement in public secondary schools in 
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Anambra State. Also, there is a high positive relationship between social intelligence and 

academic engagement among male and female students in public secondary schools in Anambra 

State. The researcher concluded based on the findings of the study that social intelligence has 

significant relationship with students’ academic engagement in public secondary schools in 

Anambra State. Based on these findings, it was recommended that administrators of public 

secondary schools should collaborate with curriculum planners to integrate subjects and 

academic activities that promote social intelligence among students.

The reviewed study focused on social intelligence as correlate of academic engagement among 

public secondary school students in Anambra State as against the present review which  focused 

on social intelligence and interest of chemistry students. The correlational research design 

adopted for the study is appropriate. The two instruments used for the study were appropriate. 

The multi-stage sampling technique used for the study is appropriate for obtaining an accurate 

result.

Nwodo et al (2025) investigated social intelligence (Social Information Processing, Social Skills, 

and Social Awareness) as a predictor of fear of negative evaluation among undergraduate 

students. One hundred and twenty-three (123) undergraduate students which comprises 74 

females and 49 males were drawn using multi-stage (cluster, simple random: by balloting and 

purposive) sampling techniques as participants from Enugu State University of Science and 

Technology, Enugu. Watson and Friend (1969) Fear of Negative Evaluation (FNE), Silvera et al. 

(2001), and Tromso Social Intelligence Scale and Hudson (1982) were used for data collection, 

the design for this study was correlation, as multiple hierarchical regression using SPSS version 

27 was used to analysis the data. The result revealed that social awareness dimension of social 

intelligence positively predicted fear of negative evaluation, while the other two dimensions of 

social intelligence and social information process at 05 failed to predict fear of negative 

evaluation, social intelligence jointly was unable to predict the dependent variable. Hence, 

therapist should assist undergraduate to always prepare for the worse so when it comes, they will 

know how to handle the situation.

The background of the reviewed study was extensively discussed. The design for this study was 

correlation, as multiple hierarchical regression which is suitable for the result of the study. While 

the reviewed study is on social intelligence as a predictor of fear of negative evaluation among 

undergraduate students, the present study is an empirical study of social intelligence and interest 
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of chemistry students. However, the sample of one hundred and twenty-three (123) 

undergraduate students used for the reviewed study is inadequate for this study.

Okoli and Usang (2025) investigated social intelligence as a predictor of secondary school 

students’ academic achievement in Chemistry in Cross River state, Nigeria. The study was 

guided by two research questions and two null hypotheses. The study adopted the predictive 

correlation research design. The population of the study was 6, 376 senior secondary two (SS2) 

students of Chemistry in the public secondary schools in Cross River State, from which 800 

students were sampled for the study. The instrument for data collection was the Tromsø Social 

Intelligence Scale (TSIS), validated by three experts. The reliability of the instrument was 

established using Cronbach Alpha with coefficient of internal consistency of 0.79. The 

instrument was administered to the students with the help of six research assistants. The data 

obtained was analyzed using simple and multiple linear regressions. The findings of the study 

revealed among others that 0.6percent of the variance in students’ Chemistry scores is predicted 

by social intelligence. Furthermore, achievement in chemistry were significantly predicted by 

social intelligence. It was recommended among others that, teachers should incorporate more 

collaborative and interactive activities in Chemistry classrooms to enhance students’ social skills.

While the reviewed study is a predictive correlation research design which focused on social 

intelligence as a predictor of secondary school students’ academic achievement in Chemistry in 

Cross River state, Nigeria the present is a peer reviewed study on social intelligence and interest 

of chemistry students.

Okoli et al (2025) investigated the predictive influence of social intelligence on secondary school 

students’ academic achievement in English Language in Anambra State, Nigeria. Two research 

questions guided the study, with two null hypotheses tested at 0.05 alpha level. A co-predictive 

research design was adopted. The population of the study comprised the 16,236 Secondary 

School Year Two (SS2) students in the 224-government owned secondary schools in Anambra 

State. A sample size of 1,200 SS2 students, drawn using multistage procedure was used in the 

study. An adapted Tromso Social Intelligence Scale (TSIS), and an English Score Profroma, 

containing the achievement scores of students in English studies in the 2024/2025 academic 

session, were used for data collection. The adapted TSIS was validated by three experts with a 

reliability coefficient of 0.78 established using Cronbach alpha method. In analyzing collected 

data, simple and multiple linear regression analyses were used. The findings from the results 



Yobe Journal of Educational Studies (YOJES)Volume 4 Number 1 December, 2025  ISSN:1595-5338

(YOJES) Volume 4 Number 1 Dec., 2025                                     https://ysu.edu.ng/yojes/ 177 | P a g e

revealed among others that social intelligence and its dimensions (social awareness, social 

information processing and social skills) are significant predictors of secondary students' English 

achievement. From the findings, the study concluded that social intelligence significantly 

predicted students’ academic achievement in English language and thus recommended that 

schools should implement programs to foster and enhance students’ social intelligence using 

mentorship, collaborative learning, and support systems, creating environments that improve 

students’ English achievement and overall emotional well-being.

The sample size of 1,200 SS2 students used in the reviewed study is suitable and appropriate for 

the generalization of the study. While the reviewed study focused on predictive influence of 

social intelligence on secondary school students’ academic achievement in English Language, 

the empirical study focused on social intelligence and interest of chemistry. Both study differ 

with the variable of interest and differ in subject area. The reviewed study subject is English as 

against chemistry.

Okoye and Okoli (2025) investigated social intelligence as a predictor of College of Education 

students’ academic achievement in Biology in Anambra State. Two research questions and two 

null hypotheses guided the study. The study adopted the predictive correlation research. The 

population of the study was 283 year three (300 level) Biology students in Colleges of Education 

in Anambra State, Nigeria, which also constituted the sample for the study. The instrument for 

data collection was the Tromso Social Intelligence Scale (TSIS), validated by three experts. The 

reliability of the instrument was established using Cronbach Alpha with coefficient of internal 

consistency of 0.73. The students’ CGPA in Biology were obtained from Course adviser folder 

whereas for TSIS was administered to the students with the help of the research assistants. The 

data obtained was analyzed using simple and multiple linear regressions. The findings of the 

study revealed among others that 3.1 percent of the variance in Biology achievement was 

predicted by students’ social intelligence. Furthermore, achievement in biology were 

significantly predicted by College of Education students’ social intelligence. It was 

recommended among others that, biology teachers should incorporate cooperative learning 

strategies, peer-assisted instruction, and group-based laboratory activities to enhance students’ 

social intelligence and collaborative skills, leading to improved academic achievement.

Predictive correlation research design employed for the study is appropriate because it is suitable 

for the study. The data obtained was analyzed using simple and multiple linear regressions which 
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is appropriate for obtaining a valid finding. The reviewed study which focused on social 

intelligence as a predictor of College of Education students’ academic achievement in Biology in 

Anambra State is similar with social intelligence and interest but differ in subject areas because 

the subject of interest for this review is chemistry. The items used for the study was not captured 

in the result of the findings for the study.

Umeano and Ezeh (2025) investigated how emotional intelligence predicts students’ interest and 

academic achievement in Mathematics. Two research questions and two hypotheses guided the 

study. The study adopted correlation research design. The area of the study was Abuja Municipal 

Area Council (AMAC), Abuja. The population of the study consisted of all the 12,542 Senior 

Secondary School two (SS II) students in 30 public secondary schools in the study area. A 

sample of 388 students obtained through multistage sampling procedure, took part in the study. 

Instruments for data collection are Mathematics Emotional Intelligence Questionnaire and 

Mathematics Interest Scale, and Mathematics Achievement Test. The reliability index of the 

MEIQ, MIS T determined using Cronbach Alpha analysis are 0.90 and 0.83, while that of the 

MAT determined using KR20 is 0.89. Collected data were analyzed using linear regression 

analysis. The findings showed among others that: emotional intelligence predicts students’ 

interest and academic achievement in Mathematics. It was recommended that: teachers should 

use right instructional strategies to improve students’ emotional intelligence so they can excel in 

Mathematics; and there should be emotional intelligence training for teachers and school 

administrators to ensure a better grooming of the students on this construct.

While the reviewed study focused on how emotional intelligence predicts students’ interest and 

academic achievement in Mathematics, the present reviewed focused on social intelligence and 

interest of chemistry students. The study adopted correlation research design which is 

appropriate for the reviewed study since its tallies with the topic. Also, while the reliability of the 

study is clearly stated, the validity is not stated.

Adekanye (2024)   examined the influence of social intelligence on the enhancement of library 

activities among the library users of the University of Lagos Library, Akoka, Nigeria. The study 

is expected to assist in the creation of new experiences and vistas for the library staff and users. 

The study‘s main objectives, research questions and hypotheses were explored. The study is 

descriptive survey research. A total of 200 (Two hundred) respondents were used in this study 

using the simple random selection technique. The mean, standard deviation and t-test statistical 
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instrument were used to test the null hypothesis at 0.05 level of significance. The results showed 

that there was a significant awareness of the use of social intelligence on library activities among 

library users in the University of Lagos Library, Akoka, Nigeria and also there was equally 

significant influence of social intelligence on the enhancement of library activities among users 

of the University of Lagos Library, Akoka. The study concluded that the creation of awareness in 

the use of social intelligence would improve library activities in Nigerian tertiary institutions. 

The study recommends by extension that the application of social intelligence should be a must, 

to enhance the library activities in the higher institutions in Nigeria.

While the reviewed study focused on the influence of social intelligence on the enhancement of 

library activities among the library users of the University of Lagos Library, Akoka, Nigeria, the 

present study tries to review studies on the influence of social intelligence on secondary school 

chemistry students academic performance.The design and methods of data analysis employed for 

the study is appropriate. However, conceptual clarity is limited. The review does not justify the 

adequacy of the sample size. The population of the study was not captured in the research 

completely. The choice of statistical tool is weakly justified.

Nazir et al (2024) conducted a study on Social Intelligence and Academic Achievement of 

College Students in District of Srinagar. The purpose of the study was to compare rural and 

urban college students on various dimensions of social intelligence and academic achievement. 

The study was conducted on a sample of 390 college students of third year from district Srinagar. 

The sample comprised of 187 rural-203 urban college students. The tools used in the study were 

N.K.Chaddha and Usha Ganesan Social Intelligence Scale (1986) and the average marks 

percentage obtained by the sample subjects in their first and second year examinations was used 

as the measure of academic achievement. The data was analyzed by applying mean, S.D, t-test 

and percentage. The analysis of the data revealed that urban college students when compared 

with rural college students were found to have high social intelligence and urban college students 

have been found to have better academic achievement as compared to rural college students.

The study focused on Social Intelligence and Academic Achievement of College Students in 

District of Srinagar. While the study addresses an important and underexplored area, particularly 

the rural -urban divide in psychosocial and academic outcomes, conceptually, the study lacks a 

clearly articulated theoretical framework linking social intelligence to academic achievement. 
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The study does not justifiy the choice of third year college students exclusively. The study also 

provided limited information on sampling procedure beyond rural-urban categorization.

Lopez et al (2024) investigated a study titled intervention to improve social intelligence and 

academic self-efficacy in STEM in Philippines. The study employed pretest–posttest 

experimental study design with grade 11 STEM-track students of Philippines comprising of 200 

sample size (100 experimental, 100 control).Data obtained were analyzed using t-test, effect size 

(Cohen’s d).Findings of the study reveal that intervention group had significant improvements in 

social intelligence and academic self-efficacy; self-efficacy gains correlated with increased 

subject interest. It was concluded that social intelligence interventions can indirectly elevate 

students’ interest via self-efficacy gains. The study therefore recommended that social 

intelligence and self-efficacy should be combining in training in STEM classes to foster 

students’ interest.

While the reviewed study focused on intervention to improve social intelligence and academic 

self-efficacy in STEM in Philippines, the present focused on influence of social intelligence on 

secondary school chemistry students’ academic performance. The research design employed for 

the study is appropriate. However, mixed method will have been suitable for the study.

Madhuri and Rama Krishna (2024) conducted a study on relationship between social intelligence 

and academic performance of secondary school students. The study adopts a systematic research 

approach, combining observation, planning, procedural guidelines, and outcome analysis under 

controlled conditions. The research employs the normative survey method to explore and 

identify the various factors that influence adolescent students’ attitudes, particularly in relation to 

emotional competence, social intelligence, and academic performance. This method allows for a 

comprehensive examination of student attitudes within the specified context. The population for 

this study consists of adolescent students enrolled in both government and private secondary 

schools within the rural and urban regions of Krishna district, Andhra Pradesh. The overall 

secondary school student population in the district is approximately 32,000. From this, a sample 

of 1000 students (representing 3.12% of the total population) was selected to ensure a broad 

representation of the student body. A stratified random sampling technique was used to select the 

1000 secondary school students, ensuring a balanced representation of various demographic and 

social factors. These factors include gender, school locality (rural vs. urban), type of school 

management (government vs. private), student category, birth order, religion, parental education, 
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parental occupation, and family size. This sampling method ensures that the study results are 

reflective of the broader population and accounts for the potential influence of these factors on 

emotional competence, social intelligence, and academic performance.

The study demonstrates several methodological strenght particularly in its scope, sampling 

strategy and attempt at demorgraphic inclusivity. However, despites these merits, the study 

exhibits notable conceptual, methodological and analytical limitations that warrant critical 

examination. The study present conceptual ambiguity in its research design. While the title 

emphasizes the relationship between social intelligence and academic performance, the 

methodology repeatedly introduces emotional competences as a central variable without without 

clearly articulating its theoritical role.

Shaher and Muhammad (2023) investigated a study effects of social intelligence on the academic 

achievement of students at university level in Pakistan. The aim of this research is to study the 

effects of social intelligence on the academic achievement of students at university level. 

Education is a powerful instrument for the change in the society. It was basically descriptive 

research in nature and for the collection of data survey method was used. The questionnaire was 

used to collect data from participants. The population of this research was students of University 

of Okara and University of Agriculture Faisalabad (Sub- campus Depalpur/Okara). Sample of 

this study was 336 students from 7 Arts and Science departments. The tool used in the study was 

Chadha and Ganesan Social Intelligence Scale (1986) and the GPA were obtained from the 

students of 6th semester. 180 male and 156 females were the part of this. 203 students belonged 

to urban area and 133 were from rural area. The data was analyzed by applying mean, S.D, t-test, 

ANOVA and percentage. The analysis of the data revealed that the effects of social intelligence 

on the academic achievement of students at university level was more positive than negative on 

the basis of demographics.

One notable strenght of the study is its clear objective which focues on examining the 

relationship between social intelligence and academic achievement of students at university 

level, the use of standardized instrument enhances the credibility of and comparability of the 

findings.Additionaly, the large sample drawn from two Universities and across mulitple arts and 

science Departments. However, the descriptive research design used in the study limit the 

explanatory power of the study. In addition, the descriptive survey design does not adequately 

support causal inferences. The population of the study is not captured in the entire research 
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write-up. The study lacks sufficient detail regarding the sampling technique used to select 

participants from the population.

Vinodhkumar and Pankajam (2017) conducted a study titled level of social intelligence and 

achievement in science among higher secondary school students in India. The study intended to 

find out the level of social intelligence and achievement in\ science among higher secondary 

school students. Survey method were employed for the study. The size of the sample in the study 

was 300 higher secondary school students who were selected through random sampling 

technique. The investigators had used Social Intelligence Scale developed by Baskaran. P and 

Anandan. K (2011) and Achievement Test in Science (ATS) developed by the Investigators. The 

Statistical techniques used in this study were mean, standard deviation, t’- test and Correlation. It 

was inferred that there is significant relationship between Social Intelligence and Achievement in 

science among selected High School Students.

The reviewed study is similar with the present empirical studies in one key variable which is 

social intelligence. The statistical tool mean, standard deviation  and correlation used in the 

reviewed study are suitable for the study. However, the reviewed study did not clearly state the 

population of the study. 

Conclusion

The literature reviewed demonstrates that social intelligence is a multifaceted construct 

encompassing empathy, social awareness, adaptability, communication, and self-regulation. 

These competencies play a vital role in influencing how students interact with peers and 

teachers, navigate classroom dynamics, and engage meaningfully in learning activities. In the 

context of science education, particularly Chemistry, students who exhibit higher levels of social 

intelligence tend to develop stronger interest in the subject, show greater motivation, and achieve 

better academic outcomes. Although some studies report varying results, especially where 

environmental and instructional variables differ, the consensus across research findings suggests 

that social intelligence can be cultivated through intentional educational practices. Factors such 

as supportive school environments, teacher-student relationships, collaborative learning 

strategies, and gender or school-type differences contribute to shaping students’ social 

intelligence. Therefore, enhancing social intelligence should be considered a strategic approach 

to improving student engagement and academic performance in Chemistry. Educational 

stakeholders, especially teachers, are encouraged to integrate cooperative learning, peer 
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interaction activities, and emotional skill-building into instructional processes to foster a more 

socially enriching and academically productive learning environment.
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ABSTRACT

This study investigated cognitive ability and study habits as correlates of learning Biology 
among secondary school students in Jos South Local Government Area, Plateau State, Nigeria. 
Anchored on Information Processing Theory, the study examined students’ cognitive capacity, 
their learning behaviors, and the challenges hindering effective study habits. The population 
comprised 3,461 SS II Biology students across 10 public secondary schools, from which a 
sample size of 100 students (10 per school) was selected using simple random sampling. Data 
were collected using a structured questionnaire. The study used survey research design and 
descriptive statistics of frequency, means and standard deviation was used for data analysis. The 
instrument was tested for reliability using the test-retest method, yielding a high reliability index 
of r = 0.82. Findings revealed that students’ cognitive ability in Biology was generally low, with 
many struggling to understand, retain, and apply biological concepts. While students engaged in 
some study behaviors such as note-taking, using diagrams, and self-testing, structured personal 
study routines were largely lacking. Key challenges identified included limited access to learning 
resources, large class sizes, household responsibilities, and insufficient guidance on study 
strategies. Importantly, a strong positive correlation was observed between cognitive ability and 
study habits, indicating that students with higher cognitive skills were more likely to employ 
effective learning strategies. The study concluded that low cognitive ability, combined with 
environmental and institutional constraints, undermine students’ learning in Biology. It was 
recommended that teachers implement strategies such as concept mapping and inquiry-based 
activities, schools organize workshops on study skills, adequate resources be provided, and 
parents minimize household responsibilities to enhance students’ study effectiveness and 
academic performance.
Keywords: Cognitive Ability, Study Habits, Biology Learning, Secondary School Students, Jos 
South, Academic Performance, Learning Strategies 

Introduction 

Biology is a foundational science subject in Nigeria's senior secondary school curriculum, 

designed to equip students with essential concepts, principles, and theories to understand living 

systems and the environment. By design, Biology is expected to provide learners with 

knowledge applicable to careers in medicine, agriculture, environmental science, and 

biotechnology. It focuses on life processes, structure, function, growth, origin, evolution, 

distribution, and adaptation, proposing solutions to biological problems (Artis, 2008; Naqvi, 
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Chikwa, Menon, & Al Kharusi, 2018). As such, it contributes significantly to technological 

growth and national development through the cultivation of scientific literacy and problem-

solving skills (Udegbe & Okoli, 2022).

Despite its importance, students` performance and interest in Biology remain low, especially at 

the senior secondary level, due to challenges in teaching and learning (Sakirudeen & Sanni, 

2017; Bolajoko, Adebayo, Olanrewaju, & Abdullahi, 2024). Many students struggle with 

abstract concepts, resulting in poor classroom engagement and examination outcomes. Beyond 

curriculum and teacher quality, learner-specific variables, particularly cognitive ability and study 

habits, are critical determinants of learning success (Michael, Joseph, & Iornyagh, 2020; 

Olarinoye, 2024). Cognitive ability encompasses memory, reasoning, attention, and problem-

solving skills, which are essential for mastering abstract concepts, analyzing scientific data, and 

conducting experiments (Okigbo, Nduka, & Akachukwu, 2025; Nuru, Adamu, & Anthony, 

2024). Students with higher cognitive abilities can integrate new information with prior 

knowledge more effectively, enhancing comprehension and retention (Anyanwu, 2022).

Study habits, defined as structured behaviors such as regular revision, note-taking, self-testing, 

and time management, are equally important in determining academic success (Ibitoye, 2021; 

Anyanwu, 2022). In Biology, where large volumes of facts and processes must be learned, good 

study habits improve understanding, retention, and application. Cognitive ability and study habits 

are interrelated; strong cognitive skills are most effective when combined with disciplined 

learning behaviors, while moderate cognitive skills can be compensated by effective study 

routines (Okigbo, Nduka, & Akachukwu, 2025; Udegbe & Okoli, 2022).

Environmental factors, such as access to textbooks, parental support, classroom conditions, and 

school resources, can further influence students’ study habits and performance in Biology 

(Sakirudeen & Sanni, 2017; Bolajoko, Adebayo, Olanrewaju, & Abdullahi, 2024). Despite the 

attention given to cognitive ability and study habits individually, few studies have investigated 

their combined effect on Biology achievement in senior secondary schools, particularly in 

settings like Jos South Local Government Area, Plateau State, where socio-economic and 

environmental constraints impact learning (Michael, Joseph, & Iornyagh, 2020; Olarinoye, 

2024). This gap in the literature underscores the need for empirical research examining how 

cognitive ability and study habits jointly influence Biology learning outcomes. Understanding 

this relationship is critical for designing interventions to improve students` performance. 
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Accordingly, this study investigates Cognitive Ability and Study Habits as Correlates of 

Learning in Biology among Senior Secondary School Students in Jos South Local Government 

Area of Plateau State, Nigeria.

Objectives of the Study

The study specifically set the following objectives:

1. To assess the level of cognitive ability of students in learning Biology in secondary 

schools in Jos South, Plateau State

2. To ascertain the study habits of students in learning Biology in secondary schools in Jos 

South, Plateau State

3. To find out the challenges that hinder the development of effective study habits among 

secondary school Biology students in Jos South, Plateau State 

Research Questions 

The following questions were stated to achieve the aim of the study: 

1. What is the level of cognitive ability of students in learning Biology in secondary schools 

in Jos South, Plateau State?

2. What is the study habits of students learning Biology in secondary schools in Jos South, 

Plateau State?

3. What are the challenges that hinder the development of effective study habits among 

secondary school Biology students in Jos South, Plateau State?

Theoretical Framework

This study is anchored on the Information Processing Theory (IPT), primarily developed by 

Atkinson and Shiffrin (1968), which conceptualizes learning as a systematic process of 

receiving, encoding, storing, and retrieving information. The theory comprises key components, 

including sensory memory, short-term memory, and long-term memory, and emphasizes 

cognitive processes such as attention, rehearsal, and retrieval, which are essential for meaningful 

learning. Its central argument is that learning is most effective when information is actively 

processed and organized, rather than passively received, and that individual differences in 

cognitive capacity and strategies influence learning outcomes. A major assumption of IPT is that 

students differ in their ability to encode and retain information, and that structured study 

behaviors such as time management, note-taking, and self-testing enhances the efficiency of 

memory storage and retrieval. The theory relates directly to this study as it provides a conceptual 
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basis for examining how cognitive ability (mental capacity to process and organize information) 

interacts with study habits (structured learning behaviors) to influence academic performance in 

Biology. The rationale for adopting IPT lies in its explanatory power: it links students’ internal 

cognitive processes with observable learning behaviors, offering a framework to understand why 

some learners excel while others struggle in mastering complex biological concepts. By focusing 

on both cognitive and behavioral dimensions, the theory supports the investigation of the joint 

effect of cognitive ability and study habits on learning outcomes in senior secondary school 

Biology students in Jos South Local Government Area, Plateau State.

Empirical Review 

Ogunleye and Babatunde (2021) carried out an investigation on the relationship between 

cognitive ability and students’ academic achievement in Biology among senior secondary school 

students in Oyo State, Nigeria. The study adopted a correlational research design. A sample of 

240 SS II Biology students was selected using stratified random sampling technique. The 

instruments used for data collection were a Cognitive Ability Test (CAT) and a Biology 

Achievement Test (BAT). Mean and standard deviation were used to answer the research 

questions, while Pearson Product Moment Correlation (PPMC) was used to test the hypotheses at 

0.05 level of significance. The findings revealed a significant positive relationship between 

students’ cognitive ability and their achievement in Biology. Students with high cognitive ability 

performed significantly better in Biology than those with low cognitive ability. The study 

recommended that teachers should adopt instructional strategies that enhance students’ reasoning 

and problem-solving skills to improve Biology learning.

Ibrahim, Mohammed, and Sadiq (2020) conducted a study on study habits and academic 

performance in Biology among senior secondary school students in Kano State. The research 

employed a correlational survey design. A total of 300 students were sampled using simple 

random sampling technique. The instruments used were Study Habits Questionnaire (SHQ) and 

Biology Achievement Test (BAT). Research questions were answered using mean scores, while 

hypotheses were tested using Pearson correlation analysis at 0.05 level of significance. The 

results indicated that effective study habits such as regular revision, note-taking, and time 

management significantly correlated with students’ achievement in Biology. The study 

concluded that poor study habits contributed to low performance in Biology and recommended 

that guidance counselors should train students on effective study skills.
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Adeyemi and Oladipo (2019) examined the combined influence of cognitive ability and study 

habits on academic performance of secondary school students in science subjects in Ekiti State. 

The study adopted an ex-post facto research design. The sample consisted of 280 senior 

secondary students selected through multistage sampling technique. Instruments used were 

Cognitive Ability Scale (CAS), Study Habits Inventory (SHI), and Science Achievement Test 

(SAT). Data were analyzed using multiple regression analysis at 0.05 level of significance. 

Findings revealed that both cognitive ability and study habits jointly and independently predicted 

students’ academic performance in science subjects including Biology. Cognitive ability had a 

higher predictive value than study habits. The study recommended that schools should 

emphasize both intellectual development and effective learning habits to enhance science 

achievement.

Okorie and Eze (2022) investigated gender differences in cognitive ability and academic 

achievement in Biology among secondary school students in Anambra State. A correlational 

survey design was adopted for the study. The sample comprised 200 SS II students selected 

using purposive sampling technique. The instruments used were Cognitive Ability Test and 

Biology Achievement Test. Mean and standard deviation were used to answer research 

questions, while independent t-test and correlation analysis were used to test hypotheses at 0.05 

level of significance. The results showed that cognitive ability significantly influenced students’ 

achievement in Biology, while no significant gender difference was found in cognitive ability. 

The study recommended equal learning opportunities for male and female students to maximize 

cognitive development.

Aremu and Sokan (2018) carried out a study on study habits and academic performance of senior 

secondary school students in science subjects in Kwara State. The study employed a descriptive 

correlational research design. A sample of 350 students was selected using stratified random 

sampling technique. The Study Habits Questionnaire and Science Achievement Test were used 

for data collection. Data were analyzed using mean scores and Pearson Product Moment 

Correlation at 0.05 level of significance. The findings revealed a significant positive relationship 

between study habits and academic performance in science subjects, including Biology. Students 

with organized and consistent study habits achieved higher scores. The study recommended 

incorporation of study skills training into secondary school curricula.
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Onyekachi and Uche (2021) examined cognitive ability as a predictor of academic achievement 

among secondary school students in Abia State. The study adopted a correlational research 

design. A total of 260 students were selected using random sampling technique. Cognitive 

Ability Test and Academic Achievement Records were used as instruments for data collection. 

Mean, standard deviation, and regression analysis were used to analyze the data at 0.05 level of 

significance. The results showed that cognitive ability significantly predicted students’ academic 

achievement across subjects, including Biology. Students with higher reasoning and memory 

skills performed better academically. The study recommended the use of learner-centered 

teaching approaches to enhance students’ cognitive development.

Yakubu and Musa (2023) conducted a study on the interaction effects of study habits and 

cognitive ability on Biology achievement among senior secondary school students in Niger State. 

The research adopted a correlational survey design. A sample of 210 students was selected using 

simple random sampling technique. Instruments used were Study Habits Inventory, Cognitive 

Ability Test, and Biology Achievement Test. Mean scores were used to answer research 

questions, while multiple regression analysis was used to test hypotheses at 0.05 level of 

significance. Findings revealed that both study habits and cognitive ability significantly 

interacted to influence students’ achievement in Biology. Students with high cognitive ability 

and good study habits performed significantly better than others. The study recommended that 

teachers and parents should jointly encourage effective study routines alongside cognitive skill 

development.

Methodology

This study adopted a descriptive survey research design. The population of the study comprised 

3,461 SS II Biology students drawn from ten public secondary schools in the study area. From 

this population, a sample of 100 students was selected using a simple random sampling 

technique, with ten students chosen from each school through the lottery method. The choice of 

100 respondents was considered adequate for the study as it provided a manageable yet 

representative sample of the population, ensured equal representation of the selected schools, and 

was sufficient for generating reliable descriptive statistics within the available time and 

resources.

Data were collected using a structured questionnaire titled Questionnaire on Cognitive Ability 

and Study Habits in Biology (QCASHB). The instrument consisted of two sections: Section A 
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elicited demographic information of the respondents, while Section B contained fifteen (15) 

items designed to measure students’ cognitive ability and study habits in Biology. The items 

were structured on a four-point Likert scale of Strongly Agree (SA), Agree (A), Disagree (D), 

and Strongly Disagree (SD), with weighted values of 4, 3, 2, and 1 respectively. Questionnaire 

was validated by three experts in Biology Education and Educational Measurement from the 

University of Jos to ensure content and face validity. The reliability of the instrument was 

determined using the test–retest method, which yielded a reliability coefficient of 0.82, 

indicating high reliability. Questionnaire was administered to the respondents with the assistance 

of two trained teachers. Data collected were analyzed using the Statistical Package for Social 

Sciences (SPSS) version 25. Descriptive statistics, including frequency, mean and standard 

deviation, were used to address the research questions.

Results

Research Question One: What is the level of students’ cognitive ability in learning Biology in 

secondary schools in Jos South?

Table 1: Mean and Standard Deviation Results on Level of Students’ Cognitive Ability in 
Learning Biology in Secondary Schools in Jos South 
Item Statement VHL HL LL    VLL      Ժ Remark

1. Easy to understand and 
remember biological terms and 
concepts after reading them 
once or twice.

17 18 45 20 2.32 0.98 Low Level

2 Being able to apply what I have 
learned in Biology to solve new 
or unfamiliar problems.

10 21 37 32 2.09 0.97 Low Level

3. Finding it easy to analyze 
biological diagrams, charts, and 
experimental results.

12 24 43 21 2.27 0.93 Low Level

4 Easy to organize and connect 
different biological topics to 
understand the bigger picture.

10 16 38 36 2.00 0.96 Low Level

5. Learning Biology better when I 
use thinking strategies like 
summarizing, questioning, and 
predicting

32 29 22 17 2.76 1.08 High Level

Grand Mean 2.29
Key: Number of Respondents =100, =Mean Score, = Standard Deviation, Mean Criterion 
=2.50 
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Data in Table 1 showed that the mean values of the items fell within the range of 2.00 to 2.76. 

With respect to the Mean Criterion (2.50), aside item 5, the rest of the items each had mean 

rating below 2.50, indicating that low level of students’ cognitive ability in learning Biology. 

The table further showed grand mean value of the entire items as 2.29, this signifies the overall 

level of students’ cognitive ability in learning Biology in secondary schools in Jos South is low. 

Similarly, the values of the standard deviations of the items ranged from 0.93 to 1.08, indicating 

low level of agreement in the responses of the respondents.

Research Question Two: What are the study habits of students in learning Biology in secondary 

schools in Jos South?

Table 2: Mean and Standard Deviation Results on Study Habits of Students in Learning 
Biology in Secondary Schools in Jos South
Item Statement SA A D     SD      Ժ Remark

6. I create a personal study schedule to 
review Biology topics regularly.

11 19 34 36 2.05 1.00 Disagreed

7. I take notes during Biology lessons 
and revise them before tests or 
exams.

37 39 13 11 3.02 0.97 Agreed 

8. I use diagrams, flashcards, or 
summary sheets to help me 
understand difficult Biology 
concepts.

28 37 23 12 2.81 0.98 Agreed

9. I prefer to study Biology alone rather 
than in a group.

30 42 15 13 2.89 0.98 Agreed

10. I test myself with past questions or 
quizzes when preparing for Biology 
exams.

35 29 18 18 2.81 1.11 Agreed

Results presented in Table 2 showed that the mean values of the items fell within the range of 

2.05 to 3.02. Using a Mean Criterion of 2.50, the respondents agreed with the entire items except 

item 6 as regards study habits of students in learning Biology in secondary schools in Jos South. 

The values of standard deviations of the items ranged from 0.97 to 1.11, indicating that the 

respondents had a certain level of variation in their responses.

Research Question Three: What are the challenges that hinder the development of effective 

study habits among secondary school Biology students in Jos South?
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Table 3: Mean and Standard Deviation Results on Challenges that Hinder the Development 
of Effective Study Habits Among Secondary School Biology Students in Jos South
Item Statement SA A D     SD      Ժ Remark

11. I find it difficult to study Biology 
effectively at home due to frequent 
power outages or lack of electricity.

10 13 46 31 2.02 0.92 Disagreed

12. Lack of enough textbooks or study 
materials to help me study Biology 
on my own.

34 37 19 10 2.95 0.97 Agreed 

13. Large class sizes make it hard for me 
to understand Biology lessons and 
develop good study habits.

27 40 18 15 2.79 1.01 Agreed

14. Household chores and family 
responsibilities take up most of my 
study time at home.

31 39 14 16 2.85 1.04 Agreed 

15. Lack of guidance on how to organize 
my study time and methods 
effectively.

28 38 16 18 2.76 1.06 Agreed

Analysis in Table 3 revealed that the mean values of the items ranged from 2.02 to 2.95. Based 

on the Mean Criterion of 2.50, the respondents agreed with the entire items with exception to 

item 11 regarding the challenges that hinder the development of effective study habits among 

secondary school Biology students in Jos South. The values of standard deviations of the items 

ranged from 0.92 to 1.07, indicating spread out of responses amongst the respondents.

There is no significant correlation between students’ cognitive ability and their study habits in 

learning Biology in secondary schools.

Discussion

The findings indicated that the cognitive ability of students in learning Biology in Jos South 

secondary schools was generally low. Most students experienced difficulty in undertanding and 

retaining biological concepts, connecting different topics, and applying learned knowledge to 

new problems. This suggested that many students lacked the analytical and reasoning skills 

necessary for effective learning in Biology, which corroborates prior studies showing that limited 

cognitive ability negatively affects comprehension and performance in science subjects 

(Olarinoye, 2024; Ibitoye, 2021). While some students demonstrated the use of thinking 

strategies such as summarizing and questioning, these practices were not widespread, implying 

that most students did not consistently engage in metacognitive approaches to enhance their 
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learning (Okigbo, Nduka, & Akachukwu, 2025). The low overall cognitive ability may have 

contributed to fragmented understanding and weak application of biological concepts.

Regarding study habits, students generally reported engaging in behaviors such as taking notes, 

using diagrams and flashcards, testing themselves, and studying individually. However, the 

creation of structured personal study schedules was minimal, indicating that most students relied 

on unplanned or reactive approaches to studying. This aligns with previous research that 

highlighted the importance of organized study habits in improving retention and academic 

performance, while inconsistent or poorly structured routines hinder learning outcomes in 

science subjects (Udegbe & Okoli, 2022; Sakirudeen & Sanni, 2017; Artis, 2008). The data 

suggested that while students were willing to engage in learning activities, they lacked consistent 

strategies to maximize comprehension and long-term retention.

The study also revealed significant challenges that impeded the development of effective study 

habits. Limited access to textbooks and other learning resources, large class sizes, household 

responsibilities, and lack of guidance on study planning were key barriers. These findings 

indicated that environmental, institutional, and personal factors interacted to constrain students’ 

ability to develop structured and productive learning routines (Michael, Joseph, & Iornyagh, 

2020; Bolajoko, Adebayo, Olanrewaju, & Abdullahi, 2024; Anyanwu, 2022). It was inferred that 

students who faced these challenges were more likely to adopt superficial learning strategies, 

leading to poor understanding and performance in Biology.

Importantly, a strong positive relationship between cognitive ability and study habits was 

observed. This suggested that students with higher cognitive skills were better able to plan, 

organize, and implement effective study strategies, which in turn enhanced their learning 

outcomes. This finding reinforced the theoretical proposition that cognitive processes and self-

regulatory behaviors are interdependent in academic achievement, particularly in concept-heavy 

subjects such as Biology (Nuru, Adamu, & Anthony, 2024; Olarinoye, 2024; Okigbo, Nduka, & 

Akachukwu, 2025). Thus, from the results it appeared that while students exhibited some 

positive learning behaviors, their overall low cognitive ability, combined with environmental and 

institutional constraints, significantly limited the effectiveness of Biology learning. This implied 

that interventions targeting both enhancement of cognitive skills and the cultivation of structured 

study habits were necessary to improve student understanding, retention, and academic 

performance in secondary school Biology.
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Conclusion

The study concludes that secondary school students in Jos South possess low cognitive ability in 

Biology, particularly in interpreting diagrams, charts, and integrating biological concepts. While 

students engage in basic study habits like note-taking and using visual aids, challenges such as 

limited resources, lack of study guidance, and domestic responsibilities hinder more effective 

habits. Notably, a significant correlation exists between students’ cognitive ability and their 

study habits, indicating that improving study practices could positively influence cognitive 

outcomes in Biology learning.

Recommendations

Based on the finding of the study, the following recommendations were made:

1. Biology teachers should use inquiry-based, practical, and problem-solving teaching 

strategies to enhance students’ cognitive abilities and improve understanding of biological 

concepts in secondary schools.

2. Schools should organize study-skills training focusing on time management, note-taking, 

revision techniques, and examination preparation to help students develop effective study 

habits in Biology.

3. Government, schools, and parents should provide conducive learning environments, 

adequate instructional materials, and proper guidance to reduce challenges that hinder 

effective study habits among Biology students.



Yobe Journal of Educational Studies (YOJES)Volume 4 Number 1 December, 2025  ISSN:1595-5338

(YOJES) Volume 4 Number 1 Dec., 2025                                     https://ysu.edu.ng/yojes/ 195 | P a g e

References:

Adeyemi, S. B., & Oladipo, T. O. (2019). Cognitive ability and study habits as predictors of 
academic performance of secondary school students in science subjects. Journal of 
Educational Research and Development, 14(2), 45–58.

Anyanwu, C. C. (2022). Study habits and academic achievement of secondary school students in 
science subjects. Journal of Educational Studies and Research, 15(2), 44–58.

Atkinson, R. C., & Shiffrin, R. M. (1968). Human memory: A proposed system and its control 
processes. In K. W. Spence & J. T. Spence (Eds.), The psychology of learning and 
motivation: Advances in research and theory (Vol. 2, pp. 89–195). Academic Press.

Aremu, A. O., & Sokan, B. O. (2018). Study habits and academic performance of senior 
secondary school students in science subjects in Kwara State, Nigeria. African Journal of 
Educational Studies, 11(1), 73–86.

Artis, A. B. (2008). Improving marketing students’ reading comprehension with the SQ3R 
method. Journal of Marketing Education, 30(2), 130–137. 
https://doi.org/10.1177/0273475308322285

Bolajoko, A. O., Adebayo, S. A., Olanrewaju, T. T., & Abdullahi, M. A. (2024). Environmental 
and instructional factors affecting students’ academic performance in biology. Nigerian 
Journal of Science Education, 18(1), 62–75.

Ibitoye, O. A. (2021). Cognitive ability, study habits and academic performance of secondary 
school students. International Journal of Educational Psychology, 9(3), 101–115.

Ibrahim, A., Mohammed, S., & Sadiq, M. A. (2020). Study habits and academic performance in 
biology among senior secondary school students in Kano State. Journal of Science and 
Mathematics Education, 8(3), 112–124.

Michael, J. T., Joseph, K. A., & Iornyagh, A. P. (2020). Learner variables and academic 
achievement in science among Nigerian secondary school students. Journal of 
Educational Research and Practice, 13(2), 88–99.

Naqvi, S., Chikwa, G., Menon, M., & Al Kharusi, H. (2018). Students’ perceptions of biology 
learning and its relevance to real life. Journal of Biological Education, 52(4), 389–402. 
https://doi.org/10.1080/00219266.2017.1392271

Nuru, M. A., Adamu, U. S., & Anthony, I. (2024). Cognitive processes and self-regulation as 
predictors of science achievement among secondary school students. Journal of 
Educational Psychology in Africa, 6(1), 27–41.



Yobe Journal of Educational Studies (YOJES)Volume 4 Number 1 December, 2025  ISSN:1595-5338

(YOJES) Volume 4 Number 1 Dec., 2025                                     https://ysu.edu.ng/yojes/ 196 | P a g e

Ogunleye, B. O., & Babatunde, A. A. (2021). Cognitive ability and academic achievement in 
biology among senior secondary school students in Oyo State, Nigeria. Journal of 
Educational Psychology and Counseling, 6(2), 98–110.

Okigbo, E. C., Nduka, P. O., & Akachukwu, E. E. (2025). Cognitive ability, metacognitive 
strategies and academic achievement in science subjects. International Journal of 
Science and Mathematics Education, 20(1), 55–70.

Okorie, C. O., & Eze, R. N. (2022). Gender differences in cognitive ability and biology 
achievement among secondary school students in Anambra State. International Journal 
of Science Education Research, 10(1), 55–68.

Olarinoye, R. O. (2024). Cognitive ability and academic performance in biology among senior 
secondary school students. Journal of Contemporary Educational Research, 11(2), 73–
86.

Onyekachi, C. J., & Uche, I. P. (2021). Cognitive ability as a predictor of academic achievement 
among secondary school students in Abia State. Journal of Educational Measurement 
and Evaluation, 9(2), 34–47.

Sakirudeen, A. O., & Sanni, K. B. (2017). Study habits and academic performance of secondary 
school students in science subjects. Educational Research Quarterly, 41(1), 37–45.

Udegbe, M. I., & Okoli, J. N. (2022). Scientific literacy, study habits and students’ performance 
in biology. African Journal of Science and Mathematics Education, 7(2), 90–104.

Yakubu, A. M., & Musa, S. A. (2023). Interaction effects of study habits and cognitive ability on 
biology achievement among senior secondary school students in Niger State, Nigeria. 
Nigerian Journal of Educational Research and Evaluation, 17(1), 89–103.



Yobe Journal of Educational Studies (YOJES)Volume 4 Number 1 December, 2025  ISSN:1595-5338

(YOJES) Volume 4 Number 1 Dec., 2025                                     https://ysu.edu.ng/yojes/ 197 | P a g e

THE ROLE AND IMPACT OF HUMANITARIAN ORGANIZATIONS IN 
ADDRESSING THE PROBLEMS OF FOOD INSECURITY IN DAMATURU LOCAL 

GOVERNMENT AREA OF YOBE STATE, NIGERIA

BY

PROF. SHERIFF GARBA
Department of History and International Studies, Yobe State University, Damaturu, Nigeria.

sherifullahgarba@gmail.com
   sherifullahgarba@hotmail.com

+234 8032104918 & 7014697755
ABSTRACT

The study focuses on the role, effectiveness and impact of humanitarian interventions in 
mitigating food insecurity in Damaturu Local Government Area of Yobe State, Nigeria. Issues 
examines include the distribution of food aid, nutritional support, livelihood programs, and cash 
transfer initiatives. The paper also focuses on challenges such as logistical constraints, funding 
limitations, and dependency concerns persist. The study is of the view that humanitarian 
responses are playing crucial role in alleviating food insecurity in Damaturu and its environs. 
However, a sustainable approach that will go beyond emergency relief is imperative. On this 
strength, the study argued that food aid and cash transfers provide short-term relief, while long-
term solutions such as agricultural development, income-generating activities, and 
infrastructure improvement are essential for achieving lasting food security in the region. In 
addition, collaborative efforts between government agencies, humanitarian organizations, and 
local communities are critical in ensuring the success and sustainability of these interventions. 
Therefore, this study is timely and necessary when considering the challenges associated with 
the issues of food insecurity in the region. Lastly, the study provides holistic recommendations 
that may be useful in addressing the questions of food insecurity not only in Damaturu Local 
Government Area, but in all regions where Humanitarian Organizations are operating 
nationwide.  
Keywords: Insecurity, Challenges, Role, Impact, Humanitarian, aid.

Introduction 

The most critical challenge facing millions of people worldwide is issue of food insecurity, 

particularly in conflict-prone and economically disadvantaged regions, such as Damaturu Local 

Government Area of Yobe State in Nigeria. In Damaturu, the capital of Yobe State, Nigeria, 

food insecurity has been exacerbated by factors such as armed conflicts, displacement, climate 

change, and economic instability. Humanitarian responses are playing a significant role in an 

attempt to address this crisis by providing food assistance, livelihood support, and resilience-

building programs. Various international and local organizations, including the World Food 

Programme (WFP), Action Against Hunger (ACF), and the Red Cross, have been implementing 

food security interventions aiming at mitigating hunger and malnutrition in the region.
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Notwithstanding, there are raising concerns about the effectiveness, sustainability, and coverage 

of humanitarian responses in Damaturu Local Government Area. Because all these interventions 

by various international and local organizations, food insecurity persists with high-rate increase 

of malnutrition, hunger, and inadequate food access among vulnerable populations in Damaturu. 

Largely, this study identifies and document gaps, challenges, and areas for improvement.

Factors responsible for Food Security Crisis in Damaturu and its Environ

Damaturu the capital of Yobe State, faces a significant food security crisis driven primarily 

by prolonged conflict, economic hardship, and climate shocks like flooding. Humanitarian 

responses, coordinated by the state government and international partners, focus on emergency 

food assistance, nutrition support, and building long-term livelihood resilience. 

The first factor that is responsible for food security crisis within Damaturu and it environ is the 

issue of insecurity. Years of conflict probably since 2009 have displaced populations, restricted 

access to farmlands, and disrupted food production.

Secondly, global climatic changes equally affected the Damaturu and its environs, whereby 

affected the agricultural output of local farmers in the region. Erratic rainfall and seasonal floods 

destroy crops and disrupt farming cycles significantly led to food crisis in the local government 

area.

Thirdly, economic factors such as inflation, weak local markets, and a lack of purchasing power 

make it difficult for families to afford food. Largely due to general economic hardship in the 

nation local communities in the region found it difficult to purchase food to feed the family. This 

development greatly affected most sectors of the society and the issue of food crisis became the 

order of the day.

Fourthly, due to the menace of Boko Haram insurgency activities that led to high level of general 

insecurity in the region large numbers of internally displaced persons (IDPs) rely on external 

assistance for survival, further straining resources. In other words, due to the insurgency many 

local communities, which were hitherto local farmers that produce food crops for both 

subsistence and cash were displaced and became IDPs whereby created a wider gap in food 

insufficiency in the region. 

Fifthly, inadequate Governments’ funding to agriculture seriously affected food production in the 

nation, whereby Damaturu and its environs are not exception. Likewise, reduced and suspended 
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funding for humanitarian aid exacerbates the crisis, leading to a potential halt in emergency food 

assistance. 

Understanding the Concept Humanitarian Aid

By definition Humanitarian aid refers to the provision of assistance to people affected by crises, 

such as conflicts, natural disasters, and other emergencies, to alleviate their sufferings and to 

save their lives. This form of aid aims to meet the immediate needs of vulnerable populations, 

such as food, water, shelter, medical care, and protection, while ensuring dignity and respect for 

human rights. Humanitarian aid is typically delivered through various international, national, and 

non-governmental organizations (NGOs), with the primary goal of providing life-saving relief in 

the short term and supporting recovery efforts in the long term (Lischer, 2019).

Humanitarian aid can be categorized into different types based on the nature of the assistance 

provided:

Emergency Relief: This type of aid is given in response to a sudden crisis, such as a natural 

disaster, armed conflict, or disease outbreak. It aims to address immediate needs for survival, 

such as food, water, medical supplies, and emergency shelter (Smith et al., 2021). For example, 

during the 2020 COVID-19 pandemic, emergency relief efforts were mobilized globally to 

provide personal protective equipment (PPE), testing kits, and medical care to affected regions 

(WHO, 2020).

Development Assistance: Unlike emergency relief, development aid aims to support long-term 

economic, social, and infrastructure improvements. It addresses underlying issues such as 

poverty, education, and healthcare, with a focus on sustainable development and building 

resilience against future crises. This type of aid is typically implemented over a longer period 

(Rana & Chowdhury, 2022). For instance, initiatives to improve agricultural practices in 

conflict-affected regions can help communities recover and thrive in the long run (FAO, 2018).

Food Aid: Food aid focuses on alleviating hunger and malnutrition in affected populations. Food 

aid may be provided in the form of emergency food packages, cash transfers, or vouchers that 

allow beneficiaries to purchase food locally (WFP, 2022).

Medical and Health Aid: Medical and Health Aid involves the provision of medical supplies, 

healthcare services, and disease prevention programs to populations affected by conflict or 

disaster. Medical teams may provide emergency surgery, maternal care, vaccinations, and mental 

health services (Almedom & Gifford, 2020). 
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Protection and Legal Aid: Protection and Legal Aid addresses the safety and legal needs of 

vulnerable populations, such as refugees, internally displaced persons (IDPs), and survivors of 

gender-based violence. Protection programs include ensuring access to asylum, safeguarding 

human rights, and providing legal assistance in navigating refugee status and asylum procedures 

(UNHCR, 2023).

Cash Assistance: Cash assistance programs provide vulnerable populations with direct financial 

support, allowing them to make their own decisions regarding essential goods and services. Cash 

transfers have gained popularity due to their flexibility and empowerment of recipients (Coyle et 

al., 2021). 

The Active Humanitarian Organizations in Damaturu 

Major humanitarian organizations active in Damaturu Local Government Area (LGA) of Yobe 

State include the International Committee of the Red Cross (ICRC), the United Nations (UN) 

agencies, and local Nigerian NGOs such as the North East Youth Initiative for Development 

(NEYIF) and Hople (Hope for Street Children and Vulnerable People Foundation). A brief 

survey of some of the active International, National and Local Humanitarian Organizations 

residing within Damaturu capital city is necessary here to portrait the nature and extent of their 

activities in addressing the problems of food insecurity in the region. Several International 

humanitarian organizations operate in Damaturu, Yobe State include the following:

a, International Committee of the Red Cross (ICRC)

Established an office in Damaturu in 2014 and has been actively involved in assisting victims of 

armed conflict, including rebuilding houses, providing healthcare, and restoring family links. 

Specific public contact details for the local office were not available in the snippets, but their 

general email for Nigeria operations is Email (HQ Abuja): abj_abuja@icrc.org (general email 

for Abuja office, which coordinates nationwide). More information can be found on their 

website icrc.org.

b, Hople (Hope for Street Children and Vulnerable People Foundation)

Delivers free medical outreaches, character development programs for children affected by 

conflict, and various community support initiatives across Yobe State.

c, Cooperazione Internazionale (COOPI)

https://www.icrc.org/en/document/responding-needs-people-affected-armed-conflict-yobe-state-nigeria
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The COOPI works in partnership with WFP to provide general food distribution and blanket 

food distribution programs in Damaturu and surrounding LGAs.  Email (Head of 

Mission): hom.nigeria@coopi.org and Phone: +2347069721669.

d, United Nations Office for the Coordination of Humanitarian Affairs (OCHA)

The OCHA coordinates the humanitarian response in Yobe State generally. The contact person is 

David Lubari Biar Lominyo (Head of Sub-Office): lubari@un.org. and Daniel Buba Soro 

(Humanitarian Affairs Officer): daniel.soro@un.org, +234 903 387 0108. Their general email: 

ocharowca@un.org.

e, International Organization for Migration (IOM)

Engages in projects to promote community cohesion and support reintegration through activities 

like the EU-funded SD3R project.

f, United Nations Development Programme (UNDP)

Supports the state in areas such as agriculture, youth empowerment, rehabilitation, and 

reconstruction, often in collaboration with the Yobe State Emergency Management Agency 

(SEMA).

g, World Food Programme (WFP)

Works with partners like COOPI to provide food assistance and tackle food insecurity.

h, UN-Habitat

Involved in projects to strengthen urban resilience and improve living conditions for displaced 

persons.

i, World Health Organization (WHO)

Provides technical support to the State Ministry of Health for disease outbreak control, 

surveillance, and providing essential health education in vulnerable communities.

j, Save the Children International (SCI)

Works in the region with a focus on child protection, education, and sustainable livelihoods for 

displaced populations. 

k, Nigerian Red Cross Society (NRCS) 

The NRCS is situated at House No. 1, 300 Housing Estate Along Potiskum-Maiduguri Bypass, 

Damaturu, Yobe State. Phone: +2348065156033 and 

Email: yobe.damaturu@redcrossnigeria.org.

l, State Emergency Management Agency (SEMA, Government of Nigeria)

mailto:hom.nigeria@coopi.org
mailto:lubari@un.org
mailto:ocharowca@un.org
mailto:yobe.damaturu@redcrossnigeria.org
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The state government's agencies, specifically the Yobe State Emergency Management Agency 

(SEMA) and the Ministry of Humanitarian Affairs and Disaster Management, are key partners 

coordinating the efforts of these various organizations within Damaturu and the broader state. 

Dr. Goje Mohammed (Executive Secretary) is a key contact for state-level coordination. 

Phone: +234 803 606 7845. Email: yobesema@gmail.com. 

m, North East Youth Initiative for Development (NEYIF)

A national non-governmental organization committed to the promotion of peace and 

development through community engagement and empowerment. The NEYIF is located at Plot 

No. 165-167, YBTP/026/R, Don Etiebet Housing Estate, Damaturu, Yobe State. Their 

Phone: +2348035548664, +2348036908871, +2349048149027. Toll-Free 

Line: +2348000041111. Email: info@neyif.org.ng, neyif2013@yahoo.com.

n, COCOSOHDI

The COCOSOHDI is situated at Bukar Abba Ibrahim Way, Opposite Eco Bank Plc Maiduguri 

Road, Damaturu, Yobe State. Phone: +2348060214631 and Email: info@cocosohdi.org.

o, African Youth for Peace Development (AFRYDEV)

The AFRYDEV implemented projects aimed at strengthening early warning detection systems to 

mitigate violent extremism. AFRYDEV is located at 22 Opposite Yobe printing press, beside 

NIPOST Maiduguri roundabout, Damaturu, Yobe State. Phone: +2348067658135. 

Email: info@afrydev.org.

p, Lake Chad Peace and Development Initiative (LCPD)

Headquartered in Damaturu, Yobe State. Phone: +23 48033137376. 

Email: yobepeace@gmail.com. 

The Focus of Humanitarian Organizations in Damaturu

Humanitarian partners and the government are actively working to address the crisis through a 

multi-sectoral approach by focusing on immediate and some long-term actions.

a, Emergency Food Assistance: 

The Government of Nigeria and humanitarian organizations, including the World Food 

Programme (WFP), provide sustained food assistance and cash transfers to the most vulnerable 

populations to meet immediate food needs. Through Direct Aid Humanitarian organizations 

provide food, nutritional support (like ready-to-use therapeutic food), and cash/vouchers for 

essentials. Specialized interventions are in place to tackle malnutrition. The International 
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Committee of the Red Cross (ICRC), in partnership with the Yobe State Ministry of Health, 

inaugurated a Nutrition Stabilization Centre in Damaturu in May 2025 to treat severe acute 

malnutrition cases in children and vulnerable women. In addition, Humanitarian organizations 

strengthened monitoring of food and nutrition security helps provide early warnings for potential 

famines and informs the response. The Nigerian government has declared a state of emergency 

on food security, which includes efforts to increase food production through initiatives like 

reactivating farmland, deploying strategic reserves, and providing extension services. 

b, Livelihood and Resilience Building: 

Efforts focus on supporting affected communities to rebuild their livelihoods. Programs are in 

place to help communities recover by providing support for agriculture, such as improved seeds, 

training on climate-smart practices, and support for small businesses. Similarly, focus providing 

input support to farmers and implementing resilience-building programs as well as 

comprehensive small-scale agriculture development to create employment opportunities. In 

addition, conducting livelihood assessments to inform targeted support strategies.

c, Coordination and Infrastructure: 

State and local emergency management committees (SEMA) work with organizations like 

OCHA to coordinate responses and ensure effective aid delivery. The establishment of 

humanitarian hubs in cities like Damaturu facilitates sustained presence and logistical support for 

aid workers in deep field locations. 

Impact of Humanitarian Aid Response in Damaturu and its Environ

Humanitarian Organizations plays a critical role in alleviating the suffering of civilians in 

Damaturu and its environs. In Damaturu the conflicts often lead to widespread displacement, 

destruction of infrastructure, and a collapse of local economies and governance structures, 

creating immense humanitarian needs. In such settings, humanitarian assistance is essential not 

only to address immediate survival needs but also to support long-term recovery and stability. 

Below are the various positive impacts of humanitarian aid in Damaturu on short-term recovery:

a, Provision of Essential Goods and Services: 

One of the most immediate impacts of humanitarian aid in the short-term recovery phase is the 

provision of life-saving goods and services in Damaturu and its environs. These include food, 

water, medical supplies, shelter, and sanitation, which are essential to sustain the health and well-

being of affected populations. In Damaturu, where infrastructure has been destroyed, such 
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assistance positively prevent the spread of diseases, reduce mortality rates, and provide the basic 

foundation for survival. For instance, on a monthly basis, COOPI carries out General Food 

Distribution (GFD in-kind) program by delivering food basket items which include: sorghum, 

beans, corn-soy blend plus (CSB+), vegetable oil, and salt among others. Therefore, since the 

beginning of the Boko Haram insurgency activities in the region, emergency food aid, along with 

medical assistance, played a critical role in preventing widespread malnutrition and infectious 

diseases among displaced populations (WFP, 2021).

b. Stabilization of Health and Medical Systems: 

It is a known fact that during and after conflict, health systems often collapse, leading to a dire 

lack of access to medical care. Humanitarian aid in the form of medical supplies, healthcare 

services, and the provision of medical personnel helped stabilizing health conditions and prevent 

outbreaks of preventable diseases in Damaturu and its environs. For example, Ebola outbreak 

and Corona epidemics in Damaturu, international humanitarian aid played a pivotal role in 

containing the disease by providing essential medical supplies, establishing treatment centers, 

and conducting public health campaigns to prevent the spread of the virus. Therefore, short-term 

recovery efforts focused on saving lives and re-establishing health infrastructure were crucial in 

limiting the broader impact of the epidemic in Damaturu and its environs.

c. Psychosocial Support and Trauma Healing: 

Worthy to mention in Damaturu, individuals and communities often experience profound trauma 

due to violence, displacement, and loss of loved ones. Humanitarian aid frequently includes 

psychosocial support programs aimed at helping individuals cope with trauma and begin the 

healing process. Humanitarian organizations offered counseling, mental health services, and safe 

spaces for women and children. In fact, in Damaturu and its environs where years of conflict 

have left deep psychological scars, humanitarian organizations have provided mental health 

support to children and adults, helping them navigate the psychological toll of violence and 

displacement (Almedom & Gifford, 2020).

d. Provision of Shelter and Protection: 

In Damaturu local government and its environs, many people are displaced and left without 

adequate shelter. Humanitarian aid, particularly in the form of emergency shelter materials, tents, 

and temporary housing, helps provide immediate protection from the elements. This not only 

addresses basic survival needs but also provides a sense of security to displaced families. For 
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example, in Damaturu local government area alone, humanitarian organizations provided tens of 

thousands of tents and shelter materials to refugees. Therefore, both international and local 

humanitarian agencies immensely helped in stabilizing living conditions and provided some 

degree of dignity to affected populations (UNHCR, 2019).

e. Restoration of Access to Basic Education:

In Damaturu and its environs, schools are often destroyed or repurposed for military or refugee 

use, depriving children of education. Humanitarian aid plays a critical role in restoring access to 

education in the short term by providing emergency schooling materials, building temporary 

classrooms, and training teachers. Programs targeting children, such as "education in 

emergencies" initiatives, are essential for helping children return to school and regain a sense of 

normalcy. The education response in Damaturu in particular and Yobe state in general has 

focused on re-establishing education services in the wake of widespread disruption, ensuring that 

children continue their learning (Save the Children, 2020).

f. Economic Stabilization Through Livelihood Support: 

While the provision of immediate relief is essential, humanitarian aid also supports short-term 

recovery by offering livelihood support to affected populations in Damaturu. This includes 

providing cash assistance, vocational training, and tools for income-generating activities. In 

Damaturu, where livelihoods have been severely disrupted, cash transfers and livelihood 

programs have helped families regain economic independence in the short term, contributing to 

community stabilization. Livelihood assistance also aids in preventing further displacement, as 

families who regain a sense of financial stability are less likely to migrate or rely on charity. 

(Rana & Chowdhury, 2022).

g. Facilitation of Social Cohesion and Reconciliation: 

Humanitarian aid programs also contribute to social recovery by promoting social cohesion and 

reconciliation among divided communities in Damaturu and its environs. Indeed, the conflict 

created deep ethnic, religious, or political rifts, and humanitarian organizations played a role in 

facilitating dialogue, rebuilding trust, and fostering collaboration among groups. For example, in 

Damaturu local government area, humanitarian aid efforts incorporated elements of 

peacebuilding, such as conflict resolution workshops and community-building activities, which 

contributed to the societies’ social recovery (Bouvier, 2019).
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Challenges of Humanitarian Agencies in Damaturu and its Environs

While humanitarian aid is crucial in addressing immediate needs in Damaturu, development and 

presented number of significant challenges. These challenges often hinder the sustainability of 

recovery efforts and delay or complicate the process of rebuilding societies and economies in the 

region. Addressing these challenges is essential for achieving lasting peace, stability, and 

development. The following are key obstacles faced by humanitarian aid organizations in 

Damaturu:

a, Dependency on External Assistance: 

One of the most significant challenges in post-conflict recovery is the risk of creating 

dependency on external humanitarian aid. If aid is not well-coordinated and gradually phased 

out, it can foster reliance, undermine local economies, and impede self-sufficiency. In many 

cases, ongoing aid programs, especially those providing food or cash transfers, can discourage 

local production and trade, thus inhibiting the development of sustainable local economies. For 

example, in Damaturu, long-term dependence on food aid has hindered local agricultural 

development and created a cycle of dependency, with limited capacity to move toward self-

sufficiency (Rana & Chowdhury, 2022).

b. Governance Weaknesses: 

Weak governance of politicians’ structure pose significant challenges to long-term development. 

In post-conflict region such as Damaturu, the breakdown of rule of law, corruption, and a lack of 

transparency prevented the effective use of humanitarian aid in development meaning projects. 

Without strong governance, development programs can be mismanaged, and resources can be 

diverted, leading to inefficiency and even conflict over distribution. In fact, in Damaturu local 

government area, despite years of humanitarian aid, corruption and lack of transparency have 

hampered the delivery of services and hindered long-term development (UNDP, 2021).

c. Security Concerns and Ongoing Conflict: 

Security is a persistent challenge in Damaturu and its environs, where armed Boko Haram are 

still be active, whereby many satellite villages are facing security threats. Continued insecurity 

can delay or completely obstruct development projects, particularly those that require long-term 

investments in infrastructure, education, and healthcare. For instance, in even within the 

Damaturu local government area, particularly around Goniri and Katarko villages prevented aid 

organizations from implementing sustainable development programs and have limited access to 
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vulnerable populations, hindering efforts to build long-term resilience (Save the Children, 2020). 

Security concerns also prevent the return of displaced persons, thereby complicating the 

stabilization process.

d. Rebuilding Trust and Social Cohesion: 

Post-conflict societies often experience deep social divisions along ethnic, religious, or political 

lines, which hinder efforts to rebuild national unity and social cohesion. Trust in institutions, 

government, and other communities may be severely eroded, making it difficult to implement 

peacebuilding initiatives and foster reconciliation. Programs designed to heal societal rifts and 

build trust—such as community dialogues and transitional justice mechanisms—are often slow 

and face resistance. (Bouvier, 2019).

e. Economic Challenges and Recovery: 

Long-term economic recovery is one of the most difficult aspects of development in Damaturu 

local government area. The activities of Boko Haram insurgency in the region often leads to 

widespread destruction of infrastructure, loss of human capital, and the collapse of agriculture 

and craft work. Even during and after humanitarian aid has ceased, many communities struggle 

to rebuild their economies, attract investment, and promote job creation. In Damaturu, for 

example, although humanitarian aid played a crucial role in stabilizing the region still economic 

growth has been slow, with unemployment and poverty rates remaining high, partly due to the 

long-term destruction of the agricultural sector and lack of investment. Additionally, 

humanitarian aid often focuses on immediate relief, with less emphasis on building a diversified, 

resilient economy capable of sustaining growth in the long term.

f. Environmental Degradation and Resource Management: 

The Boko Haram conflict led to significant environmental damage, such as the destruction of 

agricultural land, craftmanship, and depletion of natural resources the region. Humanitarian aid 

programs are often focused on immediate recovery, which can overlook environmental concerns 

that are critical for long-term development. In Damaturu and its environs rebuilding livelihoods 

that are environmentally sustainable remains a significant challenge. Restoring ecosystems, 

promoting sustainable agriculture, and managing natural resources are vital to ensure long-term 

development and food security. However, these efforts require long-term commitment and 

coordination across various sectors (FAO, 2020).

g. Cultural and Social Barriers: 
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Cultural and social factors can also impede long-term development. In Damaturu local 

government area social norms, such as gender inequality or resistance to new forms of 

environmental life, may undermine efforts to build a peaceful and prosperous society. For 

example, in Damaturu, societal norms have restricted women’s participation in the workforce, 

education, and decision-making processes, making it difficult to achieve inclusive development 

(Buvinic et al., 2020). 

h. Lack of Sustainable Funding: 

Even after the immediate relief phase has passed, securing adequate and sustained funding for 

long-term development projects can be challenging. Donor fatigue and shifting priorities in the 

international community can lead to funding shortfalls, limiting the capacity to implement 

essential recovery programs. In many post-conflict settings, the international community tends to 

focus on immediate needs and emergency response, with limited attention to long-term 

development financing. For example, in Damaturu and its environs, ongoing humanitarian aid 

measures left long-term development initiatives underfunded (UNHCR, 2023).

Conclusion

Conclusively, humanitarian aid plays a critical role in addressing immediate needs in Damaturu 

local government Area, but its contribution to long-term development remains limited. The 

findings of the study demonstrate that aid delivery often falls short of meeting the needs of 

beneficiaries, particularly in the areas of food security, healthcare, and education. Key 

challenges, including inadequate funding, corruption, and security risks, significantly undermine 

the effectiveness of humanitarian efforts. Additionally, the persistence of economic dependency 

among beneficiaries highlights the need for more strategic and sustainable interventions.

Despite some progress in improving healthcare access and infrastructure development, the 

limited impact on education and economic self-sufficiency underscores the necessity for a 

paradigm shift from short-term relief to integrated development planning. Notwithstanding, 

humanitarian aid improved access to healthcare and education for women and girls, particularly 

in refugee camps. But despite significant efforts to address gender-based violence (GBV), aid 

programs often lacked long-term strategies to prevent violence and empower women in 

Damaturu Local Government Area. The study concluded that aid programs focusing solely on 

immediate needs, without integrating gender equality into long-term development, risked 



Yobe Journal of Educational Studies (YOJES)Volume 4 Number 1 December, 2025  ISSN:1595-5338

(YOJES) Volume 4 Number 1 Dec., 2025                                     https://ysu.edu.ng/yojes/ 209 | P a g e

perpetuating gender inequalities and limiting the potential for sustainable social change (Lutz, 

2019).

Recommendations

Based on the findings and conclusions of this study, the following recommendations are 

proposed to enhance the impact of humanitarian aid on food security in Damaturu Local 

Government Area and similar environmental setting anywhere:

Firstly, Governments and International Organizations should allocate more resources to 

humanitarian aid programs, ensuring that they address both immediate and long-term needs. In a 

similar vein design aid programs that align with the United Nations Sustainable Development 

Goals (SDGs) to create synergies between emergency relief and long-term development 

planning.

Secondly, to maintain efficiency and achieve intended goal all agencies should implement robust 

monitoring and evaluation systems to minimize corruption and favoritism in aid distribution. 

This can be achieved by establishing independent oversight bodies to ensure transparency in the 

use of aid resources.

Thirdly, to enhance security measures there is greater need to establish collaborate between local 

and international security agencies to mitigate risks in conflict zones, ensuring safe and effective 

delivery of humanitarian aid. 

Fourthly, engage local stakeholders and local communities to participate developing programs 

that empower local communities with skills and resources to reduce reliance on humanitarian 

aid. This can be achieved by providing vocational training and entrepreneurship support to foster 

economic independence. In addition, strengthen food chain systems and distribution channels by 

improving access to food delivery and specialized services in underserved areas. Likewise, offer 

long-term financial and technical support to small businesses and agricultural ventures and create 

linkages between local producers and markets to boost economic activity.

Fifthly, encourage collaboration between governments, NGOs, and private-sector entities to pool 

resources and expertise for more effective interventions. Use technology to improve the 

efficiency of aid delivery, monitor progress, and gather real-time data for informed decision-

making.
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Largely, by implementing these recommendations, stakeholders can enhance the effectiveness 

and sustainability of humanitarian aid programs, ultimately contributing to the resilience and 

self-reliance of conflict-affected communities.
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ABSTRACT

This study examined the influence of teacher competency, motivation, and interest on students’ 
academic performance in Civic Education at senior secondary schools in Jigawa State, Nigeria. 
The persistent decline in students’ enrollment and performance in Civic Education necessitated 
this investigation. A descriptive survey research design was adopted, the population of this study 
comprised of four thousand eight hundred and sixty-five (4,865) with a sample comprising 136 
Civic Education teachers and 306 students from Gumel Educational Zone, Jigawa State. Data 
were collected using a researcher-designed questionnaire—Teachers’ Competency, Motivation 
and Interest in Civic Education Questionnaire (TCMICEQ)—and students’ performance records. 
Descriptive statistics (mean and standard deviation) were employed for analysis. Findings 
revealed that Civic Education teachers demonstrated a moderate level of competency (M = 
2.81), a low level of motivation (M = 2.44), but a high level of interest (M = 3.18). The study 
concludes that enhancing teacher competency, fostering motivation, and sustaining interest are 
crucial for improving students’ outcomes in Civic Education. It recommends holistic teacher 
development, adequate incentives, and supportive school environments to strengthen Civic 
Education delivery in Jigawa State.
Keywords: Teacher Competency, Motivation, Interest, Students’ Academic Performance and 
Civic Education.

Introduction

Teacher’s competency enhances a teacher’s ability to create an environment that is fair, 

understanding, and accepting of diverse students, ideas, experiences, and backgrounds. Teachers 

have been found to be the single most important factor influencing student achievement. 

Education can be improved by improving the competence of teachers. Competent teachers 

appear to be effective with students of all achievement levels, regardless of the individual 

differences in their classrooms.  

Every teacher needs to have a wide range of knowledge in the subject taught and should always 

be improved to be in line with the current curriculum requirements. Teachers also should 

understand the basic concepts and the structure of subjects taught. According to Netherlands 

Teacher Educators, content competency is an important element in integrating quality education. 

mailto:bshehu78@gmail.com
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The competency of teachers in the field of the curriculum is important in the implementation of 

classroom assessment.

Generally, motivated teachers are more likely to motivate students to bring about improvements 

in their academic skills. They need to implement their job duties with interest and enthusiasm 

and incur job satisfaction. It is essential to acquire an understanding of the factors that promote 

teacher motivation. As these are necessary to achieve educational goals in every learning and 

educational institutions. The educational institutions need to ensure that the environmental 

conditions are conducive for the teachers to enhance their motivation and to ensure that they are 

satisfied with their jobs. There is an interrelation between motivation and job satisfaction. When 

the teachers will be motivated towards their jobs, then they would feel satisfied with their jobs. 

Within the educational institutions, to augment teacher motivation, it is necessary to make 

provision of infrastructural facilities, materials and resources. When they would access all the 

necessary materials and equipment, particularly the ones, which are needed to carry out their job 

duties in an appropriate manner, then they would feel motivated towards their work. There are 

number of factors that cause demotivation, i.e. job dissatisfaction, stress, lack of resources and 

materials, lack of infrastructural facilities, and amenities, inadequate classroom and school 

environmental conditions, insufficient pay and reimbursements and so forth. Therefore, in order 

to promote teacher motivation, it is necessary to formulate strategies and approaches that would 

improve these factors, so teachers feel motivated towards the performance of job duties and in 

the achievement of educational goals.

Student performance in civic education is a comprehensive process that involves evaluating their 

knowledge acquisition, critical thinking skills, civic engagement, attitudes, values, and long-term 

impact.` Civic education aims to prepare students to become informed, engaged, and responsible 

citizens capable of contributing positively to their communities and society. Assessing various 

dimensions of student performance in civic education, educators can gauge the effectiveness of 

civic education programs in achieving their goals and objectives. Ultimately, the assessment of 

student performance in civic education plays a crucial role in promoting democratic citizenship 

and fostering a culture of civic responsibility in school and society.

Statement of the Problem

Over the years, there have been consistent complain by government authorities and parents about 

the poor performance of students in both internal and external examination in civic education. 
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Consequently, students’ enrolment in civic education in the west African senior school certificate 

examination (WASSCE) conducted by west African examination council (WAEC) and senior 

school certificate examination (SSCE) conducted by national examination council (NECO) has 

been on the decline. According to Akinyemi (2021) “over the years there has been consistent 

awareness on the alarming declining rate of students’ enrolment in civic education as a subject”.  

In the same vein, Adeyegbe (2022) opine that examiners of nationally conducted examination 

council (NECO) and locally conducted examination like terminal and sectional examination in 

our secondary schools have been witnessing a low enrolment and low students’ performance”. 

Table 1 NECO Results in Civic Education
Year No. of Students 

registered
No. of Students 
Passed 

Percentage  No. of Students   
Failed

Percentage

2021 2083 1210 58.09 873 41.91
2022 3176 1714 53.96 1462 46.03
2023 1671 941 56.31 730 43.67
Total 6930 3865 - 3065 -
Source: Ministry of Education, Jigawa State, 2023.
And this problem has been attributed mostly to lack of efficient teaching methodology. Hence, 

to this reason that the study aims to examine the influence of teacher competency, motivation 

and interest on Students academic performance in civic education at senior Secondary schools in 

Jigawa State, Nigeria

Objectives of the Study

1. To determine the level of teachers’ competency on students’ academic performance in 

Civic Education at senior secondary schools in Jigawa state.

2. To determine the level of teachers’ motivation on students’ academic performance in 

Civic Education at senior secondary schools in Jigawa state.

3. To determine the level of teachers’ interest on students’ academic performance in Civic 

Education at senior secondary schools in Jigawa state.

Research Questions

The following research questions are put forward to guide the study:

1. What is the level of Civic Education teachers’ competency in senior secondary schools in 

Jigawa state?

2. What is the level of Civic Education teachers’ motivation in senior secondary schools in 

Jigawa state?
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3. What is the level of Civic Education teachers’ interest in senior secondary schools in 

Jigawa state?

Conceptual Clarification

Teacher Competency 

Competency is the ability of an individual to do a job. Competency relates to a set of defined 

behaviours that provides a structure guide enabling the identification, evaluating and 

development of the behaviours in individual employees. The term ‘competency’ first appeared in 

an articles authored by (Lundberg, 2000) defined the concept as ‘planning the executive 

development program’. Some scholars see competence as combination of practical and 

theoretical knowledge, cognitive skills behaviour and value used to improve performance, or at 

the state or quality of being adequately or well qualified, having the ability to perform a specific 

role, (Ugochukwu, 2014). Competency is also used as a more general description of the 

requirement of human being in organizations and communities. 

Teachers’ Motivation 

Teacher motivation renders a significant contribution in the promotion of excellence in teaching 

and learning methods and bringing about improvements in the system of school education. 

Generally, motivated teachers are more likely to motivate students to bring about improvements 

in their academic skills. They need to implement their job duties with interest and enthusiasm 

and incur job satisfaction. It is essential to acquire an understanding of the factors that promote 

teacher motivation. As these are necessary to achieve educational goals in every learning and 

educational institutions. The educational institutions need to ensure that the environmental 

conditions are conducive for the teachers to enhance their motivation and to ensure that they are 

satisfied with their jobs (Nyakundi, 2012). 

Teacher Interest

Didactic Interest refers to a teacher’s interest in teaching methods, in literature on didactics, and 

on how best to prepare teaching content. Educational interest refers to the interest in educational 

aspects or issues in the teaching profession. This may cover, for example, discussions on 

educational or childrearing goals, on imparting values and social competencies, and on how to 

deal appropriately with difficult students or difficult class situations. (Butler, 2017)
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Students Performance in Civic Education

According to Okam (2011) Student performance in civic education is a multifaceted aspect of 

educational assessment that encompasses various dimensions, including knowledge acquisition, 

critical thinking skills, civic engagement, attitudes, values, and long-term impact. Civic 

education is a vital component of the educational curriculum aimed at preparing students to 

become informed, engaged, and responsible citizens in their communities and society at large. 

One aspect of assessing student performance in civic education is evaluating their knowledge 

acquisition. (Samuel, 2011). This involves measuring their understanding of fundamental 

concepts, principles, institutions, and processes related to government, politics, citizenship, and 

democracy.

Methodology

For the purpose of this paper, the researcher used descriptive survey research design. According 

to Morrison (2018), descriptive survey aimed at collecting data on, and describing it in a 

systematic way, the characteristics features and facts about the population of the study. The 

population of this paper comprised of all Civic Education teachers and students offering Civic 

Education as a subject in Gumel Educational Zone Area, North- West Jigawa state, which stood 

at four thousand eight hundred and sixty-five (4,865) (MOEST, 2023). The sample of this study 

was drawn from the targeted population that is all civic education teachers in Gumel educational 

zone area, Jigawa state totaling two hundred and ten (210). MOEST, 2023). A sum total of one 

hundred and thirty-six (136) senior secondary school civic education teachers and three hundred 

and six civic education students (306) forms the sample of the study using purposive sampling. 

Jigawa state Ministry of Education (MOEST) gave their distribution and numbers.

Therefore, in this paper the researcher used two (2) instruments to collect data; questionnaire and 

pro-former students’ academic performance in qualifying examination. The self-developed 

questionnaire titled: Teachers Competency, Motivation and Interest in Civic Education 

Questionnaire (TCMICEQ). The questionnaire consists of 30 items and was distributed to 

teachers in the study area. It also consists of two (2) sections: section A solicit information on 

respondents’ personal data, while section B solicit information teachers Competency, teachers 

Motivation and teachers Interest. The psychometric properties was established by the experts. In 

order to answer the research questions, the data collected were analyzed using both descriptive 
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and inferential statistical techniques. Mean and Standard Deviation were used to answer the 

research questions.

Data presentation and Analysis 

The data collected were analysed using descriptive statistics inform of mean and standard 

deviation for answering the research questions.

Answers to Research Questions

Research Question One: What is the level of Civic Education teachers’ competency in senior 

secondary schools in Jigawa state?

Table 2: Level of Civic Education Teachers’ Competency in Senior Secondary Schools in 
Jigawa State.

S/N Item Statement Mean Std. Dev Remarks
1. I feel confident in my understanding of Civic Education 

content. 3.08 0.903 High 

2. I am skilled in applying various teaching methods in Civic 
Education. 3.05 0.805 High 

3. I effectively use teaching aids to enhance student 
understanding. 2.71 1.228 Moderate 

4. I regularly assess my students’ progress in Civic Education. 2.76 1.218 Moderate 
5. I have adequate knowledge of Civic Education curriculum 

standards. 2.89 1.200 Moderate 

6. I can clearly explain complex Civic Education concepts to 
students. 2.57 1.227 Moderate 

7. I engage students in discussions to deepen their 
understanding of Civic Education topics. 2.39 1.175 Low 

8. I update my Civic Education knowledge through continuous 
professional development. 2.84 1.134 Moderate 

9. I feel sense of accomplishment when my students succeed 
academically 2.88 1.115 Moderate 

10. I find satisfaction in helping students to learn faster 2.95 1.060 Moderate 
Overall Mean 2.81 0.446 Moderate 

Table 2 shows the results for the level of Civic Education teachers’ competency in senior 

secondary schools in Jigawa state. The findings indicate that ‘teachers feel confident in my 

understanding of Civic Education content’ (M =3.08; SD =0.903) with high level, and they are 

‘skilled in applying various teaching methods in Civic Education’ (M =3.05; SD=0.805) with 

high level. Moreover, teachers show moderate competency in effective use teaching aids to 

enhance student understanding (M = 2.71; SD =1.228), regularly assess my students’ progress in 

Civic Education (M = 2.76; SD =1.218), having adequate knowledge of Civic Education 

curriculum standards (M = 2.89; SD =1.200), can clearly explain complex Civic Education 
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concepts to students (M = 2.57; SD =1.227), update their Civic Education knowledge through 

continuous professional development (M = 2.84; SD =1.134), feel sense of accomplishment 

when my students succeed academically (M = 2.88; SD =1.115), and find satisfaction in helping 

students to learn faster (M = 2.95; SD =1.060). While they show low competency in engage 

students in discussions to deepen their understanding of Civic Education topics (M = 2.39; SD 

=1.175). 

Furthermore, the results show that the overall mean scores is (2.81) with standard deviation of 

(0.446) respectively. This indicated that Civic Education teacher in senior secondary schools in 

Jigawa State exhibit moderate competency level in teaching Civic Education with relatively low 

variation among them. The relatively low standard deviation (0.446) shows that the responses 

were not widely dispersed as most teachers rated their competency level close to the mean score 

of 2.81.  

Research Question Two: What is the level of Civic Education teachers’ motivation in senior 
secondary schools in Jigawa state?
Table 3: Level of Civic Education Teachers’ Motivation in Senior Secondary Schools in 

Jigawa State. 
S/N Item Statement Mean  Std. Dev Remarks
1. I feel motivated to teach Civic Education. 2.59 1.762 Moderate  
2. My school administration provides support that motivates me 

to teach Civic Education effectively. 2.19 1.694 Low 

3. I receive adequate recognition for my contributions to 
teaching Civic Education. 2.30 1.680 Low  

4. I am motivated by the positive impact I make on students' 
lives through teaching Civic Education. 2.52 1.739 Moderate 

5. I am satisfied with the teaching resources provided for Civic 
Education. 2.49 1.860 Low  

6. The professional growth opportunities in my school inspire 
me to enhance my teaching in Civic Education. 2.17 1.719 Low  

7. My students’ achievements motivate me to teach Civic 
Education more effectively. 3.27 0.883 High 

8. I feel that my efforts in teaching Civic Education are valued 
by my school community. 2.35 1.839 Low  

9. Professional development programs and workshops offered 
by the school positively influence my motivation. 2.29 1.871 Low  

10. Recognition and appreciation from school administration 
positively impact my motivation.

2.24 1.820 Low  

Overall Mean 2.44    1.686 Low  
Table 3 shows the results for the level of Civic Education teachers’ motivation in senior 

secondary schools in Jigawa state. The findings indicate that teachers ‘feel motivated to teach 
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Civic Education’ (M = 2.59; SD = 1.762); ‘school administration provides support that motivates 

them to teach Civic Education effectively’ (M = 2.19; SD = 1.694); ‘receive adequate 

recognition for their contributions to teaching Civic Education’ (M = 2.30; SD = 1.680); the 

teachers further ‘feel motivated by the positive impact they make on students’ lives through 

teaching Civic Education’ (M = 2.52; SD = 1.739); they are ‘satisfied with the teaching resources 

provided for Civic Education’ (M = 2.49; SD = 1.860). However, the teachers believed that 

‘professional growth opportunities in their schools inspire them to enhance my teaching in Civic 

Education’ (M =2.17; SD = 1.719); ‘their students’ achievements motivate them to teach Civic 

Education more effectively’ (M = 3.27; SD = .883); ‘feel that their efforts in teaching Civic 

Education are valued by their school community’ (M = 2.35; SD =1.839); ‘professional 

development programmes and workshops offered by the school positively influence their motivation’ 

(M = 2.29; SD =1.871); and ‘recognition and appreciation from school administration positively 

impact their motivation’ (M = 2.24; SD =1.820).

Based on the above, the analysis of Civic Education teachers’ motivation level in senior 

secondary schools in Jigawa State reveals an overall mean scores of (2.44) with standard 

deviation of (0.686), indicating that Civic Education teachers in Jigawa State have a low level of 

motivation in teaching Civic Education. The standard deviation of (0.686) indicates some 

variation in responses, but the general trend shows that teachers are not highly motivated. By 

implication Civic Education teachers in Jigawa State demonstrated low motivation due to poor 

incentive, suggests that financial dissatisfaction is a demotivating factor in teaching Civic 

Education. 

Research Question Three: What is the level of Civic Education teachers’ interest in senior 
secondary schools in Jigawa state?
Table 4: Level of Civic Education Teachers’ interest in Senior Secondary Schools in Jigawa 

State. 
S/N Item Statement Mean  Std. Dev Remarks
1. I am enthusiastic about teaching Civic Education. 3.30 0.523 High  
2. I enjoy preparing lessons for my Civic Education 

classes. 3.76 0.599 High 

3. I actively seek out new strategies to improve my Civic 
Education lessons. 3.44 0.594 High  

4. I am passionate about fostering students’ civic 
knowledge and responsibilities. 3.24 0.430 High  

5. I look forward to teaching Civic Education each day. 3.33 0.586 High  
6. I stay updated on current events to make my Civic 

Education lessons more relevant. 3.14 0.494 High  
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7. I willingly invest extra time to ensure my students 
succeed in Civic Education. 3.20 0.572 High 

8. I encourage students to engage in Civic Education 
activities outside the classroom. 3.17 0.607 High  

9. I find satisfaction in helping students to learn faster. 3.32 0.582 High  
10. Availability of necessary resources (books and ICT 

gadget) lead to my enthusiastic to teach civic education.
2.98 0.632 Moderate  

Overall Mean 3.18     0.561 High 

Table 4 shows the results for the level of Civic Education teachers’ interest in senior secondary 

schools in Jigawa state. The results revealed that ‘teachers' enthusiasm for teaching Civic 

Education had a mean score of (M=3.30; SD = 0.523), indicating a high level of interest. The 

highest-rated item was ‘teachers' enjoyment of preparing lessons for Civic Education (M = 3.76, 

SD = 0.599), which falls within the high-interest category. This indicates that most teachers find 

lesson preparation to be a fulfilling and engaging activity. Also, the tendency to seek new 

strategies for improving Civic Education lessons has a (M = 3.44, SD = 0.594) which falls within 

the high interest category, indicating teachers’ strong commitment to innovation and pedagogical 

improvement. While teachers' passion for fostering students' civic knowledge and responsibilities 

(M = 3.24, SD = 0.430) is also high level of interest, indicating a fair commitment to helping 

students develop civic awareness and responsibility. Teachers look forward to teaching Civic 

Education each day (M = 3.33, SD = 0.586) is also fall within the high level category. Moreover, 

teachers demonstrate willingness to invest extra time for students' success (M = 3.20, SD = 

0.572), indicating that teachers are dedicated to ensuring students perform well in Civic 

Education. Staying updated on current events to make Civic Education lessons more relevant (M 

= 3.14, SD = 0.494) indicates that teachers incorporate current affairs in their teaching, but not 

consistently or extensively. While encouraging students to engage in civic activities outside the 

classroom (M = 3.17, SD = 0.607) also falls in the high category level of interest, meaning that 

while teachers encourage civic participation, there is still room for greater involvement.  

Teachers find satisfaction in helping students learn faster (M = 3.32; SD = 0.582) fall within high 

level, this indicates teachers derive fulfillment for helping students grasp concepts quickly. 

Lastly, the lowest-rated item (M = 2.98, SD = 0.632) which falls within the moderate interest 

level category relates to how the availability of resources (books and ICT gadgets) influences 

enthusiasm for teaching Civic Education. This indicates that inadequate teaching resources may 

be affecting teachers’ interest in teaching the subject.
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Discussion of Findings 

This study was set to examine the influence of teachers Competency. Motivation and Interest on 

Students Academic Performance in Civic Education at Senior Secondary schools in Jigawa State. 

The findings of this study are discussed in relation to the findings of similar studies, theoretical 

underpinnings, experts’ opinions and other validated assertions.

The study revealed that Civic Education teachers in senior secondary schools in Jigawa State 

exhibit a moderate competency level in teaching the subject (M=2.81; SD=0.446). This finding 

suggests that while teachers possess some level of pedagogical and subject-matter knowledge, 

there is still room for improvement to enhance their effectiveness in delivering Civic Education 

content. The findings correspond with that Ogheneakoke and Akpochata (2015) who found 

moderate competency level among Social Studies teachers in South-South geopolitical zone of 

Nigeria

The study found that Civic Education teachers in senior secondary schools in Jigawa State 

exhibit a low level of motivation in teaching the subject (M=2.44; SD=0.686). This implies that 

many teachers may lack enthusiasm, commitment, or satisfaction in their roles, which could have 

negative implications for teaching quality and student learning outcomes. This finding aligns 

with research by Bennell and Akyeampong (2017), who found that teacher motivation in many 

developing countries, including Nigeria, is generally low due to poor working conditions, 

inadequate salaries, limited career growth opportunities, and lack of recognition. When teachers 

feel undervalued and unsupported, their motivation to engage students effectively decreases. 

The findings also link with Herzberg (1959) Two-Factor Theory of Motivation where identified 

two key factors affecting worker motivation: Hygiene factors (salary, job security, working 

conditions) and Motivators (recognition, career advancement, job satisfaction). In many Nigerian 

schools, the hygiene factors (such as inadequate salaries and lack of incentives) are often lacking, 

leading to dissatisfaction among teachers. This could explain the low motivation level reported in 

the study. The low motivation level of Civic Education teachers in Jigawa State presents a 

serious challenge to effective teaching and learning. 

The study found that Civic Education teachers in senior secondary schools in Jigawa State 

exhibit a high level of interest in teaching the subject (M=3.18; SD=0.561). The high interest in 

teaching Civic Education is a promising finding. It indicates that teachers are intrinsically 

engaged with the subject, which can translate into more passionate and innovative teaching 
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practices. This suggests that, despite challenges such as low motivation and moderate 

competency, many teachers remain passionate about Civic Education and are likely committed to 

imparting knowledge to their students. Similarly, Adeyanju (2015) found that teachers with high 

interest in their subject displayed greater enthusiasm, resilience, and creativity, leading to 

improved student engagement and academic performance. Even when external motivation 

factors (such as salary and working conditions) were lacking, intrinsic interest helped sustain 

teacher effectiveness. 

Conclusions

From the findings of this study, which was discussed in chapter four, the research concludes that 

civic education teachers competency, motivation and interest influence academic performance of 

students’ in secondary schools of Gumel Education zone because the research reveals that 

teachers competency, motivation and interest contributes immensely to the progress of learning 

and this yield positive learning outcome. The findings of this study further concludes that 

teachers competency and motivation contribute immensely and leads to the academic progress of 

civic education student, the study also concludes that teachers’ that interact and motivate 

students develop interest in their lesson effectively. It was learnt that competency helps 

significantly in academic progress of civic education students, it was also observed that teachers 

competency, motivation and interest influence students’ performance. Praising 

hardworking/talented students and awarding them with honorariums and gifts, or clapping for 

them make other students (their colleagues) work harder to achieve a better academic rank. It 

was found that teacher with high level of competency are better able to simplify complex topic, 

engage students actively and improve their learning outcome. It was found that many teachers 

lack enthusiasm, commitment or satisfaction in their roles which could have negative 

implications for teaching quality and students learning outcomes. In conclusion, all the indices of 

teachers’ competency, motivation and interest tested in this study plays a vital role and 

contribute immensely to the performance of civic education students in Gumel Education Zone, 

Jigawa State, Nigeria.

Recommendations 

The study of this nature cannot cover all educational sectors; hence, there is need to further 

research, and the following recommendations are suggested by the researcher:

1. Further study should cover all public senior secondary schools in Jigawa state of Nigeria
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2. A study should be carried out on influence of students’ interest and motivation on their 

academic performance in civic education in Jigawa state

3. Further studies on the influence of teachers competency, motivation and interest should 

carried out in Jigawa state colleges of educations, polytechnics, and universities.
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